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School - Wide Schools

Title | School - Wide Programs and Ten Components of

Title I School-Wide Indicators Pages of
Evidence

1. Does the LEA have any Title | schamide programs? 13, 16

2. Each Title | school conducts an annual parent meeting. 16, 48

3. Each Title | school has developed and distributed to parents a-pardent | 16, 48

school compact, whicmcludes statutory components. The compacts have b

reviewed and discussed with parents at parent/teacher conferences.

4. Each Title | school has a parent involvement policy. 16

5. Each schoelide program has implemented a comprehensive $choo
improvement plan which addresses the 10 required elements:

a. A comprehensive needs assessment of the entire school using data
analysis of NCLB subgroups;

22-444558, 59

b. Schooiwide reform strategies with emphasis on improvedeahinent 39-44,46,53-58
of the lowest achieving students;
c. Instruction by highly qualified staff as addressed in NCLB; 11

d. High quality and ongoing professional development activities;

47-50, 53, 5658, 59
61

e. Strategiestattract highly qualified teachers to high needs schools;

38

f. Strategies to increase effective parental involvement;

47-50, 5658

g. Plans for assisting preschool children from early childhood programs
elementary school programs;

38

h. Measures to include teachers in assessment decisions regarding the
assessment in improving student performance and instructional program

47-50, 5658

i. Strategies for providing timely additional assistance to students
experiencing difficulties mastering standards; and

15, 16, 1746,53-58,
59-63

j- Coordination and integration of federal, state, and local services and | 16
programs.
6. The schoeWide program includes a list of theat# and federal programs thg 16
are consolidated and integrated into the schadé plan.
7. The schoelvide plan ensures that the intent and purposes of each federa 16
categorical program is included.
8. Parents are involved in the developmentrawiew of the Title | schoelide | 16, 18, 46

plan.




9. Technical assistance has been provided in the development of the schoq 77
by LEA or outside assistance teams.

10. Title | paraprofessionals work under the direct supervision of a highly | 16
qualified teacher.

COMPONENT 1A-SCHOOL PROFILE AND COLLABORATIVE

PROCESS

FORM 1.1: SIP Leadership Team Composition (Rubric 1.1)

SIP Leadership Leadership Position Name of Subcommittee(s) (when

Team Member Chair? (Y/N) applicable)

Janey Thomas N Principal

Kim Ragan N Assistant Principal

Becky Cline N Guidance Counselor

Shilynn McRae Y Reading Facilitator Leadershipream

Teresa Herlsion N Title | Assistant

Monte Armstrong N Title | Assistant

Anita Burch N Title | Assistant

Debbie Willey N Title | Assistant

Kim Forster Y First Grade Teacher Component 1a: School Profile and
Collaborative Process

Serena Warren Y Second Grade Teacher | Component 3: Curricular
Effectiveness

Barbara Buhler Y Fourth Graé Teacher Component 3: Instructional
Effectiveness

Patricia Parrish Y Third Grade Teacher Component 3: Assessment
Effectiveness

Ellen Haugh Y Special Education Teach¢ Component 3: Organizational
Effectiveness

Paula Nokes Y E.L.L. Teaher Component 2: Beliefs, Mission, ang
Vision

Jennifer Nolen Y Kindergarten Teacher Component 5: The School
Improvement Plan and Process
Evaluation

Kristina Arturi Y Music Teacher Component 4: Action Plan
Development

Kim Cato Y Fifth Grade Teacher Academic and No#\cademic Data
Analysis

Karon Woodard Parent

Joel & Lisa Perkins Community

The Leadership Team committee has netd minutes are on file. | was involved in
the writing and editing of this component.

Subcommittee ChalBignature



Meeting dates for Leadership Tearnihe leadership dedicated every Friday to SIP
development and meeting with committee chairs. Meeting dates are on file

Form 1.2: Subcommittee Formation and Operation

(Rubric 1.2)
Subcommittee for Component 1 Suool Profile and Collaborative Process
Member Position Chair
Pam King First Grade Teacher N
Marcia Chandler First Grade Teacher N
Judy Mills First Grade Teacher N
Linda Robertson First Grade Teacher N
Kim Forster First Grade Teacher Y
1a School Prate
Rachel Storment First Grade Teacher N
Samantha Graybill First Grade Teacher N
Marilyn White Bookkeeper N
Melba Brake Secretary N
Kim Cato Fifth Grade Teacher Y

1b Data Analysis

Melissa Tucker

Fifth Grade Teacher

N

Amy Lowe Fifth Grade Teacher N
Cindy Caldwell Fifth Grade Teacher N
Mary Bell Parent N

Alan & Sherry Johnson Community N

Component 1 Subcommittee has mabd minutes are on file

Subcommittee Chair Signature

Meeting dates for Component 1 Subcommittee:
1A: 11/19/07, 12/18/07, 1/28/08, 1/30/08, 2/11/08, 2/12/08
1B: 11/19/07 12/1807, 1/7/08, 1/11/08, 2/7/08, 2/8/08



Subcommittee for Component 2 Beliefs, Mission, and Vision

Member Position Chair
Pam King First Grade Teacher N
Marcia Chanber First Grade Teacher N
Judy Mills First Grade Teacher N
Linda Robertson First Grade Teacher N
Kim Forster First Grade Teacher N
Rachel Storment First Grade Teacher N
Samantha Graybill First Grade Teacher N
Marilyn White Bookkeeper N
Melba Brake Secretary N
Paula Nokes E.L.L. Teacher Y
Shilynn McRae Reading Facilitator N
Jennifer Spann Parent N
Kim Crowe Community N

Component 2 Subcommittee has matd minutes are on file.

Subcommittee Chair Signature

Meeting ddes for Component 2 Subcommittee:
11/19/07, 12/18/07, 2/21/08, 2/222/08, 2/29/08




Subcommittee br Component 3 Curricular, Instructional, Assessment,

and Organizational Effectiveness

Member Position Chair
Serena Warren Second Grade Teher Y Curriculum
Pam Hayes Second Grade Teacher N
Anita Hartsfield Second Grade Teacher N
Pat Cerny Second Grade Teacher N
Marcia Cathey SecondGrade Teacher N
Michele Covington SecondGrade Teacher N
Barbara Buhler Fourth Grade Teacher | Y Instructional
Holly Orman Fourth Grade Teacher N
Sharon Long Fourth Grade Teacher N
Ellen Hantzis Fourth Grade Teacher N
Patricia Parrish Third Grade Teacher Y Assessment
Sarah Jude Third Grade Teacher N
Amy Bratton/Alicia Baker Third Grade Teacher N
MelanieEvans Third Grade Teacher N
Becky Videau Third Grade Teacher N
Ellen Haugh Special Education Teache| Y Organization
Jan Noble Special Education Teache N
Janet Cyr Special Education Teache N
Carolyn Qualls Special Education Teache N
Deretha Epley Special Education Assistan N
Valarie Person Speech Teacher N
Candy Prueitt Speech Teacher N
Jackie Morton Special Education Assistan N
Debbie Hagler Special Education Assistan N
Brenda Myatt Special Education Assistan N
Debbie Tucker Special Edudéon Assistant N
Pat Upchurch Special Education Assistan N
Sandra Walker Special Education Assistan N
Michelle Klosterman Parent N
Daniel & Abigail McClure Community N

Component 3 Subcommittee has mahd minutes are on file

Subcommittee Chair Signature



Meeting dates for Component 3 Subcommittee
11/19/08,11/31/08, 12/18/08, 1/7/08, 1/10/08,1/22/08, 1/28/08, 2/5/08, 2/6/08,2/7/08, 2/8/08,
2/12/08, 2/25/08,2/26/08, 3/4/08, 3/5/083/21/8/2,7/08,3/28/08, 4/7/08, 4108

Suboommittee for Component 4 Action Plan Development

Member Position Chair
Tammy Cummings Primer Teacher N
Beth Martin Primer Teacher N
Paula Nokes E.L.L. Teacher N
John Kovalchick Physical Education N
Jerry Rye Physical Education N
Kristina Arturi Music Teacher Y
Johnny Fussell Art Teacher N
Jennifer Dubach Computer Lab N
Debbie Horsley Media Specialist N
Tracy Ritchison Media Specialist Aide N
Angie Hunt Parent N
Becky Gaskins Community N

Component 4 Subcommittee has mahd minutesare on file.

Subcommittee Chair Signature

Meeting dates for Component 4 Subcommittee:

11/31/08, 1/7/08, 1/22/08, 2/5/08, 2/7/08, 2/12/08, 2/26/08, 3/5/08 4/2/08,

Subcommittee for Component 5 School Improvement Plan and Procss

Evaluation
Member Position Chair

Jennifer Nolen Kindergarten Teacher Y

Tina Shaver Kindergarten Teacher N

Belinda Byrd Kindergarten Teacher N

Jane Wallace Kindergarten Teacher N

Carolyn Spann Kindergarten Teacher N

Mellissa Henley Kindergarten Asistant N

Christy Cunningham Parent N

Jim & Beth Greene Community N

Subcommittee 5 has meind minutes are on file.

Subcommittee Chair Signature




Meeting dates for Component 5 Subcommittee:
11/19/07, 12/18/07, 3/21/08, 3/28, 3/28/08 4/3/08,

Oakmont Elementary 20072008

Certified Personnel

Member Position Years of Experience
Adams, Kelli 5" 3
Arturi, Kristina Music 5
Baker, Alicia* 3¢ 6
Bratton, Amy 3¢ 18
Buhler, Barbar#t 4" 29
Byrd, Belinda K 32
Caldwell, Cindy 5" 5
Cathey, Marcia 2" 20
Catq Kim* 50 19
Cerny, Pat 2" 37
Chandler, Marcia 1™ 36
Cline, Becky Guidance Counselor |21
Covington, Michele* | 2™ 14
Cummings, Tammy | Primer 15
Cyr, Janet Special Ed, MH 31
Dubach, Jennifer* Compuer Lab 0
Evans, Melanie 3¢ 5
Forster, Kirf 1% 9
Fuller, Debbié& 3rd 17
Fussell, Johnny Art 8
Graybill, Samantha | 1% 2
Hantzis, Ellen* 47 29
Hartsfield, Anita 2" 14
Haugh, Ellen Special Ed, Resource | 20
Hayes, Parh 2" 28
Horsley, Debbi#&* Librarian 25
Jude, Sarah 3¢ 1
King, Pant 1% 32
Kirkland, Deb* 4" 13
Kovalchick, John P.E. 28
Long, Sharot* 4" 23
Lowe, Amy 5 5
Martin, Beth Primer 8
McRae, Shilynn Reading Facilitator 15




Mills, Judy 1% 27
Noble, Jan Special Ed, Bsource | 32
Nokes, Paula ELL 7
Nolen, Jennifer K 5
Member Position Years of Experience
Orman, Holly 4th 1
Parish, Patricia 3rd 7
Person, Valarie Special E, Speech 15
Prueitt, Candy Special Ed, Speech 20
Qualls, Carolyh Special €, CDC 29
Ragan, Kint Assistant Principal 27
Robertson, Linda 1st 38
Rye, Jerry P.E. 9
Shaver, Tina K 5
Spann, Carolyn K 33
Storment, Rachél 1st 9
Thomas, Janéy Principal 29
Tucker, Melissa 5th 7
Videau, Becky 3rd 27
Wallace, Jarte K 34
Warren,Serena 2" 5
Widener, Beverly ELL 10
Young, Tin& Special E, CDC 11

* Master& degree

** Masters degree +30

Instructional Assistants

Member Position

Armstrong, Monte Title | Aide-Reading Lab
Burch, Anita Title |1 Aide-Reading Lab
Daniel, Stephanie Special E

Epley, Deretha Special El

Erranton, Carol Special Ed

Green, Earlene Special El

Hagler, Debbie Special El

Henley, Mellissa

Title 1 Aide-K-Early Literacy

Herbison, Teresa

Title | Aide-Reading Lab

McMeen, Sallie Quiet Rbom
Morton, Jackie Special El
Myatt, Brenda Special E
Ritchison, Tracy Library Aide
Tucker, Debbie Special
Upchurch, Pat Special
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Walker, Sandra Special E

Willey, Debbie Title 1 Aide

Cafeteria Monitors

Christy Cunningham, Gloria Eua, Betty Groves, Janice McDonald

Office Staff

Member Position
Brake, Melba Secretary
Green, Stacey Nurse
White, Marilyn Bookkeeper
Womack, Jackie Nurse
Woodard, Karon Nurse

Faculty-Staff Demographics
Forthe 200-20Bs c hool year, Oakmontdés faculty an
an assistant principab regular classroom teachers, 11 special education teachers (two
resource, three CDC, and two spetsdches), one computer lab instructor, one school
counselor, two physical education teachers, one librarian, one music teacher, one art
teacher, one librarian assistammesecretay, one bookkeepegne inschool suspension
supervisor registered nurseard 13 educational assistant©f the faculty and
admini stration, 5 3TFhefhacally chakddpis 6% feidade, 3doangle, e e s
and 1%African American. Every teacher is teaching within his/her area/areas of
certification. No Child Left Behind hasquired that certain teaching positions be filled
by teachers who are considered AHighly Qual:
El ementary School is filled by a AHiIi ghly Qua
attract highly qualified teachers b¥fering competitive salaries, benefits, support, and
professional development opportunities. Oakmont Elementary offers a highlyeglalifi
teachemmentoringprogram. The work environmentp®sitive and collaborative

SchoolDay Structure

The day begins at Oakmont with a school daycare offered from 6:00 a.m. to 7:00
a.m. At 7:00 a.m., students in first through fifth gsaaay go to thegym for bus room
or to the cafeteria for breakfast. The cafeteria is monitored by theagsstncipal and
one kindergarten teacher. The bus room i s
7:45 a.m., at which time students are dismissed to their classroom teacher. Kindergarten
and fird grade students attend a seway rotation of libary, music, art, physical
education, guidance, and computer lab. Students in grades two through five aitend a
dayrotation of library, music, art, and physical education twice weekly. A guidance class
is provided for 30 minutes every other wdek these gradesAt this time, teachers are
given a fiftyminute planningtime, which allows for grade level meetings and
conferencing with parents. In addition, all programs within the school day including ELL,
special ed., speech, and Title | reading lab emordinated to meet the needs of all
students. The school dismisses at 3:00 p.m. at which time studentthgbis room or
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the car rider area. These areas are maintained by our instructional assistants. The school
daycare is offered again from 3:@0m. until 6:00 p.m. The daycare, supervised by
certified staff, provides homework assistance and remediation withOilhyssey
computer program.

Community Characteristics

Dickson County is considered to be a bedroom community of Nashville. The
2007 estimate shows the total population of Dickson County to be 46,583 people. The
county has around 17,995 households with an average family of 3.2 persons. This
includes 13,386amilies with children under the age of 18.

The racial makeaip of the community is 92% Caucasian, 4.4% African American,
0.5% Native American, 1.7% Hispanic, and 0.4% Asian. Religiously, there are 88
different houses of worship and two chuafiliated private schools.

The community has a mixture of manufacturing/transportation, service, and retail
businessesOne of he largest singlemployerss Tennsco, a manufacturer of shelving
and office equipment with 740 employees. The {dokar majority ofthe working
community is reflected in the fact that 72.6% of the residentsdraye high school
diploma or GED. The graduation rate in 2005 was 80#ncreased to 84.4% in 2006.
Consequently,ml v 11. 3% hol d a Bachelaelyhesedegr ee
figures seem to translate into a community problem of displaying a casual attitude toward
tardiness, attendance, and education in genénaé way to combat these issues has been
with incentive programs faattendance, whichave included tgs to a local
entertanment park and no tardy parties. These incentia@e resulted in aattendance
rate at Oakmomf 97.9%. Because of numerous employment changes within our
community,however frequent transfers also negatively affect our attenda@akmont
enrolled 195 new students for the 2a7 school year and had 233 withdraw to attend
other schools. Twelve of these students enrolled and withdrew more than once.

Even with the difficultiesf conveying the importance of attendance and legrn
in the community immediately served by Oakmont, there is evidence of active
participation in events held at the school. Over 100 businesses participate in school
sponsored activities each year. These businesses, including Oakmont parents, have the
opportunity to be a part of such activities as the Chili Supper, Fire Safety, Animal Shelter
Awareness, Read Across America, Summer Reading programs, nursing home visits,
collecting box tops and soup labels for gym equipment, D.A.R.E., P'HA T4tle |
Workshops, Tutoring, Pareffteacher conferences, and Open House.

School Nurse

While learning is the primary goal of Oakmont, other needs must be met before a
child can successfully learn. Having mentioned how nutrition and safety are addressed, it
is necesary to note the medical needs that many of the students at Oakmont face each
day. Besides the regular cuts, sore throats, headaches, and fever that most school nurses
deal with from t i mémetegistered mesgositOmplovidtesnt 6 s f ul
assistance for one insulin dependent child, 14 children who must take daily medication at

12



school, one catheterization twice a day, one tube feeding, three nebulizer treatments,

twenty-five inhaler treatments as needed, and three seizure disorders.

Student Demographics

Student Body Composition 20052007

County Oakmont | 2005 | 2006
Percentage | Percentage| 2006 | 2007
White 90.7 78.5 73.4 81
African American 6.5 15.5 14.2 13
Hispanic 2.2 5.1 8.7 8.8
Asian 0.5 0.9 1.6 1
Native American 0.2 0 0 0
Economically Disadvantaged 44.6 62.3 74.8 62
Students with Disabilities 17.1 24 23 22

The racial makaip at Oakmont Elementary during the last thyear period has
remanedthe same Oa&kmont has continued over the last three y&atmave the largest number of
ELL elementary students in the county. In comparisasther schools ilour county, we serve
twice the percentage of this population. Not only is the Hispanic population thet frsteing
race in Dickson Countyput italso continues to increase at Oakmont. From 202503,

Oakmont has growin this group from 3%0 59 students. While this group was not large enough
to be reported as an AYP subgroup, the data indicates thatlwml must continue to provide as
much assistance as possible to meet this popufatimeds.

Our Economically Dsadvantaged group fluctuatesr ranking first tasecond highest in
the couny. Our Students with Disabilities is another graloat is tke highest compared to all
other schools in the county. This group poses serious challenges for meeting AYP accountability
measuresDue to the large number of econoallg disadvantage students, our school is
considered a school/wide Titleschool.

The hgh numbers of students in each of these subgroaptinue to have challenging
effects on our scho@ test scores and AYP status.

