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TTAABBLL EE  OOFF  CCOONNTTEENNTTSS          
  

CCoommppoonneenntt  OOnnee  AA--  SScchhooooll   PPrr ooff ii llee  aanndd  CCooll llaabboorr aatt iivvee  PPrr oocceessss    44--2211                  

11..11  LLeeaaddeerrsshhiipp  TTeeaamm  CCoommppoossii ttiioonn                                                                                            

11..22  SSuubbccoommmmii tttteeee  FFoorrmmaattiioonn  aanndd  OOppeerraattiioonn                                                                          

11..33  SScchhooooll   PPrrooff ii llee      

  

CCoommppoonneenntt  OOnnee  BB--AAccaaddeemmiicc  aanndd  NNoonn--AAccaaddeemmiicc  DDaattaa  AAnnaallyyssiiss  2222--4444  
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11..88  PPrriioorrii ttiizzeedd  LLiisstt  ooff   GGooaall   TTaarrggeettss                          

  

CCoommppoonneenntt  TTwwoo  --  BBeell iieeffss,,  MM iissssiioonn  aanndd  VViissiioonn        4455--4466    

22..11  UUnnddeerrssttaanndd  tthhee  AAttttrriibbuutteess  ooff   HHiigghh  PPeerrffoorrmmiinngg    

            SScchhoooollssôô  BBeell iieeffss  aanndd  SShhaarreedd  MMiissssiioonn  
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Title I School-Wide Indicators Pages of 

Evidence 

1.  Does the LEA have any Title I school-wide programs? 13, 16 

2.  Each Title I school conducts an annual parent meeting. 16, 48 

3.  Each Title I school has developed and distributed to parents a parent-student-

school compact, which includes statutory components.  The compacts have been 

reviewed and discussed with parents at parent/teacher conferences. 

16, 48 

4.  Each Title I school has a parent involvement policy. 16 

5.  Each school-wide program has implemented a comprehensive school 

improvement plan which addresses the 10 required elements: 

 

     a.  A comprehensive needs assessment of the entire school using data 

     analysis of NCLB subgroups; 

22-44,45 58, 59 

     b.  School-wide reform strategies with emphasis on improved achievement 

     of the lowest achieving students;  

39-44, 46, 53-58 

     c.  Instruction by highly qualified staff as addressed in NCLB; 11 

     d.  High quality and ongoing professional development activities; 47-50, 53, 56-58, 59-

61 

     e.  Strategies to attract highly qualified teachers to high needs schools; 38 

     f.  Strategies to increase effective parental involvement; 47-50, 56-58 

     g.  Plans for assisting preschool children from early childhood programs to 

     elementary school programs;     

38 

     h.  Measures to include teachers in assessment decisions regarding the use of 

     assessment in improving student performance and instructional programs; 

47-50, 56-58 

     i.  Strategies for providing timely additional assistance to students  

     experiencing difficulties mastering standards; and 

15, 16, 17, 46, 53-58, 

59-63 

     j.  Coordination and integration of federal, state, and local services and   

     programs.                

16 

6.  The school-wide program includes a list of the state and federal programs that 

are consolidated and integrated into the school-wide plan. 

16 

7.  The school-wide plan ensures that the intent and purposes of each federal 

categorical program is included. 

16 

8.  Parents are involved in the development and review of the Title I school-wide 

plan. 

16, 18, 46 

Title I School - Wide Programs and Ten Components of  

School - Wide Schools  
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9.  Technical assistance has been provided in the development of the school level 

by LEA or outside assistance teams. 

77 

10.  Title I paraprofessionals work under the direct supervision of a highly 

qualified teacher. 

16 

COMPONENT 1A-SCHOOL PROFILE AND COLLABORATIVE 

PROCESS 

 

FORM 1.1: SIP Leadership Team Composition (Rubric 1.1) 

 
SIP Leadership 

Team Member  

Leadership 

Chair? (Y/N) 

Position Name of Subcommittee(s) (when 

applicable) 