Retention
Retention, while not the best option in the opinion of the faculty and staffiristimes
necessity. There we 13 students retained after the 2Q0®7 school year. A large percentage
of that number resulted from the younger kindergarten students. Since our school system adopted
a modified schedule, school now starts the first of August, but the state dflitdvercto begin
school as long as they are five by Septemb&r Jthat means our kindergarten students have
been in school for two months before some of thewre their fifth birthday. Thelack of
maturity often contributes to the retention rate.

Discipline

Another area that interferes with learningnegative studertiehavior. A discipline file
is kept in the office when a child receives any of the discipline options including demerits, quiet
room (in school suspension), Saturdayad, and sugnsion. The quigbom is monitored by
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an instructional assistaraind Saturday school is monitored by teachers on extended contract. As
of December 2007, 10% of the student body had been involved in some kind of discipline
referral. This percentage trslates into approximately 71 different children with offieeorded
offenses. When repeat offenders are included, the percentage of the student body involved in
discipline referrals rises to 14%. Out of the 71 different children mentioned with ibe off

referrals, eight &d to have additional behavabintervention These strategies were then
implemented by the school counselor and the classroom teacher

Historical Background
Oakmont Elementary School has a long history in Dickson County. The original
Oakmont was built in 1913 but burned in 1947. The second Oakmont, so to speak, was
built in 1948 and housed grade$ 1 By the 1960 06sqgmuEhithatk son was
otherschools weréuilt. During that time, Oakmont became a school for graeis 1
then K-3, and finally a K2 school. The third school to bear the name of Oakmont
Elementary School is the preséatility, whichwas built in 1990. When it opened its
doorsthat year, it accommodated 6006K graders and had four empty classrooms. By
1997, however, an increased enrolimeni50 students necessitated five additional
teaching classrooms. Bursting at the seams, Oakmont added six new classrooms in 1998
increasing the buildings capacity to 800+ covering-pehool through the sixth grade.
With the 19992000 school years, the entire county experienced the beginning of
the middle school concept"graderSandmoverthenrt e pt t oo
with the7" and & graders to form three middle schools. THeggaders were then added
back to the high school format where they had been up until 1973. This radical change
for the countyds schoolffasultysabdestaff membpralsar ed a r e
An additional el ement of changeoumdas the open
elementary school.
A final major change for the county was the modified schatdndar, which
began with the 2002003 school years. After being successfully pddig the
Discovery School, it was determined that the time was ripe to implement the modified
school calendar throughout the county. Now our schools have-adelo break every
nine weeks from August until June.

Health and Safety
While nutrition is one of Oakmontds many
anot her . The school safety plan is in each
monthly fire drill, at least three weather or natural disaster drills, and Hoedt drills.
All students in grades 4§ participate in a fire safety program during the school year.
Surveillance cameras have been installed at the front entrance of the school, and after
8:00 a.m. each morning, the front entrance is the only onetoyika public until 3:00
p.m. The school maintains a MSDS notebook detailing all toxic substances (cleaning
fluids, etc.) which are possibly found in the building. This file provides information
concerninghe manag@ment oftoxic spills. At this timeall Oakmont personnel have
been trained and a procedure is in place to safely manage any contamination by blood or
bodily fluids.
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Programs

All of our programs follow the intent set forth by federal program guidelines. All
federal programs ieding Title I, lIA, IID, I, 1V, and V, along with various student
programs are consolidated and integrated into the setidelplan.

Daycare

The Extended Day Care Program provides safe, educationally enriching, quality
care for young learms during the hours when there may be no adult supervision in the
home. The program serves approximately 65 students irsafteolcare and 35
students in before care. Children have the opportunity to engaggities, whichwill
benefit them ematinally, physically, and educationally. The program includes crafts,
sports, games, snacks and many other creative activities. A special time each day is
allotted for homework and tutorial assistance if needed. A federal grant, T=atlry
Programwill be implemented in the spring of 2008. It will use enrichment activities to
benefit each childbés educational needs. Thi
agent.

ELL

The ELL program in Dickson County ispallout program where students are
pulled from the mainstream class schedule and served in small groups for 45 minutes.
Since Oakmont has the largest ELL population in the county, two certified ELL teachers
work with ELL students. The instructors directly serve 41 students in grafles K
Oakmont also has 13 Non English Language Background (NELB) students who do not
require ELL servicesNine students transitioned out of the ELL program in May 2007
They no longer receive services but can be pulled back into the program if the need
arises.

Students are instructed using the Hamgoown Avenues series for each grade
level. This series targets the needs of English Language Learners in the areas of
listening, speaking, reading, and writing English. Students are also encouraged to
continually read at individualized reading lév@ising the Accelerated Read®ogram.

A variety of strategies are used to assist the needs of our ELL students. The
Rosetta Stone Program is available in the classroom and in the computer lab to assist
ELL students with English vocabulary, word recognition, listening skills and speaking
skills. ELL students are also served in the Reading Lab along with Native English
Speakers as part of each grade |l evel s daily
with several ELL students in Grades 1 and 2 using the Intervention Program by Trophies.

15



Special Education

Oakmont faculty and staff realize that not all children can learn at the same rate.
Whenever it appears that a child is not being successful, itéssey to determine the
cause if possible. Oakmont provides Special Education services in some form to 19% of
the student population. This can include small group instruction, inclusion, or
consultation. Out of the students receiving Spdethication66% are maland 34% are
female.Each placement focuses on offering the least restrictive environment.

Sometimes students do not qualify for Special Education services under the
guidelines set forth by the state but are still not being successful. pldtdan be
implemented to provide accommodations for a student whose learning is substantially
limited. Beforé after school tutoringnd peer tutoringremade available to the
studentsas well as computer lab tutoring.

Another integral parf Specid Education is the Challenge Program. This
program is designed to challengifed students. Currently, there are four students
enrolled in this program. Each student receives two and a half hours of enrichment each
week. Open screening is held in thed grade based on teacher recommendation and
the previous yearobés test scores.

We strictly follow state guidelines for referring studefiotsspecial education
intervention Steam memberimclude the principal, schocbunselor, regular education
teacler, and a special education representative. A notebook is kept with all information
from Steam meetings. Meam meetings are held with designated LEA, regular
education teacher, involved special education teachers, parents, and the interpreter of test
results. One member of the administration is always presenttéamn®and Meam
meetings.

Title | -Schootwide program

Title 1 assistants are hired to work with students in gradésttough the
Reading Lab and throughitdergarterLiteracy Interventia. All programs including
Special Ed., ELL, Speech, Reading Lab, amdeérgarterLiteracy are coordinated to
meet the needs of all students. Many students participate in more than one of the
programs daily to provide the additional help needed. Aljamms follow federal
guidelines, and each program descoptcan be found in component 1a. Students are
eligible for the Titlel program through test results, classroom performance standards and
teacher recommendation. Approximately 213 students beladfjtthrough our Titld
Reading Lab service. Approximately 4tudentsareserveddaily by our kindergarten
assistant hired through Title Schedules for each Title | assistant reveals that they are
supervisedy a highlyqualifiedteacher.

Title | Program Guidelines andAdherence

Oakmont Elementary qualifies as a Titlschootwide school due tthe
percentage of free and redudedch status of oustudentpopulation Under the federal
guidelines, our school has an annual parent meeting tasgisnd share ttsehoolwide
Title | program. Parentgarn about thearentstudentschoolcompactswhich are
developed athte yearly fall advisory meeting. The compacts are discussed at
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parent/teacher conferencesgich are held twice a yeaRarensg are also informed about

the three workshops that will be held during the year based on parent survey results. A
parent involvement policy is shared at the annual meetinigh has been updated by a
team of teachers, assistants, and parents eacff FalTitle | plan addresses the needs
from the data.

Title | Reading Lab

Our Title | Reading Lab consists ofiecertified teacher anthreehighly
qualified paraprofessionals. We serve every child in grades K through 5 who are at risk
in reading. Chiren spend 230 minutes daily in a small group setting where we can
better meet the needs of individual students.

In kindergarten, we use the SaxPhonics curriculum. Odocusincludes
phonemic awareness, spiraling through the alphabet, soundingig and spelling.
In first and second gradewe use the researttased Early Success Reading Intervention
Program. Day one consists of introducing a new story and writing words using sound
boxes or letter tiles. The second day may involve retelfiagtory, partner reading,
answering questions or writing sentences. Day three introduce$réiglency words
andhigherlevel thinking questions. We use any extra time to test oral reading skills on
previous books read. The students read two bookek #udentduild fluency by re
reading books daily either round robin, choratlywith partners. On day four, we use
the Harcourt Reading Interveoi series with second grade theinforces the vocabulary
from the current wadasskodns Promemic Awarenesstshl®o r egul a
taught with this series.

In grades 3 through 5, we use the Harcourt Reading Series Intervention Program.
Day one introduces vocabulary words for the week, writing definitions, and a phonics
lesson identifying souds and applying the skill. Day two consists of reading the story
and discussing the topics ranging from the main idea, context clues, drawing conclusions,
and summarizing. On day three, students answer the story questions in their notebooks
using complet sentences. Also included on this day is a review of vocabulary words and
completon of appropriate pages in the practice book. As time allows, we listen to each
child read a selected passage. We clieclkccuracy, fluency, expression and
comprehensionThis is recorded in their notetks. Day four is devoted torevel
study. Teachers read aloud to students to model good reading practices. A section of
their notebook is devoted to novels. The events of each chapter are discussed and
summarized. fie last day of each week is devoted entirely to students in grades K
through 3 with the greatest need. Special emphasis is given to phonemic awareness, sight
words, and comprehension.

Title | Early Literacy Assistant

Our Title | Literacy Assistant istilized in kindergarten and one first grade classroom to
meet the needs of our student population. Phonemic awareness and early literacy skills
are essential for reading success. Our assistants pull small groups of children using the
Houghton Mifflin Eaty Literacy program and helps in a first grade classroom taily

lower student/teacher rateuring reading and math instructional times.
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Stakeholder Communication and Involvement

Community support
for student learning

Communication
from administr ation
to parents and
community

Communication to
teachers

Communication from
teacher to parens

TennsceClassroom of the
month

Parentéam (SACS and
SIP)

Morning kulletins

Monday blders

4H PTA meetings Faculty neetings Class alendars

Dare Title | parent rewsletters | Grade level raetings Daily communicationdlder
Fire Safety Education Title I workshops Announcements Phone alls

Jr. Achievement Monthly newsletters Schedules Report ards

Read Across America

Communication [an

American Heart Associ@sn

Title | Parent Involvement
Policy

Dickson Co. Humane Soc.

Home/school ompact

First Federal Bank savings
account

School Parent Involvemer
Plan Worksheet

Poster ontest (Arf 4H, &
Fire Safety

Choral ®ncerts

Peprallies

Communication from
parentsto teacher

Stakeholder
expertise utilization

Expectations for
student learning

Information about
school and students

Parent/teacher conferences

PTA

9 week objectives sent
home quarterly

Cotton candy parties

Monday folders

Parent vtunteers

Title | parent surveys

Writing Wall of Fame

Phone calls Parent team (SACS and | Student surveys BUG Club
SIP)
E-mails Vision/purpose/beliefs Honor Roll
surveys
Open House Student of the Week

Scheduled meetings

Classroom of the Month

Gradelevel meetings

Data section in each
monthly newsletter

PTA meetings

Weekly Monday folders
containing student
assessment

Cougar Cub Celebrations
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Oakmont Elementary scholés the understanding, commitment, and support of
all stakeholdersOakmont has a large number of visitors, volunteers, and supporters
during theschool year. We encourage stakeholtgandance. Wknow that this support
enhances our inviting climate and focus for continuous improvemerdugh the
utilization of alllisted programs, all stakeholders are confident that our beliefs regarding
student achievement are realized.

1.3: Other Data Sourcesand Survey Results
Title I Oakmont Elementary Parent Survey

Spring 2007

76 % My child did well in school this year.

43% My child needed extra help in reading.

23% My child needed extra help in math.

53% I was notified when my child began to have trouble with academics in school

64 % | was told what the sclobwas doing to help my child and what | could do at home.

60 % My child got the help he/she needed to be successful in reading and math.

75 % | was invited to parertacher conferences.

78 % | was invited to parent workshops and family learning atitisi

63 % | was given a copy of the Honfgchool Learning Agreement and asked to sign it.

67 % I spoke with my child's teacher in person about my child's progress.

86 % | received regular information about my child's progress.

90 % | received regulainformation from my child's teacher about what my child would be study

75% | received information about what my child needed to be able to do in order to do well
academically.

84 % | received information about the Dickson County Title | Parent Cente its services for
parents.

12% | used the Parent Center's Learning Express check out program.

87% | received regular news about the school and its activities.

73% | believe my child is well prepared to meet state standards in reading.

70% | believe my child is well prepared to meet state standards in math.

51% | believe the Accelerated Reader Program has helped my child this year.

53% | believe the problem solving activities in math have helped my child this year.

36% | believe the CompasLearning Program has helped my child this year.

46 % | received progress reports on how my child progressed on the computer program and
Accelerated Reader Program.

67 % | believe the irclass help from assistants at all grade levels is a good usteof flinds.

60 % | believe the Reading Recovery program and extra help in reading and math provided b
hired teachers is a good use of Title | funds.

16 % Parents wantedxé&ra help before school

27% Parents wantedxé&ra help after school

31% Parents wantedx&ra help during the summer

24% Parents wanted ah or reading academics held on Saturdays to debhaberlevel skills.
Parent Workshopslist topics you would like covered.
1) Responsibility
2) Discussing sex, drugs, and gamgth children
3) Child organizational skills
4) Self confidence and accepting others as they are

21% Parents wanted familgarnng activities (math games or tricks to teach kids)

6 % Parents wanteddnsportation to school events
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Based on thisurvey, communication to parents regarding what their child is studying,
how well children are performing, and services provided through the Title 1 parent center are
strengths. Despite information given to parents regarding services available theiigleth
parent center, only a small percentage of parents chose to utilize these services that could be
helpful to their child.

Title I Parent Information Form Survey 2007

The Title | facilitators will plan and organize three parent/student workshops
based on the results of the most selected services they would like to receive. Discipline,
math, and reading workshops will be offecading both the day and eveniagvarious
times. These workshops will be funded by Title I. An evaluation will kedfibut by the
parents attending each workshop. Parents also Wud¢they would like to havéearning
materials for home, family learning nights, and childcare offered for meetings. Evening
workshops werenost voted for by parents aiidiesday and Thudsy were the days
preferred.

Title 1 Student Climate Survey
Student Climate surveys were given in first through fyrades. Kindergarten

was not included due to misconceptions in their answers. The results are stated in
percentages under yes and no categories.

Yes No Climate Survey Questions
56% | 44% | have homework every day.
89% | 11% My parents help me learn.

96% 4% | can use a computer at school.
95% 5% Teachers treat me fairly.

78% | 22% Students treat me fairly.

99% 1% Teachers help me.

99% 1% Teachers care about me.

94% 4% | feel safe at school.

98% 2% | am learning a lot.

95% 5% | enjoy learning new things.
97% 3% My teacher is proud of my learning.
98% 2% | am proud of myself.

Areas ofstrength indicate

1 Teachers help students

1 Their teacher is proud of their learning.
1 Teachers care about students.

1 Students are proud themselves.

Areas of weakness indicate:

1 Having homework daily.

1 Students treating other students fairly.
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To address the weaknesses, we will create a program to begin next year that will
educate our students on bullying and how to handle unfair behawtass, in activity
classes, at lunch, at recess, and even on the bus. We areésuentinga homework
plan to implement in each grade level this year.

Early Success Survey Results

80% | Think the Early Success Program has definitely increasedctieir | d 6 s r ea(
achievement.
75% | Think the Early Success Program has d
80%|Think the Early Success Program has d
Student Survey Responses: Parent SurvejResponses:
T [Iliked it. 1 Thank you for helping my child.
9 | can read better. T Il mproved chil do
1 Itis fun. 1 Good program.

Based on this survey, it is evident that the majority think the Early Success
Program has i ncr eas ewmdntreading gades, and dverallr eadi n g
academic ability. Students have enjoyed the program, and parents are thankful for the
way it is helping their children.

Discipline Survey Results

Parents Surveyed Believed:

Strengths
1 Our school provides weekly comumication about each student through weekly
folders.
91 Our schooprovides discipline information in each wé&ek Mo oldkra 'y f
91 Our parents feel that it is essential to support the disciplinary actions taken at the
school.
Concerns
1 Some parents feel that tespectful students are a problem within the school
environment.
1 Children have witnessed bullying behavior at our school.

Teacher Concerns:

9 Quiet room should not be in the offic
More consistency with the clipboard system.
More consistency with discipline after th& demerit.
Modification to current plan is needed.
School website used with email communication.

1
T
T
1
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1 Need a newly revised plan.
Based on the survey results above dredresults of our current discipline data in 1b,

an action step will be created for discipline. Professional development time will be used
to create a new plan and provide training for the staff.

COMPONENT 1B-ACADEMIC AND NON -ACADEMIC DATA
ANALYSIS

1.4: Variety of Academic and NonrAcademic Assessment Measures

Overview: Narrative Description of the Process of Examining and Reporting
Expected Results for Student Learning

The task for our committee was to collect and examine a wide variety of both

academicandncacademi ¢ dat a. Evidence of students
was collected to identify each goal area. Narratives for the different measures used are
provided as wel |l as a summary of studentsd c

indicators.The data is examined to determine strengths and needs for all subgroups and
the entire school for NCLB.

I. ACADEMIC [I. NON -ACADEMIC lIl. NOT APPLICABLE
TCAP Student Attendance Dropout Rates
TVAAS Discipline Graduation Rates
SubGroup Analgis Suspensions/Promotior| SAT/ACT
TCAP Writing Assessment Student Body Gateways
Composition
Brigance Test (Kindergarter CTE Competencies
Developmental Reading Six Week$Testsi N/A
Assessment* grade (DRA)
Formative Assessments TCAP Alt
Report Cards
Local System Assessment
Star Test

Academic Data

TCAP Testing Scores

Students in grades 3 take the Tennessee Comprehensive Assessment Program
(TCAP) achievement test each spring. The achievement test is a timed, multiple choice,
criterion referenced assessment that measures skills in reading, language arts,
mathematics, science, and social studies. Student results are reported to parents, teachers,
and administrators to help them address the instructional needs of Tenness®s.stud

TVAAS (Value-Added)
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TVAAS is a numerical measurement that indicates knowledge gained from a
specific teacher in a specific subject.