Janey Thomas     N Principal  

Kim Ragan     N Assistant Principal  

Becky Cline     N Guidance Counselor  

Shilynn McRae     Y Reading Facilitator Leadership Team 

Teresa Herbison     N Title I Assistant  

Monte Armstrong     N Title I Assistant  

Anita Burch     N Title I Assistant  

Debbie Willey     N Title I Assistant  

Kim Forster     Y First Grade Teacher Component 1a:  School Profile and 

Collaborative Process 

Serena Warren     Y Second Grade Teacher Component 3:  Curricular 

Effectiveness 

Barbara Buhler     Y Fourth Grade Teacher Component 3:   Instructional 

Effectiveness 

Patricia Parrish     Y Third Grade Teacher Component 3:  Assessment 

Effectiveness 

Ellen Haugh     Y Special Education Teacher Component 3:  Organizational 

Effectiveness 

Paula Nokes      Y  E.L.L.  Teacher Component 2:  Beliefs, Mission, and 

Vision 

Jennifer Nolen     Y Kindergarten Teacher Component 5:  The School 

Improvement Plan and Process 

Evaluation 

Kristina Arturi     Y Music Teacher Component 4:  Action Plan 

Development 

Kim Cato     Y Fifth Grade Teacher Academic and Non-Academic Data 

Analysis 

Karon Woodard  Parent  

Joel & Lisa Perkins  Community  

 

The Leadership Team committee has met, and minutes are on file.  I was involved in 

the writing and editing of this component. 

 

Subcommittee Chair Signature 
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Meeting dates for Leadership Team: The leadership dedicated every Friday to SIP 

development and meeting with committee chairs. Meeting dates are on file 

Form 1.2: Subcommittee Formation and Operation 

(Rubric 1.2) 
Subcommittee for Component 1 School Profile and Collaborative Process  

 

Member Position Chair  

Pam King First Grade Teacher N 

Marcia Chandler First Grade Teacher N 

Judy Mills First Grade Teacher N 

Linda Robertson First Grade Teacher N 

Kim Forster First Grade Teacher Y 

1a School Profile 

Rachel Storment First Grade Teacher N 

Samantha Graybill First Grade Teacher N 

Marilyn White Bookkeeper  N 

Melba Brake Secretary N 

Kim Cato Fifth Grade Teacher Y 

1b Data Analysis 

Melissa Tucker Fifth Grade Teacher N 

Amy Lowe Fifth Grade Teacher N 

Cindy Caldwell Fifth Grade Teacher N 

Mary Bell Parent N 

Alan & Sherry Johnson Community N 

 

Component 1 Subcommittee has met, and minutes are on file. 

 

_________________________ 

Subcommittee Chair Signature 

 

Meeting dates for Component 1 Subcommittee: 

1A: 11/19/07, 12/18/07, 1/28/08, 1/30/08, 2/11/08, 2/12/08  

1B: 11/19/07, 12/18/07, 1/7/08, 1/11/08, 2/7/08, 2/8/08 
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Subcommittee for Component 2: Beliefs, Mission, and Vision 
 

Member Position Chair  

Pam King First Grade Teacher N 

Marcia Chandler First Grade Teacher N 

Judy Mills First Grade Teacher N 

Linda Robertson First Grade Teacher N 

Kim Forster First Grade Teacher N 

Rachel Storment First Grade Teacher N 

Samantha Graybill First Grade Teacher N 

Marilyn White Bookkeeper  N 

Melba Brake Secretary N 

Paula Nokes E.L.L. Teacher Y 

Shilynn McRae Reading Facilitator N 

Jennifer Spann Parent N 

Kim Crowe Community N 
 

Component 2 Subcommittee has met, and minutes are on file.  

 

_________________________ 

Subcommittee Chair Signature 

 

Meeting dates for Component 2 Subcommittee: 

11/19/07, 12/18/07, 2/21/08, 2/222/08, 2/29/08 
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Subcommittee for Component 3: Curricular, Instructional, Assessment, 

and Organizational Effectiveness 
 

Member Position Chair  

Serena Warren Second Grade Teacher Y Curriculum 

Pam Hayes Second Grade Teacher N 

Anita Hartsfield Second Grade Teacher N 

Pat Cerny Second Grade Teacher N 

Marcia Cathey Second Grade Teacher N 

Michele Covington Second Grade Teacher N 

Barbara Buhler Fourth Grade Teacher Y Instructional 

Holly Orman Fourth Grade Teacher N 

Sharon Long Fourth Grade Teacher N 

Ellen Hantzis Fourth Grade Teacher N 

Patricia Parrish Third Grade Teacher Y Assessment 

Sarah Jude Third Grade Teacher N 

Amy Bratton/Alicia Baker Third Grade Teacher N 

Melanie Evans Third Grade Teacher N 

Becky Videau Third Grade Teacher N 

Ellen Haugh Special Education Teacher Y Organization 

Jan Noble Special Education Teacher N 

Janet Cyr Special Education Teacher N 

Carolyn Qualls Special Education Teacher N 

Deretha Epley Special Education Assistant N 

Valarie Person Speech Teacher N 

Candy Prueitt Speech Teacher N 

Jackie Morton Special Education Assistant N 

Debbie Hagler Special Education Assistant N 

Brenda Myatt Special Education Assistant N 

Debbie Tucker Special Education Assistant N 

Pat Upchurch Special Education Assistant N 

Sandra Walker Special Education Assistant N 

Michelle Klosterman Parent N 

Daniel & Abigail McClure Community N 

 

Component 3 Subcommittee has met, and minutes are on file.  
 