TCAP Writing Scores

Students are required to write a rough draft essay in response to an assigned prompt
within thirty-five minutes. Fifth grade students are asked to write a personal narrative.
Brigance

The Brigance assessment is administered to all kindergarten students at the beginning
and end of the school year. This assessment allows teachaicktgrowth to see if
students have mastered each of the tested skills and to determine if each child is ready for
first grade. These results are filed in student permanent records.

DRA

The DRA (Directed Reading Assessment) is administered tafiaslers at the
beginning and end of the school year. This assessment identifies students who are at,
above, or below grade level in reading. It determines who receives Title | services
through the Early Success Program. The DRA also allows teacheask@towth and
see if students are proficient in reading. These results are given to parents and are kept
on file at school.

Formative Assessments

Think Link assessments are given three times a year. In Augedirst tesis
given as gretest forthe previous grade level skills. Decembed &ebruary
assessments are performedheck skills for the current school year. Teachers use the
results for remedial practice, to target weaknesses, and for enrichment purposes.

Odesseys a computebased program utilized schoeuwlide. Students practice
specific skills in math and readingeports are given to teachers weekly so that they may
track mastery of skills.

P.A.M.S. is a math computation assessment given in second thrabgirdidis.
Teachers use the results given weekly to assess whidh sidividuals have mastered
and which skills need to bemediated

Accelerated Reader Programbtar Test

TheAccelerated Read@rogram is an individualized reading program. Students
are tested andssigned a reading level and an individualized point goes. data helps
teachers monir student progress in overatlading comprehension.

STAR data is gathered for second through fifth grade students three times per
year. Administrators analyze tdata with the classroom teacher to discuss data
summaiesas well as strategies to help low achieving students. High achieving students
may choose books above grade level to reach their zone of proximal developmeent.
program is also used to monitoeth a mount of growth in students
reading scores in January and May.

(Note: All standardized testing results are made available to the community and all
stakeholdersn the Annual Report Card. Additionally, we often include information for
our parents in newsletters, progress reports, and during scheduled conferences.)
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Report Cards

Report cards are sent home four times yearly to report student progress to parents.
Students are assigned grades in all academic areas. These gradeatilie edsim
determining retention or promotion.

Local System Assessments
Mock writing assessments are givasuntywideto prepare students in fifth grade
for the state writing assessmenhey are sared and checked for weaknesaad then
used to detenineeachindividual studeri s c onc e pt u aviitterdamguage o p ment ,
and writing process skills.

Non-Academic Data

Student Attendance
This refers to thetudent attendance ratbg average number of days students
attend school as compared to threrage days the students are enrglled

Discipline
Students are sent to the office for infractions of school rules that require action by
the school 6s administration.

Suspensions/Promotions

Suspensions refer to the number of students suspendeddhmol due to
inappropriate or dangersibehaviors. Promotianformation is analyzed yearly for the
number of students promoted to the next grade and is compared with the state.

Student Body Composition
This information reports the makg of our studet body in the various sub
groups we serve.

Non-Academic Data
Student Attendance 20032006

Year Percent in Increase/ State Goal
Attendance Decrease

2003 94.94 93.0

2004 95.40 +.48 93.0

2005 95.30 -.01 93.0

2006 95.50 +.20 93.0

2007 95.30 -.20 93.0

Student attendance over the past three years at Oakmont has exceeded the state
standard of 93% each year. In 2003, our school attendance was 1.94% above the state
goal. In 2004, attendance continued to increase and was 2.4% above the state goal. In
2005, our attendance was 2.3% above the state ¢oa0062007, we continue to
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improve our percentage. We feel that the incentives our school has in place to promote

attendance are working.

Discipline Data

20032007
Category 20032004 2004-2005 20052006 20062007
Total Referrals 891 759 782 513
Suspensions 8 4 14 16
Demerits 329 270 141 191

Subgroup Analysis of Students Suspended 20@2®07

Subgroups 2006 2007
Total 14 16
African American 7 6
White 6 10
Female 2 2
Male 12 14

Althoughour total number of referralsas dropped significantly over thagifour
years the staff and parents at Oakmont feel that discipline should continue to be a major
focus. According to the data, we have reduced the number of our students who have
receiveddemerits or have been suspended. Even though the total referrals seem
astronomically high, one must consider that this represents all school infractions
including not turning in homewor k. Accor di
the reason fothe high number of student referrals can be attributed in large majority to a
lack of student responsibility and a failure to complete work. After examining the data,
we feel that the schoolide discipline plan has made a significant impact.

Through tle Title | Parent Communication Survey, discipline was noted as one of
the most significant determining factors of student success. Both the administration and
teachers agree that lack of consistent discipline procedures directly affects student
learning.

Our current discipline data for the 2008 school year is not included in the above
chart but is reported in 1.4 on pages#4R

n

Promotions

20052007
2005 2006 2007 State Goal
97.%% 97.% 97.8% 97%

25



Over the last three years, our promotion rate hasiresd about the samiéven
thoughwe are slightly higher than the state goaé still find significant challenges in
ourkindergarten and first gradgudents strugglingn their transitiorto the next grade.
We have two primer classes this school yedretp bridge the gap for some of these
students.

1.4: Conclusions

Strengths:
After completing the analysis of na@tademic data for Oakmgnte conclude that

both our student and teacher attendamcerdsare strengths within our school. The

incentives for the student body that we have in place are effective and have a positive

impact on our school environment. The teacher attendancetséflecommitment our

teachers show to their studentso6 | earning.
In comparing our school to the county, we note that our promotion rates and

suspension numbeasealso very encouraging. These rates reflect positively on our

school environment angromote student learning.

Weaknesses:

It is encouraging to note the improvement in our discipline with the implementation of
the schoclwide discipline program, but overall, our school still faces discipline
challenges. We still have many studesetseiving office referrals for incomplete class
work and homework assigrants. We are currently usimgschooiwide homework plan
as well as grade specific homework calendars to help students stay on track.

Component 1.51.6:

Data Collection and Andysis/Report Card and Data Analysis

Academic Data

Tennessee Comprehensive Assessment Program (TCAP):
TVAAS Overview
Report Card Data
Tennessee Valud&dded Assessment System (TVAAS) Mean Gains

This measure of state assessment indicates the gastsdents from year to year. The data
is reported on the state report card; both positive and negative gains are shown for the last three
years, and a letter grade is assigned in each subject in both fourth and fifth grades. Our school
report card TVAASscores for Oakmont Elementary were as follows:
2005 2006 2006 Gains 2007 Current Gains

Reading/Language A A 2.8 A 3.6
Math A A 3.3 A 2.7
Science A A 2.4 A 4.4
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Social Studies

A

4.6

A

6.3

Initial analysis of this report card data is very encouraging. Our school, as a whole, was

reported

as

ma k i

ng

gains demonstratenprovement in eading/nguage science and sociatuglies butindicate a

decrease in math gains over the last year. These sconedlecéve of our continuous drive for

improvement.

TVAAS i Academic Growth

Fourth and Fifth Grade Value Added 2003007

Fourth Grade Math Reading Fifth Grade Math Reading
2005 6.8 7.3 2005 -3.7 .6
2006 11.3 .8 2006 -1.5 1.9
2007 7.3 5.2 2007 -4.1 5.9

3 Year Averages 8.5/2.0 4.4/1.2 3 YearAverages | -3.1/2.0 2.8/4.7

Oakmont/State Oakmont/Sate

The fourth grade students showed positive value added duritiyyéesearreporting period in
math and reading. The scores indicate that the mean gains in these two subjects are significantly

above

t h e -yeartaaetaged s

t hree

strai ght .InAcdraparieon to @a06, the e por t

The fifth grade students showed positive value added yearly in reading with a significant jump in
2007. The value added gains are a great challenge for fifth grade students in math. We still are
below the state in our reading mean gain and significantbybi@ math with a negative 3.1.

Fourth and Fifth Grade Value Added 2003007

Fourth Grade SocialStudies | Science Fifth Grade Social Studies | Science
2005 12 9.5 2005 5.7 -3.5
2006 111 9.7 2006 2.7 -2.3
2007 14.6 15.9 2007 2.7 -3.0

3 Year Averages 12.6/4.7 11.7/3.7 3 Year 0.1/2.4 -3.0/1.4

Oakmont/State Averages
Oakmont/State|

The fourth grade students demonstrate significant gains in social studies, and the trend in science

is also impressive. The f our teyeagavesadesn ssiencer es ar e
and social studies.
The fifth grade scores show another negative trend in value added over the lagetireeriod.
The threeyear average is below the state in social studies and significantly below the state in
science witha negative 3.0.

Criterion Reference Achievement Scordsased on NCEOGSs

CRT 2005 OES 2006 OES 20070ES StateScore | StateGrade

score/grade | score/grade score/grade | 2007 2007
Math 53B 56 A 58 A 57 A
Reading 50C 52 B 54 B 56 B
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Social Studies 50C 52C 55B 54 B
Science 50C 52 C 56 B 55 B

We have shown continual improvement over the last few years in our achievement scores based
on the average NCE. We are equadr above the state with all our NCE scores except in
reading. We are very encourageith the positive trend in our overall academic achievement.

MATH

Student Academic Achievement Subgroup Disaggregation

All White | Hispanic | Black ED SWD Native LEP
American
Prof. & adv. 93 93 85 90 89 74 100 78
2007
Prof. & adv. 91 93 69 91 87 77
2006
Prof. & adv. 86 91 61 80 50
2005
Prof. & adv. 92 93 77 91 88 76
2yr. avg
Prof. & adv. 90 92 81 85 67
3 yr. avg
State 3 yravg 89 92 83 79 83 58 90 75

Our overall increase in the number of students scoring in the proficient andcadva
performance level from 2005 to 2007hspeful We have also made gains in all of the
subgroups except the Students with Disabsitgroup, which dropped three percent in
2007. We are above the state in all academic subgroups.

READING
Student Academic Achievement Subgrouesegregation
All White Hispanic Black ED SWD Native LEP
American
Prof & adv. 95 98 75 93 91 77 100 64
2007
Prof & adv. 86 89 65 80 80 60
2006
Prof & adv. 94 94 90 94 75
2005
Prof. & adv. 91 94 70 87 86 69
2 yr. avg
Prof. & adv. 92 94 88 88 71
3 yr. avg
State 90 93 80 84 85 68 90 67
3 yr.avg

Our reading scores improved in each subgroup, and ourybegeverage still remains
over the state. We targeted our Students with Disabilities group inZIl@o meet
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AYP targets and made a 17% increase with our action steps. We also made a ten percent
or more gain in our Hispanic, Black, and Economically Disadvantaged subgroups.

MATH
20052007 CRT Disaggregated by Subgroup
Math CRT % below % proficient | % advanced
2005 proficient

All students 14 57 29
White 9 56 35
Hispanic

African American 39 52 9
Economically 20 58 22
Disadvantaged

Students with Disabilities 50 46 4

In 2005, itwasevident that improvement was made in all subgroups excepifrican American
group. This percentage actually increased by 21% from 2004. Our Students with Disabilities
subgroupstill poses concern with 50% scoring below proficient.

Math CRT % below % proficient | % advanced
2006 proficient

All students 9 45 46
White 7 40 53
Hispanic

African American 9 76 15
Economically 13 51 35
Disadvantaged

Students with Disabilities 23 54 23

In 2006, itwasclear to see that we significantly lowered our percentage of students who were
below proficient while dramatédly increasing our percentage of students being advanced. This
trend allows us to believe that the stepken in our action plan welneghly dfective in math

over the last twyears.

Math CRT % below % proficient | % advanced
2007 proficient

All students 7 43 50
White 7 40 53
Hispanic 15 52 33
African American 10 54 36
Economically 11 50 39
Disadvantaged

Students with Disabilities 26 70 4

29



| LEP | 22 | 57 | 21 |

In 2007, the percent beloproficient is still problematian our Hispanic, Students with

Disabilities, and Limited English Proficient subgroups. We have made great gains in our
Economically Disadvantaged and Students with Disabilities groups by moving students from the
proficient to the advanced performance level.

READING
20052007 CRT Disaggregated by Subgroup

Reading CRT % below % proficient % advanced
2005 proficient

All students 6 58 36
White 6 54 40
Hispanic

African American 10 74 16
Economically Disadvantaged 6 66 28
Students with Disabilities 25 72 3

In 2005, it wasevident thabur efforts to improveaading scores were successful. The only
subgroup still needing work is oStudents with Disabilities. Theverallscores demonstrata
significant strength imeading.

Reading CRT % below % proficient | % advanced
2006 proficient

All students 14 55 31
White 11 54 35
Hispanic

African American 20 70 10
Economically 20 58 22
Disadvantaged

Students with Disabilities 40 48 12

In 2006, it wasvident that our efforts to improveading scores weflmth successful and
unsuccessful. It looks like our African American, Economically Disadvadiage our Students
with Disabilities subgroups posed challenges., Wsveverjncreased the number of students in
the advanced group two of these subgroupghichis encairaging. Our goal will be for all
students to meet the AYP standards in each subgroup in reading

ReadingCRT % below % proficient | % advanced
2007 proficient

All students 5 54 41
White 2 52 46
Hispanic 25 67 8
African American 9 62 25
Economically 23 73 4
Disadvantaged

Students with Disabilities 36 64 0
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In 2007, we still see significant challenges with our Hispanic, Economically Disadvantaged, and
our Students with Disabilities subgroups in readAugitionally, ourEconomically

Disadvantaged and Students with Disabilities subgrbaps decreased in their advanced
placemenbver thethreeyearperiod.

20052007 CRT Datafor Grade 3

Mathematics Total % Total % Total Below | Below | Below
Subgroups Analyzed Prof. Prof. % Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 38 75 73 62 25 27
Economically Disadvantaged 70 84 89 30 16 11
Black 25 85 88 75 15 13
White 86 90 93 14 10 7
Males 73 85 93 27 15 7
Females 88 89 93 12 11 7
All students *87 93 *13 7

It is clear from the thregear analysis that our third grade students have made gains over the last three

years. The only groups in math that cause concern are the Black and SpeasibBEdyroups. The

Economically Dsadvantaged group is alstmse to not meeting AYP targets.

Reading/Language Arts Total % | Total % | Total % Below Below Below

Subgroups Analyzed Prof. Prof. Prof. Prof. Prof. Prof.

2005 2006 2007 2005 2006 2007
Special Education 79 69 89 21 31 11
Economically Disadantaged 88 80 92 12 20 8
Black 86 85 100 14 15 0
White 95 88 95 5 12 5
Males 100 80 95 0 20 5
Females 89 89 96 11 11 4
All students *85 95 *15 5

In reading the third grade students demonstrated growth in all subgroups ovbrdbgearperiod.The
special education group is still close to the AYP targetisuadsignificant concern. Ttaecrease in below
proficient students in 2007 is commendable.

Social Studies Total % Total Total Below Below Below

Subgroups Analyzed Prof. % Prof. | % Prof. Prof. Prof. Prof.

2005 2006 2007 2005 2006 2007
Special Education 38 31 65 62 69 35
Economically Disadvantaged 63 76 84 37 24 16
Black 60 62 85 40 38 15
White 83 84 90 17 16 10
Males 38 74 89 63 26 11
Females 76 86 90 24 14 10
All students 81 89 19 11

In social studieghe third grade students made significant improvement again oveéréeyearperiod by
reducing the perceageof students below proficient in every subgroup.

Science Total % Total Total % Below Below | Below
Subgroups Analyzed Prof. % Prof. Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 57 63 78 43 38 22
Economically Disadvantaged 80 80 85 20 20 15
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Black 81 62 90 19 38 10
White 88 90 91 12 10 9
Males 88 90 91 13 10 9
Females 85 82 91 15 18 9
All students 86 88 14 12

In science, all third grade groups made improvement from-2008. We are very encouraged by our
decrease of students in the below proficient performance level in all of our subgroups.

20052007 CRT Data for Grade4

Mathematics Total Total Total Below Below | Below
Subgroups Analyzed %Prof. % Prof. | % Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 71 46 71 29 54 29
Economically Disadvantaged 83 85 89 17 15 11
Black 87 89 86 13 11 14
White 90 88 94 10 12 6
Males 87 83 93 13 17 7
Females 86 94 94 14 6 6
All students 88 93 12 7

Our fourth grade students have made gains to decrease the percentage of below proficient in all groups
except black students. The special education and blackrgtudill still be targeted.

Reading/Language Arts Total Total Total Below | Below | Below
Subgroups Analyzed %Prof. % Prof. | % Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 53 46 81 47 54 19
Economically Disadvantaged 85 87 88 15 13 12
Black 80 89 90 20 11 10
White 91 88 93 9 12 7
Males 88 83 91 12 17 9
Females 92 92 93 8 8 7
All students 87 92 13 8

Again, our fourth grade students made gains in reducing the percentage below proficient in all subgroups
especially in the sméal education group. We still, however, need to target this group for AYP.

Social Studies Total Total Total Below Below Below
Subgroups Analyzed %Prof. % Prof. | % Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 65 38 65 35 62 35
Economically Disadvantaged 81 79 86 19 21 14
Black 87 67 79 13 33 21
White 89 85 91 11 15 9
Males 94 78 91 6 22 9
Females 84 90 89 16 10 11
All students 84 90 16

Our fourth grade social studies scores indicated a decrease in the baficigmrgroup in 2007. The three
subgroups that we will still focus on will be special education, economically disadvantaged, and black
students.

Science Total Total Total Below | Below | Below
Subgroups Analyzed %Prof. % Prof. | % Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 71 62 69 29 38 31
Economically Disadvantaged 80 88 90 20 12 10
Black 67 78 81 33 22 19
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White 92 89 93 8 11 7
Males 92 89 92 8 11 8
Females 84 90 92 16 10 8
All students 89 92 11 8

In scienceour fourth grade students had higher proficiency percentages than in 2006. The specia
education and black subgroups are still of great concern for this subject.

20052007 CRT Data for Grade 5

Mathematics Total Total Total Below Below Below
Subgroups Analyzed %Prof. % Prof. | % Prof. Prof. Prof. Prof.
2005 2006 2007 2005 2006 2007
Special Education 64 89 61 36 11 39
Economically Disadvantaged 93 93 93 7 7 7
Black 79 93 85 21 7 15
White 97 99 94 3 1 6
Males 93 96 93 7 4 7
Females 93 96 95 7 4 5
All students 96 94 4 6

Fifth grade had challenges in reducing the number of student below proficient in 2007. It will be an area for
restructuring and improvement

Reading/Language Arts Total Total Total Below Below Below

Subgroups Analyzed %Prof. %Prof. % Prof. Prof. Prof. Prof.

2005 2006 2007 2005 2006 2007
Special Education 79 61 85 21 39 15
Economically Disadvantaged 93 83 96 7 17 4
Black 84 79 88 13 27 12
White 97 93 98 3 7 2
Males 89 90 97 77 10 3
Females 100 88 97 0 12 3
All studerts 89 97 11 3

It is very impressive to see the growth in the below proficient group in 2007 for readiRgiade. We
made significant improvement in all subgrougsd all percentages are low for AYP targets.

Social Studies Total Total Total Below | Below | Below
Subgroups Analyzed %Prof. %Prof. %Prof. Prof. Prof. Prof.
2005 2006 2005 2006 2007
Special Education 64 50 45 36 50 55
Economically Disadvantaged 85 71 80 15 29 20
Black 68 60 68 32 50 32
White 93 83 86 7 17 14
Males 87 82 83 13 18 17
Females 89 78 87 11 22 13
All students 80 85 20 15

The social studies scores in 2007each subgroup for fifth grade aagarmingly high especiallyn the
special education, economically disadvantaged, and the black subgroups.

Science Total Total Total Below | Below | Below

Subgroups Analyzed %Prof. % Prof. %Prof. Prof. Prof. Prof.

2005 2006 2007 2005 2006 2007
Special Education 50 67 68 50 33 33
Economically Disadvantaged 70 79 87 30 21 13
Black 58 67 79 42 33 21
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White 81 91 92 19 9 8
Males 89 89 91 11 11 9
Females 63 94 91 37 16 9
All students 86 91 14 9

Our fifth grade science scores have improved over the lastyeereperiodwnith each subgroup havi

lowered itspercentage of students in the below proficient performance group

Reading/Language Arts

2005- 2007TVAAS School Report
TCAP Criterion Referenced Test Data

Estimated School Mean NCE Gain

Grade: 4 5 Mean NCE Gain
State
2005 NCE Gain 7.3 0.6 2.2
2006 NCE Gain 0.8 1.9 0.2
2007 NCE Gain 5.2 5.9
3 Year AVG 4.4 0.3 1.1

>

g

The fouth grade students performed significantly well with the mean NCE gain greater
than the growth standard consecutively for the three years.

Fifth grade students were below the growth standard slightly but are continuing to make
yearly gains in this subjectheir 2006 gain was above the state.

Our fourth and fifthgrade scores combined showed a growth standard that was higher

than the stateds growth standard i
Math
2005- 2007TVAAS School Report
TCAP Criterion Referenced Test Data
Estimated School Mean NCE Gain
Grade: 4 5 Mean NCE Gain
State
2005 NCE Gain 6.8 -3.7 0.2
2006 NCE gain 11.7 -1.8 3.2
2007 NCE Gain 6.8 4.1 -0.4
3 Year AVG 8.5 3.1 0.7

n

readi ng/

In math, our fourthlgrade students were equal to or greater thargrowth standard for
the years 2002007. These scores reflected an average of sex@npoints above the
s t athree§yemraverage.
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The fithgr ade sTVAABemath sodres were discouraging with our students
performing at least two standardas below the estimated mean for the years 2005
2007. In 2006 and 200@ur fifth grade scores were well below the state gain.

For our fourth and fifth grade students combined, cathnscores are stitligherthan the
stateds mean wali In sa £ #icheayedegd a& s

Science
2005- 2007TVAAS School Report
TCAP Criterion Referenced Test Data

Estimated School Mean NCE Gain

Grade: 4 5 Mean NCE Gain
State
2005NCE Gain 9.5 -35 0.4
2006NCE Gain 9.7 2.3 1.2
2007 NCE Gain 159 -3.0 3.9
3 Year AVG 11.7 -3.0 1.8

Our fourthgradestudents performedell above the mean gain &ience forall three years with
athreeyearavaage above the state by almost sepeints.

The fifth grade students were below the growth standardtlgasttwo standard errors in the
three year average NCE gain witk2a6 score.

The fourth and fifthgrade scores combined snience showed that our students perforroeer
t he dhreayeasgdis.

Social Studies
2005- 2007TVAAS School Report
TCAP Criterion Referenced Test Data

Estimated School Mean NCE Gain

Grade: 4 5 Mean NCE Gain
State
2005 NCE Gain 12.0 5.7 5.3
2006 NCE Gain 11.1 2.7 0.7
2007 NCE Gain 14.6 2.7 2.4
3 Year AVG 12.6 0.1 2.8

Our fourthgrade students again perfornakitively every year isocial studies. In
2005 and 2006, these students excelled with a positive TVAAS score of more than 11.

Our fifth grade studenifhroweverhad negative TVAAS scores in 2006 and are
significantly below the stafethreeyearaverag.
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Thethreeyearmean gain for fourth and fiftgrade students was above the growth

standard irsocial studies by 1.1 points.

2005-2006Performance Summary Report

Grade 3
Reading Math Science Social Studies
Year | 2005|2006 | 2007 | 2005 | 2006 | 2007 | 2005 | 2006 | 2007 | 2005 | 2006 | 2007
Adv 34 29 |44 26 38 |48 15 28 |30 13 24 | 25
Prof 58 36 |54 54 49 | 40 69 58 |57 58 57 | 64
Below| 9 15 | 2 20 13 |12 15 14 | 13 29 19 |11

In third grade, we have made significant improvements in reading over the three year

period not only byeducing our below proficient group but also by increasing our

advanced group. In math and science, we additionally made some improvements, and we
are slowly moving in a positive direction. In social studies, we again reduced our below
proficient group bustill need to focus on moving students to the adwhpeeformance

level.
Grade 4
Reading Math Science Social Studies
Year | 2005|2006 | 2007 | 2005 | 2006 | 2007 | 2005 | 2006 | 2007 | 2005 | 2006 | 2007
Adv 44 | 36 |51 44 | A7 |57 27 | 31 |63 31 | 26 |53
Prof 46 | 47 |42 43 | 37 |40 61 | 53 |33 58 | 53 |44
Below| 10 | 12 |7 10 | 11 |4 12 | 10 |4 11 | 15 |4

In fourth gradeye again made significant gainst onlyin reading but also in math,
science, and social studies as well. It is encouraging to see the tremendous improvements
within each performargclevel for every subject.

Grade 5

Reading

Math

Science

Social Studies
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Year | 2005| 2006| 2007 | 2005| 2006 | 2007 | 2005| 2006| 2007| 2005| 2006| 2007

Adv 34 | 33 |44 28 | 42 |45 17 17 |28 24 18 |16

Prof 61 | 56 |56 65 | 54 |48 59 | 69 |63 64 | 62 |63

Below| 5 11 |0 I 4 |7 24 14 |9 12 20 |21

In fifth grade, we made great gains in reading but minimal gains in math and social
studies. We actually increased our number of students below proficient in 2007 in both
subjects. Our science scareswevershow improvement over thiareeyearperiod.

TVAAS QUINTILES

4" Grade Quintile Analysis

Quintile 1 2 3 4 5
Reading 3.0 0.3 6.4 4.2 1.0
Math - 12.0 13.4 3.2 -0.5
Science - 13.1 18.2 24.4
Social Studies - 17.5 18.3 14.7 9.1

Our fourth grade analysgemonstrategrowth inevery quintie and subject except math
in quintile five.It is impressive to look at the significarmogvth of each of the
performance levels in adiubjects.

5" Grade Quintile Analysis

Quintile 1 2 3 4 5
Reading 11.8 13.1 4.4 5.0 -1.5
Math -1.2 0.6 -4.4 -6.0 -8.3
Science 3.6 0.7 -3.0 -2.7 -7.5
Social Studies 8.4 -04 -7.1 -3.2 -8.3

It is clear that the fifth grade is having difficulty making gains within each quintile
Reading, math, science armut&l studies demonstrate significant challenges in quintiles
three through five. We arbowevermaking gains in fifth graderith students irall
subjects in gintile one and reading and science in quintile two.

TCAP Writing Assessment Data

Year Score 5 Score 6 Competency Percentage
20032004 19 14 69.82
20042005 23 10 69.23
20052006 15 3 66.02

20062007 11 0 87.50

The writing assessment component of the TCAP is administered to our 5th grade students
each February. The number of studestoring a five or six has decreased over the last
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three years. In 2006, our average score of 3.9 was equal to our average in 2005. On the
state report card, we received a grade of B. The state had an average score of 4.1. Our
2007 scores indicate a gteamprovement in our competency percentage, and our new

average is 4.0. The state report card assign
assessment scores for Oakmont.
Kindergarten Brigance Scores
Year Avg. Percent Score Score Scores Lowest | ELL Avg.
Score | Proficient 1-25 26-64 65-100 Scores Score

2005 55.3 12 12 55 35 1 31.2

2006 63 35 10 60 52 6 31.36

2007 64.4 45 3 42 45 1 41.5

From 2005 to 2007, we have made some gains in the percent of students who are proficient on the
kindergarten entramcexam known as the Brigance. With the large majority of our students
entering without adequate skills for kindergarten, we found a need for intervention. During the
spring registration period, we gave each pargratcket, whickcontained activities thatould

facilitate readiness skills to enter school. From the data, one can see that we gained ten percent
proficiency last year, but we still have the lowest rate of proficiency for our entire county. This
data is reflective of the population that we sehany of our economically disadvantaged

students do not get early intervention from their homes or through a preschool program. We also
have conducted an analysis with our students comparing boys to girls and found that there is little
difference betweerhe two student subgroups. As with other test data, our Hispanic and Special
Education students performed lower than the other subgrBrgschool and early childhood

programs are invited each spring to tour our school to facilitate easy transitiomagjs#ation

packet has been created for registestuglents, whicliocuses on readiness skills that the parents
may use to work with their child during the summer before school begins.

20052007 DRA Assessment Data

A-2 BelowProficient 36 Proficient 7 and up Above Proficient

Reading A1l |2 3 |4 6 |7- 10- |16 | 21- | 26- | 31-
Level 10 |15 |20 |25 |30 |35
2005 3 |64 |40 |4 2 |3 10 |1

2006 13|14 |55 |27 |8 2 |1 1
2007 4 |7 (43 |38 15 5 |4 1 1 1 1

1 DRA is an assessment tha given at the beginning of the first grade year to determine
each studentds reading | evel

1 In 2005, 77 out of 130 (59%) Oakmont students scored below the adequate reading level.
In Dickson County, 28% were below the expected progress level.

1 In 2006,68% were below proficienand the county average was 33% below the target
score.

1 In 2007, only 45% of our studenigrebelow proficient
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Conclusions The target score for the fall DRA is leveb3In 2006, 68% of our entering first
graders were belotiat target but only 43% were below target in 2007. After turning in our

scores to the director of elementary education, we were able to see how our school compared to
thosein the county The county has a wide range of scores, but we found thatlwawl®ad the

lowest DRA scores/ith this knowledge, we know that we face serious challenges with catching
students up. One of the main determining factothéslack of knowledge and skills students
have entering kindergarten. With our particular populatam literacy focus continues

to be our main objective.

Sub Group Analysis

Special Ed

1 SWDgroup only had 68% proficient in science. Fifth grade had 10% in

advanced. All other subgroups out performed the group.

1 SWD subgroup for school has increasedanfr20052007 by 27% going from 50
74% in 2007 This still makes for concern with the targets in 2008 being 86%.
Math and reading had more % advanced in fifth grade.
Fifth grade math had 39% below proficient, which is a great concern for AYP.
Fifth gradesocial studies had only 45% proficient and 5% advanced. The 55%
below proficient is not acceptable and must be addressed.
1 Fourth grade science and social studies are of concern with 31% and 35% below
proficient.
Fourth grade math has 29% below while regdas 19%.
The percentage of students in the fourth grade in the SWD group waabaiver
12%.
1 Third grade science is a significant concern with 35% below proficient for Special
Ed. students, but there were 26% advanced in that subject.
Third grade m#n and science are similar with 73% and 78% proficient.
Math was astrength for third graders with 33% in the advanced performance
level.
1 Reading was the greatest strength with this subgroup having 89% proficient.

= =4 =

= =
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Economically Disadvantagel

Fifth grade science had 87% proficient.

The school achievement for ED students went froe8B@rom 2006 2007 in

math. We are only slightly above the new AYP target for this group.

1 Fourth grade demonstratad outstanding performance with 90% proficient in
science and 41% advanced in science.

1 Third grade ha@naverage performance in social studies, reading and math with

78%, 82% and 82% proficient respectively.

Fifth grade had great success with this group with all subjects above 86%.

Fifth grade proficieny was significant with 93% in math and 96% in reading.

Each subject also had high numbers of advanced achievers with 44% in math and

37% in reading.

= =

= =
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Hispanic

1 Math increased from 69% to 85% proficient and advanced. (2Q067)

1 Reading increased fino 65% to 75% proficient and advanced. (2Q087)

1 No other data was available.

Females

1 Fifth grade girls had the sarteyel of proficiency as boys in science with 91%.

1 Fifth grade science had 39% advanced.

1 Fifth grade had 57% in math and 59% in readidganced.

1 Fifth grade had high percentages of proficient with 97% in reading, 95% in math,

and 87% in social studies.

Fourth grade girls scored well with high percentages of advanced students in
science, reading, and math with all above 41%. Fourtlegyal$ scored 89% or
above proficient in all subgroups.

Third grade girls performed very well in all subjects with scores from 90% to
96% proficient.

Girls were very strong in third grade with high levels of students performing at
the advanced level.

ales

= =4 =4 -8 -8 -9

Males in fifth grade science had 9¥¥eficient, whichis equal to the females.

Fifth grade science had 44% advanced.

Third grade males performed well with-88% proficient in all subjects.

Third grade boys had 40% or more perform advanced subtroups.

Third grade boys had 57% perform advanced in math.

Fourth grade boys were about equal with girls in all subjects. They had very high
levels of advanced students for every subject area.

All fourth grade boys were over 91% proficient in leacea.

African American

= =4 =4

= =4 A

Math scores remained consistent at 90% proficient and advanced.
Reading increased 80% to 93% (2a1®7) proficient and advanced.
Third grade increased from 25% to 88% proficient ovethheeyearspan.
(20052007)

Third grale reading increased from 85% to 100% (2Q067).

Fourth grade math remained consistently proficient with 86% in 2007.
Fourth grade reading remained consistent with 90% in 2007.
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Fifth grade math increased significantly in 2006 from 7388%, with a shjht
decrease in 2007 to 85%.

Fifth grade reading showed an overall increase in proficient from 84% in 2005 to
88% in 2007.

1.4: Narrative Synthesis of Data 2007

Strengths:

= = = = = =4 =4 -8 9

E
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Student attendance is still above the state goal.

Fewerbehaviorareferralswere written in 2007.

The promotion rate is above the state goal.

Oakmont made straight AOGs bas260d. on our
The 2007 TVAAS mean gains indicate improvement in math, reading, science
and social studies.

All of our CRT scoresarequal or above the statebs.
Fourthgrade reading and math value ad8egearaverage is significantly above
the state.

Fourthgrade social studies and science value a@dgzhraverage isvay above

the state.

NCE scores have increased in all subjeamf20052007.

Oakmont increased the number of students who scored proficient and advanced in
mathin all subgroups except SWD and Black groups in 2007.

2007 scores indicate improvement in every subgroup in math and reading for
students scoring proficieor advanced.

O a k mo Jyeabaserage is above the state in math and reading.

Third grade CRT data indicates excellent performance in reading with 95% and
math with 93%proficientfor all students.

Fourthgrade CRT data indicates excellent performandtle 80% or greater for

all students in all subjects for 2007.

Fifth grade CRT data indicates excellent performance in math, reaticg

science with scores of 94%, 97% and YEX¥pectivelyfor all students in 2007.
Third grade increased their percentagef@rming advanced in 2007 in every
subject while reducing the percentage below proficient.

Fourthgrade increased their percentage performing advanced in 2007 in every
subject while reducing the percentage below proficient.

Fifth grade increased thgiercentage performing advanced in 2007 in reading,
math and science.

Fourthgrade shows an overall positive growth in quintile analysis.

2007 TCAP Writing Assessment shows a 27% competency improvement with a
state report card grade of an A.
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Challenges

The number of suspensions and demerits increased in 2007

2008 current discipline data shows a dramatic incred@hel5 suspensions

and96 demeritsreported from August to February.

1 TVAAS data indicates a decrease in mean gains from-2008 inmath from
a3.3toa?2.’.

1 Fifth grade TVAAS gains are below the state in reading and math f&- our
yearaverage.

1 Fithgr ade TVAAS gai ns a3yearaverdgdinsbienteow t he

and social studies.

Criterion Reference NCE score inreadinpis | ow t he stateds by

SWD and Bl ack subgroups had a slight de

math for 2007.

1 SWD, Hispani¢cand LEP subgroups must be targeted for AYP with 15% or
more in each below proficient.

1 Hispanic, EDand SWD subgroupsust be targeted for AYBince their
scores wer@3% or more in each below proficient.

1 Third grade CRT data indicates a need for improvement in SWD, ED and
Black subgroups in math, social studiasd science.

1 Fourthgrade CRT data for social studies indésaa need for improvement in
SWD, ED and Black subgroups for all subjects.

1 Fifth grade CRT data for social studies indicat@geakness in all subgroups
for 2007.

9 Fifth grade SWD, EDand Black subgroups must be targeted for AYP in
math, social studieand science.

1 Fifth grade social studies and math had an increase in below proficiency in
2007.

1 Fifth grade must focus on making quintile gains in math, scjemzksocial
studies.

9 Fifth grade will bcus on increasing the number of students scoring alteon

TCAP Writing Assessment.

Only 45% of students entering Kindergarten were proficient.

45% of our firstgrade students are below proficient on the DRA. Our scores

are the lowest in the county.

= =

= =
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1.4: Narrative Conclusions of All Data

Basedon our 2007 data analysis update, it is encouraging to know that we did make great
progress in reading and math by increasing the number of students proficient or advanced in third,
fourth, and fifth grades. O a lasasbaom meamgaidscanda | | A6 s
scored an A and B in math, reading, social studies, and science based on performance. We ranked
high in the county and were above the state in almost all categories. Due to our status of being a
schootwide Title 1 schooland fortheur pose of meeting the ANo Child
requirements, we have synthesized and prioritized our information in the following manner.

First, our major concern and challenge continues to be in the area of reading/ language
arts. Although improvementls been made, we must continue with effective action steps so that
Oakmont students can perform with greater success and consistency. We were encouraged by the
significant improvement in proficiency in 2007. We saw a decline in all subgroups in 2006 at
eadt grade level but were especially concerned about our Students with Disabilities, Black, and
ED, which continue to have the highest percentages not proficient. Another concern in reading
was evident in first grade. A need for building reading skills idext due to the scores from the
Developmental Reading Assessment. It is also quite evident thatyiskiis need to be
targetedeven at the Kindergarten level due to the large number of students scoring below average
on the Brigance. We aretryingt icat ch upod throughout the remai nc
years. Oakmont has enrolled a large number of Hispanic studerggaadve hava large
number of students in this subgroup, a continued push in reading and literacy will help this group
as well.

According to the data, anothemajor focus for our SIP goals will need to be in
mathematicsspecifically with our smaller subgroups. Some subgroups fell below the NCLB
requirement for proficiency. We also see a consistent trend in negative T\o&#&S $or our
fifth grade students over the last three yeatsch will be addressed in our Action Plawhile
we know these groups are small, the decline in these groups demands priority intervention. We
will also address the Hispanic subgroup in bottiramatics and reading. Even though this group
was not reported this year for accountability purposes, we know that we will be held accountable
in the future and want to begin to focus on this subgroup for maximized learning.

Another challenge that preged itself in every subject was our Students with Disabilities
Subgroup. This subgroupds proficiency was the cc
though this group has shown gains over the last few years, our reading and mativeseones
up b AYP targets last year. In third, fourth, and fifth grades, our focus must be on building
reading and math proficiency in this subgroup.

The last challenge is that our current discipline data for-2008 reflects more student
referrals, demerits, andispensions than ever before. We have had many new students move into
our school that have behavioral issues. We are working diligently on creating behavior plans and
making classroom, lunchroom, and procedural modifications to reduce discipline issei@sll W
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have to modify our current schewide discipline plan to accommodate the changing student
population at Oakmont.

In conclusion, our new goals and action steps will support the synthesis of data as
explained above. Our Title 1 guidelines encoarag to focus on the core academic areas. We
strongly feel that our data also supports this premise. Our prioritized list of targets for the
upcoming school year is on the following page.

1.5: Prioritized List of Targets

1. Continue to build a strorgchootwide literacy program to improve reading in all
students at every grade level.

2. Target all student subgroups in math to improve proficiency and maintain positive
value added gains.

3. Target the Sidents vith Disabilities subgroup in all subject areagperfom at a
higher proficiency rate.

4. Create a more unifieschoolwide discipline plan to reduce the number of
referrals, demerit@and suspensions.
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COMPONENT 2: BELIEFS, MISSION AND SHARED VISION
MOTTO: At Oakmont, | kow | can learn!

BELIEFS: We believe:

Actions that support our beliefs:

Studentiearning is our main priority.

Lesson plans are aligned with the state standardés &l noted in lesson plan

All students are entitled to a qualigucation
no matter their place in society or ethnic
background.

A variety of assessments are used to measure student learning including th
analysis of students in each subgroup.

Our school policies provide a safe learning
environment, whiclpromotes sdal and
academic development.

Our school has A Safe School Status (NCLB3¢loolwide discipline plan,
strict signin and sigrout procedure for all visitors, closed circuit
camera/monitoring hallways, and all faculty and staéftrained in Peaceable
Schools bullying prevention strategies.

Clear goals and expectations for student
learning communicated by our edumatwill
result in high achievement.

Weekly use of state blueprints in planning, assessment scores, and previoy
year 6s s c o ruidsinsauct®n. Thilkidk testoaregised as a
diagnostic tool along with the Compass, A.&hd Star programs.

All educational decisions are based on data
and researchebased information

All teaches and stakeholders are involved in the schogirovamentprocess.
All goals and action steps are based on our most current data and research

All actions taken at this school revolve arour
student achievement and attaining our goals

Professional development and staff time is allocated to focus on méweding
needs of all students through resednelsed instructional strategies and the
development of an action plan shared by all.

Clear goals and high expectations for studet
learning will result in high achievement.

Weekly use of state blueprints in plamg assessment scores, and previous
year s scores ar e us-tinktestoareqused aba i I
diagnostic tool along with the Compass, A.R. and Star programs.

Teachers, staff, administrators, families,
students, and community membersrshthe
responsibility for creating and maintaining ai
environment for excellence in learning.

Our learnng environment is maintained biomeSchool Learning Compacts,
routine use of parent surveys, TitIParent Involvement Program, paréeacher
conferences, parent involvement, grade level parent meeting at the beginnirn
the year, weekly progress reports and newsletters, parent volyateggrade
level meetings to collaborate on best instructional strategies.

Students learn and achieve in differamys
and should be provided with various methoo
of instruction.

Our instructional methods includgiided reading strategies at each grade lev
differentiated instruction, use afanipulative, schoolwide use of the
Accelerated Reader Program, alldeers trained in braibased teaching
strategies taneet diverse needshink-Link/Compasss used as diagnostic tool
to guide instruction, and the Reading lab is also utilized to enrich instructior]

Students are provided with various
opportunities to dmonstrate their abilities.

Student abilities are demonstrated bgjpctbased assessments, hands
learning activities, routine use bfain-based strategie®rmative assessments
(mock-writing assesments, Thiniink, P.A.M.S.),Poster contests, aritbugar
Cub Celebratios

Students should understand the rights and
responsibilities of being a good citizen.

Our procedures includgdear behavial expectations with contracts that are
signed by students, parents, and teachers, a school wide disciptinenpneith
clear, predictable, and developmentally appropriate consequences, and Ch
Counts taught by the school counselor.
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Our school is committed to the improvemen{ We closely examine test score data, discipline referral datd school surveys

of student achievement. to assess our strengths and weale®gsarly.
Parent and community involvement is a Our school promotes this lhaving frequent community visitors, an actual
priority at our school. branch é First Federal Bank, curriculugonnectims to future careers,

D.A.R.E., a Fire safety progranIP committee participation for all

stakeholdersand schoothome communication procedsrhat are defined in
component one. We also take advantage of the Big Brothers and Big Sister
mentoringprogam.

Proficient or advanced readers are more We promote théuilding of literacy skills byhaving a schoelide A.R.
successful in all subject areas. program, having students read at the top of their readingflavelaximum
improvement, includingroblem solving in math that strengthens reading for
information, anchavingremediation for below proficient reads through
tutoring and Title | reading lagervices.

MISSION STATEMENT:

OQur school 6s sole purpose, in par
stakeholders, is taguarantee that all students
master state and national standards while facilitating strategies
for success in their social and academic endeavors.

SHARED VISION STATEMENT

Quality learning for all students will be guaranteed through:

Continual commuicationwill ensure collaboration and focus for all staff and stakeholders.

Students will meet or exceed state grade level expectatioeadimg bythe end of third grade.

All students will receive datdriven and researchéthased quality instruction.

All students will be prepared for middieh®ol with poficient or advanced scores in reading and

math by %' grade.

T All students will be able to write proficiently or above Bydiade based on the Tennessee Writir
Assessment.

1 All students will be providd additional services and resources to attain proficieneyath and

reading

Continuous improvement goals will reflect our current data, instryciwh curriculum analysis.

All students will be furnished with a variety of instructional interventiongading to ensure that

they are on grade level by the end of grade three.

= =4 =4 -4
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COLLABORATIVE PROCESS:

During the 20072008 school year, a representative committee of membetrand discussdtie current
mission statement and school beliefs in accordante the new rubric and guide provided by f{
Tennessee School Improvement commissioner. A determination had to made as to whether o
mission and beliefs still reflect our core values as a learning community. The mission statem
examined and @nged to be more measurable. An overwhelming majority of the faculty, stai
parents voted to accept the revised statement. After a review and survey were conducted, egaav
mission and belisfand decided to add a list of actions that suppartoeliefs. Again, stakeholders we
in agreemat with these statements

ALIGNMENT TO DICKSON COUNTY PLAN:

To create our vision, missigand beliefs, we carefully studied the fiyear plan created by Dickson
County. We felt strongly that our ideals werongruent with those of odrstrict.

SCHOOL MOT TO:

We created a school motto that students recite daily togisa positive attitude towalelrning. Our
motto is displayedn the walls throughouhe school ands an integral part of all we do.
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Part 1: CURRICULAR PRACTICES
[emplate 3.1 aCurricular Practices

urrent Curricular
ractices

Use of Standards
based Curriculum
in All Classrooms

Curriculum
Mapping

Literacy
Curriculum
aligned to state
standard with
researctbased
activities used

Math Curriculum
aligned to state
standard with
researckbased
activities used

Support system in
place to enhance
curriculum
development

School communicates
shared vision to
stakeholder groups of
what students will
know and are able to
do

Monitoring /
Observations to
Enhance Curriculum
Decisions

vidence of Practice
Btate in definitive
ingible terms)

*State standards
& Blueprint
Learning
incorporated in
all classrooms
*Teaching and
learning materialg
aligned with state
standards and are
shared by staff
*Objectives
posted in
classroom &
listed in lesson
plans

*Maps used to
address skills
and content in
a timeline of
instruction for
all grades to
avoid
redundancy
and gaps in
learning
throughout the
year

*Maps
prioritized and
remapped for

*Daily lesson plans
with documented
Blueprint Learning
objectives (state
standards)
*Reading series
correlated with
state standards
*District-wide
implementation of
Harcourt Reading
Series

*Daily lesson @ns
with documented
with state
standards

*Math series is
correlated with
state standards
*District-wide
implementation of
Houghton Mifflin
Math

*Highly qualified
special education
teachers and
enrichment teachers
*Tutoring for
remediation

*Highly effective
school counselor an
media specialist
*Adequate media
materials

*ELL, & Early
Success Program
(for all students in
grade 1 and 2 not or

*Curriculum maps
*Newsletters each
month

*QES articles in the
Dickson Herald
*School Policy in
student handbook
*S|P stakeholder
involvement
*Parent/ Teacher
Conferences
*Written
Communication

*9 week objectives
posted in the classrool

*Evaluations are used
by the administration
(formal and walk
through) to monitor
curriculum
implementation and
development
*Mentor teachers
assigned to new
teachers

*Lesson plans are
reviewed weekly by
principal

*Analysis of al testing
data yearly

*In-savices for updates each grade level) and sent home *Title 1grade level
using Blueprint | year *Gifted/Challenge *School Surveysent meetings used to
for Learning *Curriculum Program home to parents yearly discuss curriculum
guidefor *Saxon Phonics practices
grades K5 *Title | Program
created by *Vertical teams for
vertical curriculum mapping
planning teams
the current YedTN state YesTPA YegHarcourt YegHoughton YegMarzano/Title 1| YedTitle 1 parent YedTN state website
Factice researeh website conference Mifflin Federal guidelines | involvement guidelineg
ased?
as the current
Factice been Effective Effective Effective Effective Effective Effective Effective
ffective or
effective?
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[emplate 3.h:

Part 1: CURRICULAR PRACTICES

Curricular Practices

Governance and
Leadership
AHIi ghly
Functima |l o

20062007

standard subgroups

hat data source(s)| *TCAP *State Report | *CountyReading | *Chapter Tests *AYP *Motto posted in halls | *Teacher evaluations
p you have that *AYP report Card Specialist, Evon@ | *Unit Tests *DRA and cafeteria *Lesson plans
Lipport your *TVAAS *TCAP Dunn *Textbooks *STAR *Beliefs, mission, documented
hswer? (Identifyla | *State Writing Writing *Weekly provided to all *Think Link vision, amd motto in *100% highly
pplicable sources) | Assessment Assessment | comprehension tes| studens handbook and monthly qualified
*State Report *TCAP results | *Unit tests *9 week grades newsletter *Walk through
Card *Lesson plan | *Theme tests *Progress reports *Motto recited daily | evaluations
*SIP objectives *Textbooks *Lesson plans by students demonstrate
*Think Link *SIP provided to all demonstrates re strengths in curriculum
*STAR students teaching and implementation
*DRA Testing *9 week grades anq spiraling of
progress reports curriculum
*Yearly pre-post *Researckbased
tests for Early strategies
Success Students | *Think Link
*ELDA Testing *TCAP scores
*PAMS
vidence of *AYP metin *NCE scores | * Think Link and *TCAP Math 91 *Use of teachers for| *Parentteacher *Alignment of
ffectiveness or 20062007 growth in STAR 93% Proficient or | tutoring compacts reviewed at | curriculum in all
effectiveness *Strai gh|gains: demonstrates 80%| Advanced from *Tutoring results Title 1 annual meeting| classrooms
Btate in terms of state report card § +5 Math or more student 20062007 *Comparison of *186 parents present | documented in lesson
uantifiable years in a row +4 Reading growth DRA scores in Early| *100% compacts plans and through
hprovements) (TVASS) +5 Social * DRA-68% to Success returned observations
*66 .02% to Studies 45% below *DRA scores from | *Parent surveys *Summative student
87.50% +6 Science proficient from 2007 show 80% on | demonstrate an assessment data
proficiency in from 2005 20062007 grade level in grade | understanding of our | *Teacher Effect
writing from 2007 *TCAP Reading6 2 from Title 1 school vision, mission,| TVAAS datais
20062007 to 95% Proficient services and beliefs98 % positive in grades-5
*SACS review: or Advanced from * AYP met in all agreement from survey * SACS standard 2

*Increased
communication among
stakeholderssign in
sheets and STAR
program

*SACS standard 1
Vision/Purpose

Afoperation

Governance and
Leader ship
Functional
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Part 1: CURRICULAR PRACTICES
Template 3.1 aCurricular Practices

Evidence of *Teacher access| *Curriculum *Parent/Teacher | *Teacher support | *Meetings with *Positive school *State mandated
equitable school to Blueprint for maps Conferences in creating, teachers for student| survey regarding observations and
support for this Learning distributed to | *Collaboration grading, and placement in these | effectiveness immediate feedback tq
practice *Access to state | all students & | among teachers | analyzing programs *Tennsco participation] teachers

website for parents each 9| *Communication | benchmark *Title 1 meetings to | *TVASS scores *Positive teacher

standards weeks with parents materials monitor student increased morale and survey

*Handson *Positive *Cougar Cub *Lesson plans progress results

learning, teacher Celebration show reteaching | *Walk through and

differential collaboration | Assembly (parents| and reviewing to | formal evaluations

teaching ideas across grade | are invited for improve student | in all intervention

incorporated levels student successes| learning classrooms

daily *Lesson plans | each 9 weeks) *Cougar Cub

*Training required by Celebration

provided in the | principal Assembly

use of standards
Next Step (changes| *Continuous *Continue *Continue to use | *Continue to use | *Continue to add *Continue all avenues| *Achieve expectationg
or continuations) professional mapping; diagnostic diagnostic more of commuicationto | of State Department

development include mid 9 | information (such | information (such | comprehension stakeholders concerning teacher

*Increased weeks data to | as TCAP and as TCAP and questiosto adopted| *Keep parents observations

teacher input parents Think Link) to Think Link) to Reading Series informed about *Continue to facilitate

through surveys | *Continue make instructional | make instructional student learning an open door policy of

on what is collaboration | decisions decisions *Improve the use of | communication

needed among *Focus on all *Focus on all positive notes and

*Continue to teachers & student needs; student needs; rewards to parents

improve grade levels proficiencyfor proficiencyfor *Continue to update

strategies to stay| *Continue AYP in reading AYP in math and improve the

aligned to vertical school website

standards and planning

improve student
performance
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Template 3.1.b: Curriculum Gap Analysis

Curriculum Gap Analysis

i What

sO The Current Use of: Ti me,

Mo ney

Time: The alignment of standards to the curriculum has saved much time fq
teachers. Curriculum maps are sent home to parents at the beginning of e
weeks. They communicate what skills are being covered. On profes$aysal
and during planning time, teachers spend much time in collaboration.
Professional development time is used for vertical planning and for going o
state bluebook standards. Weekly lesson plan review time is utilized by the
administration.

Money:

o Dickson County Board of Education / State of Tennessee Fur

A Professional development for curriculum training
A Textbooks
A Textbook training for newly adopted series
Grant Money Funds:
A Reading Readiness program along with books and puf
A Big Book sets with assettes
A Reading lab leveled books from the Early Success
Program
Title | Funds:
A Computer Lab site license and service
A Reading Lab materials
A Saxon Phonics program for gradefK
A Saxon Math program for grade21

Title Il Funds:
A What Works in Schooés Professional Development
video series

A What Works in Schoos books for all staff members
Title 1l Funds:
A English/Language AcquisitiénParent liaison
A Professional Development for ELL teachers
Title V Funds:
A Classroom computers and audio visual equipment for
teaders to check out through the library
P.T.A. Funds:
A Weekly Reader (Kindergarten and Primer)
A Opera performance
A Word Problems Made Easy booklets
School Fundraisers:
A Classroom curriculum needs
A School curriculum expenses
A School curriculum needs as addressedtth graddevel
meetings
Corporate Donations Funds:
A Tennsco, our community partner, provides money for g

ion of
ion)

Is

thers
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Personnel Teacher / pupil ration meets state requiremenis.has 5 full
time parapofessionals that assist with the students.

iAWhat Ou gdiHow StouldBMede Using Our: Time, Money, Personnel, and
Other Resources?

Time: Teacher collaboration should include more time to correlate our
objectives to the curriculum, assessing student performance, and determ
effectiveness of remediation. Summer professional developmenttold be
Used for more irdepth curriculum training by the district.

Money: The SAC evaluation team suggested that OES needed more
computers/technology.

Personnel More teachers are wanted to reduce class size further. This w|
allow more oneon-one time between students and teachers. As recomme

by SACS, and as funding become available, a curriculum coordinator will
hirad tn ciinnnrt earh nf niir enercific challennec
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Template 3.1.c: Curricular 4 Summary Questions

Curriculum Summary Questions
What are our major strengths and how do we know?

1 Use of standards based curriculum in all classrooms.
o All teachers arsupplied with a Blueprint Learning standards book
and are expected to incorporate all standards in their lesson plan
weekly.
0 Teaching and learning materials are aligned with state standards
shared by the staff.
1 Monitoring to Enhance Curriculum Decisi®
o Principal and Assistant Principal monitor teachers through-walk
through and state mandated evaluations.
0 Lesson plans are turned in weekly and reviewed by the
administration.
0 Mentor teachers are assigned to all new teachers.

What are our major challenges and how do we know?

1 Special Educatiah AYP concen, Lack of curriculum support, curriculum
prioritizing and yields of focus for content mastery from the district and
school specialist are in need.

o Children are coming to school unprepared and over 60% yearly 4
not able to pass minimum standards onBhigance test. Curriculun
design and report card skills do not always allow all students a
successful transition to first grade.

1 Literacyd Brigance Testing (Kindergarten) & DRA (First Grade)

9 Mathd value added Bgrade)

9 Lack of curriculum prioritizing folN state standards does not allow
mastery of all tested skills. Too many skills are in thgde curriculum
to allow for adequate mastery learning.

How will we address our challenges?

1 Special Educatioh We will use Think Link and Ladders to Success (as
supplemental curriculum) to prage them for TCAP. They will also work o
vertical planning for this special group of students to ensure mastery of
skills for academic growth.

9 Literacyd uninterrupted time, (90 minutes) is set aside for Literacy
instruction each day. The newly adegtiReading Series has been correla
to state standards.

1 Mathd 5" grade has modified groups and curriculum practices to meet t
needs of each specific group.
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Part 11: INSTRUCTIONAL PRACTICES
[emplate 3.2.ainstructional Practices

vidence of Practice
Btate in definitive
ingible terms)

implementation
of standards

* Evidence in
lesson plans
using blue book
number

* Curriculum
mapsand
benchmarks

* Teachers
disciss 9 week
objectives,
pacing of blue
book objectives,
and other
concerns

are generated
through
observations
of student
performance
both orally and
with written
assessment

* State testing
data and bencl
mark testing as
well as Think
Link data also
drives lesson
plan objectives

development
plans and dates
* Professional
materials
purchased:
*What Works in
the Classroom,
*FredJones
discipline
training,

*Knox County
presented
training with
math and reading
strategiegrom
resource bok

* Teachers go to
additional
training during
school year and
summer

* Running records

* Differentiated reading
instruction

* Countdown Coach

* Early Success

* Saxon Phonics

* Novel Studies

* Trophies Reading Series
SpecialEd

* Saxon Math

* Herman Reading

* Tutor

* Ladders to success

* Edmarki Reading / Spelling
* Old readingbasalseries

* Edmark Social Studies

* Saxon Phonics

ELL

* Avenues

* Sight word readers

* Oxford picture dictionaries
* AR Program

* Conversationamodes

* Letter a week study

* Hampton Bonn

plans

* Yearly updates to
data, action steps an
instructional
practices

* Lesson plans and
surveys monitor
instructional plans
for SIP

urrentinstructional Instruction is Data driven Differentiated Instructional practices modified| Professional Collaboraton time for
ractices aligned to state | instructioral instruction and differentiated for development time instructional effectivenesg
standards decision utilized in all intervention programs utilized for decisioni making
making classrooms instructional
practices geared
toward action plan
* Daily * Lesson plans| * Staff Reading Lab/ K intervention. * Staff development | * Monthly Title |

meetings

* Grade level meetings
* Facaulty meetings

* Common grade level
planning time

* Grade level planning
sheets on file

the current practice
bsearckbased?

YedTN state
bluebook

YedMarzano

YesMarzano

YegResearch from Early
Success/Herman/Edmark/
Avenues

YedMarzano

Yes/Educatioal
Leadership Magazine
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Part 11: INSTRUCTIONAL PRACTICES
[emplate 3.2.ainstructional Practices

2007

it a principle & Yes Yes Yes Yes Yes Yes
Factice of high
erforming schools?
as the current practic{ Effective Effective Effective Effective Effective Effective
een effective or
effective?
hat data source(s) dd * Use of blue * Classroom | * Lesson plans | * Lessa plans * Professional * Grade level meeting
bu have that support | book standards | observéions * Formal and * Formal and informal development minutey minutes
bur answer? (ldentify| to complete and | * Component | informal evaluations * Teacher commentg * Master Schedule
| applicable sources) | implement 3 of SACS evaluations * | EPGs * Lesson plans * SIP Committee meeting
instruction * Instruction * Grade level * Program descriptions minutes
* Use of aligned with meeting minutes | * Title | Federal guidelines * Staff development
formative standards * Focused *TCAP scores meetings minutes
assessments in | * Curriculum | evaluations for | *Assessment data * Title 1 files
each classroom | as well as statg teachers
* Observatios and federal
on student guidelines
progress and *SACS
performance Review
* State report *SACS * Achievement | * TCAP Scores * Increased * Increased collaboration
card, a || Standard 3 levels increased | * Students going on consult fron knowledge stated by| and team planning
* Think Link Teaching and | Subgroup gains | programs staff from surveys * SIP Improvement
meeting minuts | Learning *Black 80-93% | * STAR scores show growidind | * Increased student | surveys demonstrate
_ on file, i Op er at| P/AReadingin | improvementin 90% of Special| performance based | support
vidence of *TCAP Reading | *SACS 2007 Ed, ELL and Title 1 populations| on action step *SACS standard
ffectiveness or | 9% gain Standard 4 *Ed 80-91% P/A | TCAP score20062007 implementation and | Continuous ftnprovement
effectiveness (State il \jath 29 gain | documenting | Reading in 2007 | *ELL 65 to 75%P/A meeting all three SIF i Oper at i onal
prms of quantifiable and using *All students 2% | *SWD 60 to 77% P/A goals in 2007
nprovements) results gain in *Students meeting annual IEP | *Professional
fi Op er at| proficiencyin goals development surveyy

show 85% are happy|
with professional
opportunities
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Part [I:INSTRUCTIONAL PRACTICES
[emplate 3.2.ainstructional Practices

*| mplemented in
all classrooms

*Implemented
in all

*Purchase of
books, videos

* Meeting with teachers
* Coordination of schedules to

* Professiol
development sign in

*School wide schedules

prove efficiency

ext Step (changes or
bntinuations)

book studies and
best practice
development
*Teachers share
new learning
collaboratively

intervention
*Collaborate with teachers for
specific needs

action plan with an
emphasis on best
practices

vidence of equitable | and monitored | classrooms and staff serve all students in need sheets
Chool support for this | by development * Component
Factice administration funds committee sign in
documentation sheets
Continue Continue *Continue with | *Continue to serve students witl *Continue to update | *Continue to promote

collaboration to create a

learning commuries
amongthe stdf
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Template 3.2.b: Instructional Gap Analysis

Instructional Gap Analysis
AWhat i s0 The Current Use of: Ti me, Money

Timed Collaborative grade level meetings are held to discuss assessment,
instructional pacingand data results. Language Arts blocks allow for optimunt
instructional time. Aftesschool tutoring provides opportunities for extra help.
Dedicated staff and extra personnel spend time and resources to enhance st
learning. Stakeholders, such asguairvolunteers and educational assistants
support staff on a variety of tasks freeing teachers to tend to instructional neg
Educational assistants are used to free teachers froiteaciming duties such as
car duty/bus duty, and preparing for stateeassients. This allows the teaching
staff to concentrate on teaching, monitoring student achievement, and prepa
instruction.

Money:
o Dickson County Board of Education / State of Tennessee Fund
A $200.00 per classroom ($100.00 to be spent at the dscr
of the teacher and $100.00 to be authorized by the
administration)
$25.00 per child on free/reduced lunch
Textbooks
School fee money collected for classroom supplies
Most teacher, administrative, Special Ed, clerical salarie
and benefits
Professionbedevelopment for Bluebook for Learning and
adopted textbook
Textbooks
Career ladder teacher to offer tutoring
Hampton Brown Avenues series for ELL
o Grant Money Funds:
A Reading Readiness program along with books and pupp
A Big Book sets with cassettes
A Readng lab leveled books from the Early Success Progr
o Title I Part A Funds:
A3 teachero6s salaries
4 full-time educational assistants
2 parent involvement facilitators
3 parent involvement workshops
Computer Lab site license and service
Reading Lab materials
Saxon Phonics program for gradeK
Saxon Math program for grades21
Think-Link Tests

S5 S N 5 5 5 %

I I D > D> >
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0 P.T.A. Funds:

o Title Il Funds

o Title lll Funds

o Title V Funds:

0 School Fundraisers:

o Grant from Community Educatidfoundation:

o Corporate Donations Funds:

Ribbons for our Cougar Cub Celebration
Weekly Reader (Kindergarten and Primer)
Opera performance

Audio/Visual Projetor

Computer

Word Problems Made Easy booklets

> > >

A What Works in the Classroom

A Knox County presented training with math and reading
strategies from resource book

A Fred Jones discipline training

A 7 graduate level ELL endorsementicges
A ELL consumables

A Classroom computers and audio visual equipment for
teachers to check out through the library
A Think Link Test

A Classroom instructional needs
A School instructional expenses

A Novel Studies

A Tennsco, our community partner, provides money for ou
honor roll incentives along with Classroom of the Month

AWhat Ou gd How ShouldB\Me 8e Using Our: Time, Money, Personnel, and

Other Resources?

Time-Less paperwork would free teachers to teach, plan, process profesg
development knowledge, and prepare for school and students.

Money-More money should be allocated for additiomaldhers to do after
school tutoring. Summer school needs to be funded for those students in

PersonnetMore teachers need to be hired to reduce class siz&.inAk
curriculum coordinator could help with instruction development as
recommended byA&CS.

Other resources A portable computer lab station would allow all students
handson opportunity to advance their technology skills and could be used
very valuable instructional tool.

58




Template 3.3.c: Instruction Summary Questions

Instruction Summary Questions
What are our major strengths and how do we know?

Regular grade level meetings are utilized to shauantional teaching strategies,
materials and to review/discuss assessment data. Teachers utilize differentiaté
instructional strategies readily in the building. A wide variety of instructional
practices and techniques are used in special educaguiar education, and pull
out programs that meet the individual needs of our students. Our staff shares
instructional expertise with other teachigr the building.

What are our major challenges ad how do we know? These should be stated as
curricularpractice challenges identified in the templates above that could be a cause of
the prioritized needs identified in Component 1.)

1 Special Education: Special Education teachers use a variety of instructi
appoaches and their instructional assistants to provide individualized ar
appropriate instruction.

1 Literacy: More training should have been provided for the newly adopte
reading series where instructional practices could be the focus.

1 Math: A more streanmle strategy approach such as the Stanford model g
the Singapore model with planning time for implementation would be
beneficial.

How will we address our challenges?

1 Special Education: Varying levels create challenges in creative instructi
goals, activities, and assessments to meeshéeds of the entire group.
Many students who struggle with attention difficulties do not always get
consistent treatment.

1 Literacy: Children enroll in kindergarten without a solid background. We¢
have over 60% of our students below proficient in kigdeten and first
grade. A variety of instructional techniques and time are needed to get
up to grade level expectations.

1 Math: Several of our teachers have attended this workshop entitled mak
the grade overcoming the weaknesses grades 3
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Partlll ASSESSMENT PRACTICES
[emplate 3.3@ssessment Practices

urren Variety of Numerous Formative| Summative Technical support Subgroup analysis| Feedback/communicatio | TVASS staff
ssessment | support assessments used fo| Assessments used to enhance based on all to students and other developments
ractices assessments | ongoing assessment| used for student learning and | assessments to stakeholders used to provided to

to support of progress evaluation and | monitor progress drive SIP goals ang enhance student increase staff

student decision making instructional performance knowledge

achievements decisions

through

Special Ed

and Reading

Lab

Resource * WeekIl y H *Brigance * AR Reports * Brigance * Immediate student Staff
vidence of * Brigance * Harcourt * DRA pre/post | * STAR growth * DRA feedback on work, development
ractice (State| * Dash Il * ReadingSeries test reports * Think Link quizzes, and tests plans Mike

definitive * Language | Weekly * TVAAS * Think Link teacher | * TCAP/CRT * Use of Scan Tron Winstead

ingible terms)| andSpeech comprehension * TCAP/CRT made practice tests | * TVASS machine to aid in

*CEIFT I vocabulary results * Compass learning | * State Report Car¢ immediate grading

*TAPST 1l assessments and uni * Title 1 program * In depth * Weekly reports sent to

* CEIFT tests. Stakeholder * Rosetta Stone subgroup analysis | parents

preschool * Think Link 3 times | Surveys * Internet4dclassrooms| is completed yearly * Mid nine week progress

* WAT a year * TCAP Writing to analyze reports

Reading Lab | * STAR test 3 times g Test weaknesss and to | * Monthly Newsletters

* Early year * TCAP Quintile address AYP update parents, which

Succes * Mock writing Analysis *All deficiencies includes grade specific

* Emerging assessments * NCLB Report are reported in the | studies and assessments

literacy * School Climate action plan of the | * Newsletters include SIP

survey * Professional SIP news PTA news, testing

* Qualitative Development data, SACS updates

* Reading Suveys Yearly involvement

* Inventory I * State Report opportunities, upoming

* STAR Card assessments and yearly

* Running SIP goal updates

Records * Surveys sent to parents

ELL and community members

* Elda regarding school and its

*Avenues programs

Unit Tests
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Part 11l ASSESSMENT PRACTICES
[emplate 3.3@ssessment Practices

* State Web Site

*TCAP results

the current | Yes/Specific | Yes/Specific researcl Yes/Specific Yes/Specific research| Yes/Mike Yes/ Title 1 Handbook Yes/ Mike
Factice research for | for each assessment| research for eacll for each assessment | Winstead training Winstead
psearch each practice is on file for | assessment practice is on file for | materials training
ased? assessment | Title 1 practice is on file| Title 1 materials
prectice is on for Title 1
file for Title 1
it a principle| Yes Yes Yes Yes Yes Yes Yes
practice of
gh
erforming
chools?
as the curren| Effective Effective Effective Effective Effective Effective Effective
Factice been
ffective or
effective?
hat data * S-Team * Student Grades * Permanent * Computer Lab * Action Steps * Newsletter on file Agenda
burce(s) do | Minutes * Computer Scores | Records lesson plans and * Data Analysis is | * Monday Folders handats
bu have that | * M-Team * Growth Reports * Title 1 files schedules SIP * Classroom Newsletters| based on stéf
Lpport your | Minutes * Writing Portfolios | * TCAP * School Reports * State Web Site | * Title 1 files development
nswer? * Student Notebook * Think Link site *Think Link results | *Survey Results surveys
dentify all | EPO6s * SIP Plan * Compass Test *Subgroup
pplicable * Permanent * Parent reports disaggregation
burces) Records Development * Star / AR Test
* Student File Plan reports
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Part 11l ASSESSMENT PRACTICES
[emplate 3.3@ssessment Practices

bntinuations)

vidence of * Pre/post *TCAP results * Pre/Post test | * ELDA- 11students | * Data analysis for | * Report cards * Teacher
ffectiveness | assessment | * Think Link results tested out in 2007 3 year period irall | * Survey results and undersanding
1 results demonstrategrowth | * Grade level * NCLB Off Target subgroups have parent comments at grade level
effectiveness| TVASS 3yr. | * (TCAP) Writing meeting mnutes | list shown * Parent team meeting meeting and
Btate in terms| avg Assessment data 669 * Professional *STAR Growth improvement minutes SIP is evident
f quantifiable | * reading 8.5, | to 85% proficient development Report 95% growth | Reading: * SIP Plan meetig goals | * TVASS
nprovements)| *math 2.0 * PAMS tracking meet SIP goals | rate SWD- 60-70% P/A | yearly scoresA | |
Value Added | sheet *SACS standard Black- 80-93% P/A | * Advisory / Spring Title | in 2007
Scores *SACS standard4 | 7- Commitment White- 89-98% | meeting minutes
* St r ai Documenting and to continuous P/A
2007 Using Results improvement ED-80-91% P/A
*IEPannual [Aioperatiornf i operat Hisp. 6575% P/A
goals being Growth from 2006
met to 2007
* SWD * Lesson Plans * Faculty * All students * Students are * Increased parental * Grade level
increased * Administration meeting minutes| participate in assigned to involvement meetngs
vidence of scores planning agendas programs intervention * Positive survey results | *SIP
uitable * Lesson * Assistants facilitate | * Professional programs and components
chool support| plans in remediation development tutoring teams
r this * Meeting * Minutes from agenda * Scheduling for * TVASS
Factice minutes meetings * Parental pull out * Staff
*ELL-ELDA involvement in interfere with development
increased decision maing regular class surveys
scores schedules *Sign in sheets
ext Step Continue Continue Continue Continue Continue Continue Continue
thanges or
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Template 3.3.b: Assessment Gap Analysis

Assessment Gap Analysis

A Wh t

sO The Current Use of: Ti me,

steps.

Time: There are specific times designated each year for formative assessm
There is release time provided by the Title | assistants for some assessmel
administration. Grade level planning time is used to discuss results and to
appropriate interveions. Professional development time is used yearly to s
assessment results with staff, which focuses on academic targets and new

Money:

Dickson County Board of Education / State of Tennessee Fur
A Think Link
TCAP
ELDA
DRA
Brigance
STAR site license
AR site license
Compass
Grant Money Funds:
A Reading Readiness program along with books and puf
A Big Book sets with cassettes
A Reading lab leveled books from the Early Success

> > > > >

Program
Title | Funds:
A Surveys

A Scantron Machine
A 4 full-time eductonal assistants to assist in assessmer
preparation and administration
Title V Funds:
A Librarian trained in AR and STAR
A TVAAS i Professional Development with Mike Winsted
A Think-Link Tests
P.T.A. Funds:
A Think Link Assessment {iGrade)
A Lights Retention 8ale Program

Personned Teacher / pupil ratio meets state requiremenS.has 5 ful
time paraprofessionals that assist with the students in assessment
administration, remediation, and proctoring.

Money,
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i What

Ou g & How ShouldB/Me@e Using Our: Time, Money, Personnel, and

Other Resources?

Time: More collaborative time is needed with grdeleecl teams and our
administration to analyze assessment, plan for remediation, and target sp
weaknesses.

Money: A more suitable assessment like DIBELS would be a better
assessment and could be used as a comparative growth model for every
in grades K, 1, and 2.

Personnel:More teachers to lower class size to better remediate students
non-mastered skills are needed.

Template 3.3c: Assessment Summary Questions

Curriculum Summary Questions
What are our major strengths and how do we know?

H

1 Based on an hdepth analysis, the following strengths were identified:

o Straight Ab6s based oneaSVAAS ¢

0 TVAAS mean gains in every subject

o NCE scores improved over last 3 years in every subject.

o 39 4" and % grade students have shown improvement in percen
proficient or advanced.

0 27% competency improvement on state writing test.

What are our major challenges and how do we know?

T
il
T

T

Special Education Even though not enough students qualify for a subgr
AYP standards are not being met in this group.

Literacy: DRA tests show 45% of*lgrade students are below proficient.
Think Link : Assessment data indicates weakness with proficiency level
speial education students.

Math: TVAAS indicates negative valsadded in % grade.

ow will we address our challenges?

T
1

TCAP Coach books have been purchased to reinforce testing skills for
reading and math.

Kindergarten packets are sent home to help parents prepare students t(
kindergaten.

Countdown Coach books and Ladder books were purchased to help sp
education students prepare for tests.

A variety of assessments are used to gain information about student
performance and grouping.

The Think Link website is used to create praetests to support
assessments.
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Part IV:ORGANIZATIONAL PRACTICES
[emplate 3.4.a0rganizaibn Practices

urrent Organizational
ractices

ELL, Speial
ED. 504, Alt.
school,
&gifted
programs
coordinated

Schoolwide
disciplineplan is
in place

Parent/Community
Involvementis a
priority

Professionatievelopment
is organized to maximize
teacher effectiveness

Attendance
incentives
are used to
surpas state
goals

Protected learning time
for the instruction of
reading and math

Class sizeeduction&
schoolcheckin
receptionist

erforming schools?

vidence of Practice | *S-teamsand | *Discipline plans| *3 parent *5 in-service (2 paid *No tardy | *Special services *Additional Teachers
Btate in definitive M-teams are | sentto parents | workshops held days) party consult with regular and assistants were
ingible terms) used along by all teachers in| each year based o *Teacher chosen *Tennsco | teachers for scheduling hired to reduce class
with a variety | August survey results professional developmer] money for | *Master schedule size, to help during
of assessents | *A schoolwide | *Parents attend is encouraged and paid | classroom | provides2 large literacy block
to determine | discipline plan open house, PTA | for by the school or of the learning blocks per day *County wide lteracy
eligibility for usedfor meetingsand through Title funds month coordinator to assist in
above cohesiveness of | CougarCub *Resource center for training
programs all staff celebrations teacher with checkut
*Files are kept| *Clipboard *Parent/community material in computer lab
on every system usedbt teams inelvement | *Grade level meetings
student who | unify discipline | for SIP and SACS | regading WhatWorks in
has been in activity the Classroom
assessed classes *Future growth plans
*Quiet room linked to professional
assistant development
*Saturday school opportunities
offered once a
month
the current practice
bsearckbased? YedFederal Yes YedTitle 1 YedMarzano Yes YegMarzano YesiSmall Class size
programs Handbook promotes better reade
research
it a principle &
ractice of high Yes Yes Yes Yes Yes Yes Yes
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Part IV:ORGANIZATIONAL PRACTICES
[emplate 3.4.a0rganization Practices

ext Step (changes or
bntinuations)

Jonesseries
* Revise school
wide plan

improve
parent/community

involvement

vidence of *Improvement | *Increase *Increase number | *Formal and walk *Attendance| *Parents are stopped i *Fewer interruptions
ffectiveness or of TCAP 2006 | number of all of parent throughobservations data has front lobby to prevent | reported to the
effectiveness (&@te in | to 2007 types of office participation for document effectiveness | improved interruptions administration by the
brms of quantifiable Reading scoreq referrals school functions *Future growth plans over the last| *All announcements | teachers
nprovements) SWD-60-77% | currently *Sign in sheets focus on instructional 3 years and | are made at 8:00 a.m.| *DRA 68% to 45% not

Hisp- 65-75% | *Greater than 16| 100% development is abovethe | daily proficient from 2006

* KTEA, and | suspension in *More parent *Professional state gal, * School wide 2007

ELDA show Jan. 2008 volunteers on star | development Oakmont is | announcements are

anincrease compared to tota| sign in report from | opportunities 2.3 over the | madeonly in case of

proficiercy in | for 2007 20062007 demonstrate state goal of| emergency

both groupsl1 improvement in teaching| 93 *Means gains 2006

students strategies 2007

testing out in Reading 2.8.6

2007 Science 2.4.4

S.S. 4.66.3

*S-teamand *All teachers *All parents are *Collaboration and *Parent *Schedule is presente( *All teacher follow

M-team participate in encouraged to release days are given b| support and | to staff during summer| safety procedures as
vidence of equitable | meetings, planning and attend principal to encourage | volunteers | in-service outlined in the crisis
chool support for this | collaboration | implementing of | *Monthly teachers to participate in| *District *A djustments are then| plan
Factice with regular, this plan newsetters sent oul professionablevelopment| wide made accordingly *Teachers utilize the

speciaj and *New plan is on | to parents and opportunities attendance literacy coordinator for

ELL teachers | agenda for community *Preserdtionto the program help and support in

for scheduling | summer 2008 members faculty is requiredhfter reading instruction

and enhancing| professional going to professional

curriculum development development opportunity

Continue *Continue Fred | *Continue to Continue Coninue Continue Continue
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Template 3.4.b: Organization Gap Analysis

Organization Gap Analysis
AWhat i s0 The Current Use of: Ti me, Money

Time: We are proud of the organizational practices in place at Oakmont
Elementary School. Regular education teaching teams have common plan
times whemverpossible to improve collaboration. Lesson plans are submittg
weekly for review by the principal. Teaching time has improved with little o
interruptions throughout the school day. Teachers respond to changes in t
schedule easily and adjust their instruction. The adminwstretlays vital
information throgh amorning bulletin, which decreases the time spent in
faculty meetings after schod®egular, activity, and special education teacher
all work together to plan schedules of time for student intervention that bes
the needs of our teachers andistus.

Money: ion of

o Dickson County Board of Education / State of Tennessee Funds: )
A Funded based on student enroliment
$25.99 per child on free/reduced lunch
Transportation for students with special needs and
1 full and partime teacher position in ELL
7 special ducation teachers

9 special education assistants

1 vision teachers days a week patime

1 Occupational Therapy teacher

1 Certified Occupational Therapy Assistant
1 Physical Therapist

I D > > D> >

o Titlell Funds:’

>

Professional development funds provided for individua
specialty areateachers and staff iBpecial Education, Nurses
ELL, Guidance, P.E., Art, and Music

(s

Other Resources: Substitute teachers are hired through Holland Employmer
Agency and attenddining yearly. The special education program, which ser|
over 125 students, is an asset to this school with a variety of options to mee
diverse needs. Our school is the only school with a full time reading lab sta
with one teacher and three edumaal assistants who serve over two hundred
students dailyA detailed teacher handbook is a useful resource for all schoo
personnelThe ELL program serves over sixty students at our schoolbeitina
full and pat-time teacher during 30 minute schestilearning blocks. In
addition parent participation is high due to the open atmosphere. These vall
human resources are utilized for fundraising, tutoring, classroom assistance
participation orSIP/SACSteams, and helping to meet student needs.

Personnel Some teachers work on extended contracts before and after sch
tutor students in need. Oakmont Elementary School feels all teawd@ribute
to the organizational forum in our school. Stakeholders agree the school is
safe and orderly facilityCommittees a utilized to allow for equal sharing of
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AWhat Ou gad iHow ShouldBMede Using Our: Time, Money, Personnel, and
Other Resources?

Time: Addition paperwork and requiremearior SACSand SIP is a very time
consuming process that affects the organizatiefiectiveness of our school.
These processes could be synthesized and valuable instructional time wd
saved.

Money: Money should be allocated to lower kindergarten class Bize.
computer labs and an increased library size would better suit the needs o
school, which were recommended by SACS.

Personnel The administration, teacher, and staff are committed to continy
improvement focused on developing an organized afedsshool. A detailed

safety crisis plan is in place that each teacher has been trained to follow.

safety committee meets regularly to make adjustments and ensure that th
possible procedures are in place in case of any emergency situation.
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Template 3.4.c: Organization Summary Questions

Organization Summary Questions

hat are our maior strenaths andhow do we know?

Our shool has a clear mission and goals that provide us with a common purpo
and sense of directios surveyed in 2007. Our school researches and uses dg
make informed decisions. The parents of our school express confidence in the
teaching staff at Oakamt Elementary School. The staff feels working conditions
and relationships are positive and focus toward the betterment of our students
administration provides adequate support to the teaching staff. The organizatic
our school contributes to aif the successes. We focus simply on the students a
base decisiomaking on their needs. Our goal is to use simple organizational
formulas that facilitate routines for the staff and students for minimizing disrupt
while maximizing learning.

What are our major challenges and how do we know?

H

1 SpecialEducation: Time is always a key factor in meeting IEP and
instructional needs of this group. Trying to attain mastery of basic and g
level standards requires extra time for these students. Varying abilities \
each class period also create diffteed in formulating and using
instructional plans.

1 Literacy: Personnel and time are again challenges. Pullout and schedul
often interfere with classroom instruction. Having the opportunity to atte
Reading Lab is another organizational challenge. Vgratilities in each
grade level creates instructional and planning difficulties. Kindergarten
enrollment has been high for two years, and the option to reduce class |
has not been available to us due to district funding.

1 Math: Organization for selfcortained classes has been a huge obstacle
the last few years. Current value added scores indicate that proficiency
groups are not making gains.

ow will we address our challenges?

1 Special Education: We will continue to try and maximize optimal deliver
for this special group and includer'W t er 6 s Wor ks hop
within the regular blocks of language time.

1 Literacy: 90 minutes is set aside for Literacy instruction each day. The
newly adopted reading series has been correlated to state standards. E
continue to be a pridy, and we will need to keep our pdirhe teacher to
meet the needs of this group. Our kindergarten assistant will continue tqg
utilized to enhance the learning of kindergarten and a few first grade an
ELL students.

1 Math: 5" grade has modified groupsid curriculum practices to meet the

needs of each specific group.
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GOAL 17 Action Plan Development

Template 4.1 7 (Rubricindicator4.1)

READING

Next Revision Date: September 2009

Goal

By the end of the academic year, 85% of the students in all subgroups identified by the
district (ELL, students with disabilities, and African America) will be at the proficient level or

above in Reading/Language/Writing Composite.

Which need(s) does this goal address?

Continue to build a strong school-wide literacy program to improve reading in all students at
every grade level based on the needs of Brigance, DRA testing, and subgroup deficiencies.

How is this go a | |

nked to

five-year plan?

In Reading/Language Arts across the grades, African American, ELL, and SWD failed to
meet AYP through the status method. Criterion Reference NCE score in reading is below

t he slhyawo points.
AETION SVERS T oA el .27 IMPLEMENTATION PLAN i Template 4.3 7 (Rubricindicator4.3)
(RubricIndicator 4.2)
Timeline Person(s) Required Projected Cost(s) & Evaluation Projected
Responsible Resources Funding Sources Strategy Performance Results/Outcomes
Computer lab
Weeki rgiggzgr’wal Students will show progress via
All Kindergarten through fifth grade AU us%/t’ gevelo ment Professional Printable daily the reports on achievement in
AT Sl students will have weekly access to 20?)8]‘ Computer for corr? uter development paid student reading, and teachers will check
P | the Compass Odyssey program in the Lab Teacher comp pment p performance reports. Students will take prei
May 2009 lab instructor by district .
computer lab. on the records test and post-test to monitor
progress.
Compass
System
Shilynn *$100 classroom Students will have running
) . . McRae- funds for student records, oral reading checks, and
Teachers will continue to enroll Daily, . . Teachers meet . ;
o Reading Lab supplies and notebooks showing their
: students who are at risk into the August ; Classroom and monthly to ) .
Action Step . instructor folders . progress and STAR testing will
school centered Reading Lab for 2008 to 43 books 1 h d3 discuss student Iso b | df h
services. May 2013 anc. teac eran performance also be evaluated for growth.
educational assistants 1 paid by Kindergarten will have a folder to
assistants Title | monitor progress.
Aug 2008 Shilynn S :a(;]e(sj z gllgns Y Students will show improvement
Action Ste Teachers will supplement with the to May McRae- Saxon Phonics Approximately 9 rad’es%nd 9 on the Saxon assessments
P Saxon Phonics Program. 2008 and | Reading Lab program $3,500 Title | funds 9 X provided in kits.
. ) Saxon Phonics
ongoing instructor
assessments
- Money from the Studentsd ZPD
. Teachers will incorporate the AR Fall 2008 Mrs. New AR books board office - $10 | STAR tests show | throughout the year. The growth
Action Step | program and require students to take to Spring Horsley- g
X . . ; and tests per students and growth report should indicate at least
at least one test a week in their ZPD 2013 Librarian

level and pass with a score of 80%.

Book Fair Money

one year of growth.
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Timeline Person(s) Required Projected Cost(s) & Evaluation Projected
Responsible Resources Funding Sources Strategy Performance Results/Outcomes
Classroom
. Training for K teachers meet .
The kindergarten assistant will work Sept. Shilynn assistant, $14,000 for position daily with the The stud.e.nts will ge successful
. . - ) McRae- : - in transition to 1° grade, and
Action Step | with all K students to build phonemic 2008- May . Phonemic funded through assistant to . .
) | Reading Lab . . their DRA score will be at least a
awareness and reading skills. 2009 instructor awareness Title | monitor 3
program student '
performance
Mrs. Ragan- Professional *Approximately Students will show progress on
Oct. 2008 a§sist§nt Development $1,500 a year for the Think Link exams given
. . . . ’ S training in the first grade test- throughout the year. Proficient
Teachers will use Think Link scores Dec. principal Think Link PTA funded or Advanced will be the goal for
Action Step | to identify which skills to re-teach in 2008, and and des 2 *Title V funds f Think Link Data h child. E | 9 q
reading and language March Mrs. McRae- grades 2-5, Itle V funds for each child. Extra lessons and
’ 2009 reédin lab printable professional practice tests will be monitored in
instru?:tor reports and development for the computer lab and by
practice tests training classroom teachers.
*TN blue book Lesson plans
Teachers will review curriculum for each staff checked, weekly | Students will be able to meet the
i f h grade level August Thomas/ b No additional AYP proficiency levels for th
Action Step requirements for each grade leve 2008- May omas member 0 additional cost assessments, proficiency levels for the
according to the Tennessee 2009 Ragan *professional expected TCAP scores, state tested curriculum.
Framework. development Think Link , and
time for review Odyssey
The principal,
assistant We will look closely at the value-
The school will rehire an additional New teacher $45,000 principal and added scores in reading for our
Action Ste teacher to lower class size and help Julv 2008 Thomas/ training and BEP 2.0 academic mentors will ELL students as well as all other
P with reading instruction for our ELL y Ragan mentoring achievement monitor the students to see if the class size
students. program money teacher and made an impact on student
assist her as achievement.
needed
Lesson plans
Teachers will use a 90-minute school August and walk through TCAP, DRA, and Think Link
Action Ste wide literacy block to build literacy 20089 Ma Thomas/ TCAP coach No additional cost evaluations will reading scores will be used to
P skills or TCAP reading test practice 2013 y Ragan materials expected be used to evaluate early growth and
each morning. monitor the use efficiency.
of literacy block
The school will create and regularly August
update a reading link on its web site 20089 and Surveys will be
to increase stakeholder d' d I d-si sent home to We will see increased parent
Action Step | communication and involvement update Sally We_ site Training money evaluate the participation and knowledge of
This link will provide access to g;ade each nine- McMeen training ' inkds literacy goals
level and school wide literacy goals, ;\),gerieoi:j effectiveness

and reading tips.
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GOAL 21 Action Plan Development

Template 4.1 7 (RubricIndicator4.1)

MATHEMATICS

Next Revision Date: September 2009

Goal

By the end of the academic year, 90% of students in all sub-groups will be at the
proficient level or above in the math composite.

Which need(s) does this Goal address?

Target all student subgroups in math to improve proficiency and maintain positive value-
added gains, based on the needs of a negative 3-year trend in 5" grade math and
specific subgroup weaknesses.

How is thisgo a | |
year plan?

nked tfige-

TVAAS 2006-2007 data indicates a decrease in mean gains in math froma 3.3to a 2.7.

ACTION STEPS i Template 4.27

(RubriclIndicator 4.2)

IMPLEMENTATION PLAN i Template 4.3 1 (Rubriclndicator4.3)

Person(s) Required Projected Cos(s) Evaluation Projected
Timeline Responsible Res%urces & Funding Strate Performance
P Sources 9y Results/Outcomes
Basic skill
resources in use
The teachers will conduct weekly basic August in the classrooms Timed classroom Student computation
AT Sl math drills to facilitate and evaluate 2088 i Grade level lead (i.e. 100 multi. No additional assessments & scores on TCAP wiill
P | instructional strategies and growth seen in May 2009 teachers facts, division cost required improved TCAP improve from 3" - 4"
studentsd. math skill y facts, scores and 4" i 5" grades.
subtraction,
addition, etc.)
Career ladder Career Ladder
. . Mrs. Thomas, teachers, : Students who attend
The school will provide after school August Mrs. Racan Compass salaries Imoroved TCAP tutorina will have
Action Step | tutoring targeted to our subgroups to 20087 Grade.levegl ch’air od Spse (Extended P scores ositive 8alue-added
improve TCAP test scores. May 2009 YSSEy, contract) - TN P T
teachers Houghton Mifflin gains in math.
~ state funded
ifRet eaclh
The teachers will use the Intervention August Mrs. Thomas, Houghton Mifflin . Improved Rgte_achlng strategies
. g . . Mrs. Ragan, < No additional classroom will improve targeted
Action Step | series in the Harcourt Math series to 20087 . Al nt erve X X
: . Grade level chair cost required assessments and performance in math
improve student performance in math. May 2013 chairs CDROM TCAP test scores skills
. . . A Blueprint For _Meetlng
The teachers will review curriculum L curriculum goals .
. - August Grade level lead Learning: A Students will be
Action Step requirements for each_grade level in order 2008 i teachers. and Teac hGuidé Cost of books- through knowledgeable of
to assess student achievement toward the ’ board funded classroom and
; May 2009 Mrs. Thomas to the TN standards to be tested.
curriculum. Curriculum TCAP
assessments
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Projected Cost(s)

Projected

L Person(s) Required ; Evaluation
Timeline Responsible ReSOUICes & Funding Strate Performance
P Sources 9y Results/Outcomes
The teachers will assign timed tests/drills August Individual Improved Math computation
AT S as homework to improve student 2088 i Grade level lead Teacher materials Classroom & demonstrates
P proficiency and accuracy with math basic Mav 2009 teachers resources purchased by TCAP proficiency
skills. y teachers assessments improvement.
ngmﬂl#gr Think Link tests
The teachers VY'" effectwgly use Thm.k August Grade level lead Think Link test (gr.ades 2-5) are Improved Think Students will have
Acti Link scores to identify which math skills to . paid by board of Link test scores .
ction Step . ; 20087 teachers, and score results & X . improved math
re-teach in the classroom in order to May 2009 Mrs. Ragan Think Link site is education, given throughout roficiency on TCAP
improve student performance. y -~ag - (grade 1) paid the year P y )
available to .
with PTA funds
parents
*Odyssey
Website and data :cmproved il qai
. from reports / o . performance on Students wi gain
The teachers will use the Compass August Mrs. Thomas & assessments Site license paid Compass mastery of math skills
Action Step | Odyssey website to monitor and assess 200871 Computer Lab *Combuter Lab- by board of Odyssey reports through use of the
studentsd proficiendg May?2013 teacher rofgssional education & assessments program. Post- Test
p given throughout | results will show gains.
development the vear
training y
Facilitation from
Knox County
The fifth grade teachers will modify August Math Coach Nine week post- Positive value-added
; classes to meet the needs of individual 2008- Mrs. Thomas during $600 training test to modify scores in math for all
Action Step . X X i
studentés math | evel MayZ2009 professional grouping quintile levels are
for positive yearly math gains in TVASS. development evident.
time
$1,000 Title | St udent sdidedv
Action Step Training will be utilized from Mike July 2007 Shilynn McRae Projector for staff 2008 TVAAS scores will be positive
Rutherford TVAAS information. presentation development scores in grades 3,4, &5 in
funds. math.
The school will create and regularly August
update a math link on its web site to 2008, and Surveys sent We will see increased
Action Step | increase stakehqldgr cor_nmunlc_:atlon and updat_ed Sallie McMeen Web-site training Training money home to evalua@e parent participation and
involvement. This link will provide access | each nine- t he | i n knowledge of math
to grade level and school wide math goals week effectiveness benchmarks.
and benchmarks. period.
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GOAL 37 Action Plan Development

Template 4.1 7 (Rubricindicator4.1)

Students With Disabilities

Next Revise Date: September 2009

Goal

By the end of the academic year, at least 75% of Students With Disabilities will perform at

proficient in 3", 4™ and 5" grades in reading and math.

Which need(s) does this Goal address?

Target the Students with Disabilities subgroup in all subject areas to perform at a higher
proficiency rate based on the need to meet AYP targets in 3", 4", and 5" grades in

reading and math.

Howisthisgoal | i nked tfiee- | NCLB subgroups of students with disabilities did not meet AYP standards in reading and
year plan? math.
ACTION STEPS i Template 4.2'7 . . : .
(RubricIndicator 4.2) IMPLEMENTATION PLAN T Template 4.3 7 (RubricIndicator4.3)
Projected .
L Person(s) Required Cost(s) & . Projected
Timeline : . Evaluation Strategy Performance
Responsible Resources Funding
Results/Outcomes
Sources
*Studentsod sc
th - evaluated after state scoring | Special Education
The5 grade te ac h. ers w August Ellen Haugh Writing p“”.“pt' No additional *Short term assessments students will be
- Workshop to all students with disabilities . . team planning, : . g
Action Step o . ; 2008 to I Special costis will be the s proficient on TN
to ensure appropriate instruction on their and workshop "
May 2013 | Ed. teacher expected samples that the teachers Writing
level. goals ; . .
will score and discuss with Assessment.
each student
Grant funds for *Each student will have a
The Title | reading teacher will provide extra Early folder or notebook with Student s
. : . Early Success s
reading lab services to all students in August . Success assessments from the Scores will improve
: Shilynn Program, Saxon - . .
Action Step | grades K-5 who are able to come to 2008 to - materials, program inside from various
- . . McRae Phonics, and . . . . . ;
reading lab for extra help including May 2013 novels Title | funds for Regular meetings will be intervention
students with disabilities. Phonics held with the teachers to services.
material discuss student progress
. . . ) Carolyn ) . SWD will be
Special Ed. Teachers will use Think Link August Over the 3 test Think Link L .
Action Step | in their classrooms to monitor mastery of 2008 to nglls- Computer_s and NO extra cost period, improvement is proficient in reading
. Special Ed. Website is expected ' and math on TCAP
skills. May 2009 ; shown
Chair test.
The classroom and special education Jan Noble Resource and TCAP scores and DRA SWD showed gains
- ' . August K-3 grades, classroom scores will be used to
: teachers will use the inclusion model to No extra cost . on the KTEA Test
Action Step . - . o 2008 to Ellen Haugh teachers and . monitor yearly progress of
offer in class instruction and remediation is expected ; at the end of the
o May 2013 4 and5 common these students with
for students with disabilities. . S year.
grades. planning disabilities
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Projected

. Projected
Timeline Person(s) Required COSt(S.) & Evaluation Strategy Performance
Responsible Resources Funding
Results/Outcomes
Sources
Gains on
The resource teachers will offer Ed Mgrk Special Ed. End of the year achievement test
- specialized programs as a different August Thomas- Readlng,' Funding assessments Sl.JCh as the scores related to
Action Step approach to learning in the special 2008 to rincipal Saxon Phonics, urchases all Kauffman Achievement specialized
pproa 9 P May 2009 princip Math, and purct Test, DRA test, and TCAP _ SPece
education classrooms. . supplies yearly instruction and
Herman Reading scores -
curriculum.
Ladder to
. Success, Students will gain
The rﬁSOU(ce t(jeaghers dWI” offer .T?AP August h Tutors Coach Title | funds End of the yehar h test-taking
Action Step Coac .Serles esigne fpr specia 2008 to T omas- Series purchase assessment.s such as the strategies and
education students to build skills by May 2013 principal TCAP Co:ach materials Coffman Achievement Test, mbrove
gradually building reading level of text. y - DRA test, and TCAP scores np
Science and achievement.
Social Studies
*Special Education
Department will make sure
Classroom teachers will offer A ial LEP. f h No additional the teacher is aware of the Students will have
: individualized help in the classroom based ugust Spec'a .. Tor eac oa |t.|ona modifications for the ample opportunities
Action Step S . 2008 to Education child in Special costis )
on the modificationg - classroom before school for success with
. May 2011 | Department Education expected ; o>
meeting, begins such modifications.
* Each teacher is required to
follow these plans strictly
. . ) o Special Special Education
Special Education will assess individual 1year Special Education Testing is used to determine | students will make
- students yearly to q afterlEP . . . e . -
Action Step . i . S Education Testing materials department hours of qualification in appropriate gains
their specific needs. Parents will be initiation . . .
. Department funds testing Special Education program yearly based on
encouraged to come to IEP meetings. date . .
materials their annual goals.
Special Ed.
. students should
Vertical team increase their
. o made of one No additional Track Special Ed. st u d e n -
: Create curriculum prioritization for each Summer ) levels of proficiency
Action Step ; Ellen Haugh member per costis percent of mastery. .
grade through vertical teams 2008 in the core
grade level. TN expected Compare from 2008 to 2009 demi bi
Framework academic subjects

of reading and
math.
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GOAL 41 Action Plan Development

Template 4.17 (RubricIndicator4.1)

DISCIPLINE

Next Revision Date: September 2009

Goal The percentage of students suspended will be reduced by 10% yearly.
Create a more unified school-wide discipline plan to reduce the number of referrals,
Which need(s) does this goal address? demerits, and suspensions based on the need to decrease the number of behavioral
interruptions and maximize instruction time in the classroom.
How is thisgo a | | i nked tfiee- t | The 2008 current discipline data shows a dramatic increase in suspensions, demerits,
year plan? and referrals compared to the | ast 3 yeeé
ACTION STEPST Template 4.21 IMPLEMENTATION PLAN i Template 4.3 7 (RubricIndicator4.3)
(RubricIndicator 4.2)
N Person(s) Required Projected Cost(s) & Evaluation Projected
Timeline ) . Performance
Responsible Resources Funding Sources Strategy
Results/Outcomes
The teachers will modify the current school Present to No additional - Written plans The teachers will be more
Action Step | wide discipline plan into grade level groups August ngm;:,/ resources No izdg)'(t'zr;?eISOSt submitted by unified in discipline
K-1, 2-3, and 4-5. 2008 9 required P each group strategies.
A school-wide The committee will
The teachers will create a discipline Auqust Thomas/ No additional No additional cost lan to meet the provide a sounding board
Action Step | committee comprised of 1 teacher from each g resources . P for discipline issues and
S 2008 Ragan . is expected needs of all .
subgroup and 2 activity teachers. required . monitor teacher
levels is adopted L
participation.
. - . August Lo No additional -, Studentsébehavior will be
Action Step AI_I tea(_:he_rs_ will participate in the school 2008 1o D|SC|p_I|ne IESOUICES No_addltlonal cost Teache_r tracked everywhere in the
wide discipline plan. committee . is expected conversations
May 2009 required school.
Thomas and *No additional cost Reduced number of
Action Ste The school will designate a self-contained August Discipline Classroom and is expected Discipline Data discipline referrals to the
P ISS room with a monitor. 2008 P Assistant *Monitor already P pine
Committee hired quiet room.
The school counselor will lead small group August Parent Bullying surveys
Action Step counseling, as her schedL_JIe allows, _for the 2008 to Becky Cline Involvement Preparation costs and Discipline There is less bullying
students accused of bullying to provide of the packet among students.
. o ; h May 2009 Packets Data
socially appropriate interaction skills.
. . TV, videos, . . .
All teachers will attend professional Summer ; . Professional Teacher observation will
: Thomas/ professional $500.00 for videos-
Action Step | development by Fred Jones that focuses on 2007 & development demonstrate use of Fred
A Ragan development general funds o -
discipline 2008 time sign-in sheets Jonesd tech
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Projected

L Person(s) Required Projected Cost(s) & Evaluation
Timeline Responsible Resources Funding Sources Strate Performance
P 9 9y Results/Outcomes
. . August o . Not to exceed Decreased Students and teachers will
: The teachers will introduce a school wide Discipline Various $750.00 yearly i number of o
Action Step : : 2008 to . o have positive avenues for
reward system for desired behavior Committee Rewards PTA/General discipline . .
May 2009 managing behavior.
Funds referrals
January & Evaluate the effectiveness
. The school will squ home pa_rent surveys to February Shilynn Paper and No additional cost Tally and score of yearly discipline plan.
Action Step | collect parent opinions on various discipline . ) results, store in The results of the first
2008 McRae copy machine is expected ; . -
concerns at OES Mav 2008 Reading Lab survey are included in
Y Component 1.
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COMPONENT 5-THE SCHOOL IMPROVEMENT PLAN AND
PROCESS EVALUATION

5.1 Process Evaluation

Evidence of Collaborative Process

The leadership chair crest component notedong with an explanation of the guide and
rubric for the initial meetingThese meetings were based on the technical assistance ang
consultation provided by a trainer from the state department, which was made availablg
schools within the district atlacal meeting.Each committee was met with individualgnd
assistance was provided as needed. All participants were actively involved during the
completion of each component. Consensus was reached before submitting recommen
to the Core Leadenip Team. Committee meetings were scheduled diasameedeabasis.
Agendas, sigiin sheets, and minutes provide evidence that the Core Leadership Team
Committee meetingsereutilized for collaboration. Participants meet every May with oul
stakehdders. The SIP is updated in October based on data obtained throughout the yeg
Participants also looked at the Action Steps in May for discussion and implementation |
All teachers follow the action steps and lesson plans are checked for adh&arerdgs and
community members are assigned to each component for the writing and updating of tf

Evidence ofAlignment of Data and Goals

Evidence is showm assessments administered throughout the year. A few examples a
TCAP, Think Link, and DRA. These assessments reflect deficiencies in subject areas,
subgroupsand quintile levels of our students. Component 1 was completed first, and th
was sheed with the entire faculty. The Leadership Chair met with the component 4 tean
coordinate the writing of the action steps. Surveys were used to enhance our understar
our discipline before that action step was addressed. As the action stepgittene they
were shared and discussed with the leadership team.

Evidence of Canmunication with All Stakeholders

Stakeholders are encouraged to engage in dialogue relevant to strengths and needs of
school during Title 1 annual meetings and pateain meetings. In addition, School
Improvement Plan committees include a wide variety of stakeholders interested in our §
Our School Improvement Plan information was included monthly in the school newslett
Stakeholder input is evident throutite use of a variety of surveys, which are given
throughout the year. Involved SIP stakeholders are invited to discuss Action Steps. Th
SACS parent team was also actively involved throughout the process while developing
plan. The meeting minutes are file. NCLB concerns are discussed during parent and
faculty meetings where possible solutions are generated.
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Evidence of Alignment of Beliefs, Shared Vision, and Mission with Goals

Surveys are used to gain feedback from all stakeholders reg@eliafs, visions, and
mission statements. After the surveys are tabulated, the leadership team and compong
discuss the results and begin to make necessary modifications. Our beliefs, shared vis
mission statements drive our actions and gat@@akmont. Each component focuses on
working toward common goals by aligning the goals with those statements. In addition,
school created actions that support each of our beliefs. Those actions are the core of o
programs and practices. The finaluks are shared with all stakeholders through newslett
monthly meetings, and the SIP meeting in May

Evidence ofAlignment of Action Steps with Curriculum, Instruction, Assessment, and
Organization

Action steps are created on the evaluation ofdata and our analysis of the curriculum,
instruction, assessment, and organization practices we currently utilize. It is evident th
area had specific weaknesses, and attention to these weaknesses will be outlined in th
steps and incorporatento our professional development plans. Our data analysis is alsg
closely to our analysis of each of these practices, and the determination of our overall
weaknesses will be incorporated into our action steps.

Suggestions for the Process

A webste will be used to articulate the ongoing planning processes, and updated SIP.
on the school webpage will allow parents to make suggestimhexpress concerafter
reviewing the entire planSurvey results will be displayed on the websiteyak as our
monthly newsletters. To further improve our planning process, we will continue to

communicat¢ he school 6s mission, vision, and
achievementvith all stakeholdersNe have an action step for each of gaals that will link
parents with information in our school ¢

team and committees will continue to consult the leadership chair for concerns, explang
and necessary changes.

Evidence of Collaboratve Process

Through the Title | federal program, mini surveys are sent out to get feedback on schog
effectiveness and to gather community
team is in place that meets regularly to discuss school data ate#ps, survey results, and
future school plans for improvement.
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5.2 Implementation Evaluation

Evidence ofimplementation

Progress on t he spoled atregutar Core Leadership §dam meeting
and the results of formativessessments are discussed. Initiatives are reviewed and upd
as needed. Communication of timelines, requirements, and changes are evident in mir
and agendas of meetings with the staff and stakeholders. The Leadership Team memhb
meet three tiras a year to review the implementation of action steps, state test results,
formative assessment results, and overall progress toward meeting our SIP goals. We
professional development day in the summer to discuss and update the SIP for the upg
year. All teachers have a copy of the SIP plan, and each action step is discussed at le
Lesson plans, walk through, and formal observations are used to monitor action step
implementation. Surveys are given two times a year to keep all teachargetrregarding
action steps and to gather feedback.

Evidence ofthe Use of Data

We u® data to see where we are ramd what can be done to improve. Our data is analy
yearly in all grades to guide instructional and curriculum decisions. Forradsessments

are used throughout the year to analyze effectiveness. In addition, analysis of instructi
curriculum, assessment, and organizational practices are used as part of the data. Sur
data is used to determine effectiveness of thessigea and to drive our new action steps.
Formative and summative assessments will be used to create yearly goals. The Leade
Team will also create staff development plans and curriculum alignment needs based @
the results.
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5.3 Monitoring and Adjusting Evaluation

Evidence ofMonitoring Dates

The leadership team will meet with all teachers in May, July, and January to sustain up
changes, and implementation of the plan as stated earlier. The plan is updatedreauth y
new goals are created to meet the needs of specific subgroupsaddecweaknesses and
AYP requirements for proficiency. The leadership chair coordinated times and locations
the meetingsvith the principal Through grade level meetings and 818 implementation

surveys administered two times a year, the leadership team will monitor plan implemen

Evidence ofa Process for Monitoring Plan

The leadership team will be responsible for collecting and analyzing formative assessim
three imes a yeain orderto make modifications and adjustments to instructional practice
Action step changes are made after a full year of data is analyzed. Those changes are
presented in the professional development meeting in July. Our summative assestmis
utilized to make conclusions about the merits of our practices and whether we should r
modify, or eliminate specific elements. The plan will be monitored by taking our goals a
deciding if we met the benchmarks set out in componentdt,ladditional steps or
modifications will be considered and implemented to attain our goals.

Evidence ofProcess for Adjusting Plan

The process is led by our school Leadership Team that meets regularly to discuss adju
to the plan. Stakehadd perception data, teacher surveys, and student surveys are all us
this process as well. Each summer, as the data arrives, the Leadership Team begins &
the effectiveness of the action steps, curriculum, instruction assessment, and oogahizat
effectiveness. The result of this analysis is shared with stakeholders and all staff durin
professional development time. Adjustments and modifications are made to address n
challenges that we face. All staff members participate and implengeatjhstments while
administration and SIP implementation surveys monitor participation.

Evidence ofPlan for Communication to All Stakeholders

Parents are encouraged and invited to attend parent meetings where dialogue is encoy
for School Improverant ideas. Agendas for such meetings included likes, dislikes, futur
plans, Tennessee report card/test results, and changes needed to address concerns. /
communication plan is in place that is strictly followed to ensure involvement. Each
comporent includes a variety of stakeholders to share in the process of creating and up,
the plan. Yearly goals are shared with all stakeholders through newsletters. We print tf
results in regard to our School Improvement goals from the previousiygaresent any
modifications or changes. Surveys to the staff and stakeholders, parent team meetingg
level meetings, lesson plans, and staff evaluations are all used to continually gain infor
for our School Improvement efforts.
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