 

_________________________ 

Subcommittee Chair Signature 
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Meeting dates for Component 3 Subcommittee: 

11/19/08,11/31/08, 12/18/08, 1/7/08, 1/10/08,1/22/08, 1/28/08, 2/5/08, 2/6/08,2/7/08,  2/8/08, 

2/12/08, 2/25/08,2/26/08, 3/4/08, 3/5/083/21/08, 3/27/08, 3/28/08, 4/7/08, 4/4/08 

 

Subcommittee for Component 4: Action Plan Development 

 
Member Position Chair  

Tammy Cummings Primer Teacher N 

Beth Martin Primer Teacher N 

Paula Nokes E.L.L. Teacher N 

John Kovalchick Physical Education N 

Jerry Rye Physical Education N 

Kristina Arturi Music Teacher Y 

Johnny Fussell Art Teacher N 

Jennifer Dubach Computer Lab N 

Debbie Horsley Media Specialist N 

Tracy Ritchison Media Specialist Aide N 

Angie Hunt Parent N 

Becky Gaskins Community N 
 

Component 4 Subcommittee has met, and minutes are on file.  

 

_________________________ 

Subcommittee Chair Signature 

 

Meeting dates for Component 4 Subcommittee: 
11/31/08, 1/7/08, 1/22/08, 2/5/08, 2/7/08, 2/12/08, 2/26/08, 3/5/08 4/2/08,  

 

Subcommittee for Component 5: School Improvement Plan and Process 

Evaluation 

 
Member Position Chair  

Jennifer Nolen Kindergarten Teacher Y 

Tina Shaver Kindergarten Teacher N 

Belinda Byrd Kindergarten Teacher N 

Jane Wallace Kindergarten Teacher N 

Carolyn Spann Kindergarten Teacher N 

Mellissa Henley Kindergarten Assistant N 

Christy Cunningham Parent N 

Jim & Beth Greene Community N 
  

 

Subcommittee 5 has met, and minutes are on file. 
_________________________ 

Subcommittee Chair Signature 
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Meeting dates for Component 5 Subcommittee: 

11/19/07, 12/18/07, 3/21/08, 3/27/08, 3/28/08 4/3/08, 
 

 

 

Oakmont Elementary 2007-2008 

Certified Personnel 

Member Position Years of Experience 

Adams, Kelli 5
th
  3 

Arturi, Kristina Music    5 

Baker, Alicia* 3
rd

  6 

Bratton, Amy*  3
rd

  18 

Buhler, Barbara**  4
th
 29 

Byrd, Belinda K 32 

Caldwell, Cindy 5
th
 5 

Cathey, Marcia*  2
nd

 20 

Cato, Kim* 5
th
  19 

Cerny, Pat*  2
nd

  37 

Chandler, Marcia 1
st
 36 

Cline, Becky*  Guidance Counselor 21 

Covington, Michele* 2
nd

  14 

Cummings, Tammy Primer 15 

Cyr, Janet Special Ed, MH 31 

Dubach, Jennifer* Computer Lab 0 

Evans, Melanie 3
rd

  5 

Forster, Kim* 1
st
  9 

Fuller, Debbie*  3rd  17 

Fussell, Johnny Art 8 

Graybill, Samantha 1
st
  2 

Hantzis, Ellen* 4
th
  29 

Hartsfield, Anita 2
nd

  14 

Haugh, Ellen Special Ed, Resource 20 

Hayes, Pam* 2
nd

  28 

Horsley, Debbie**  Librarian 25 

Jude, Sarah 3
rd

  1 

King, Pam* 1
st
  32 

Kirkland, Deb* 4
th
  13 

Kovalchick, John P.E. 28 

Long, Sharon**  4
th
  23 

Lowe, Amy 5
th
  5

 

Martin, Beth Primer 8 

McRae, Shilynn Reading Facilitator 15 
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Mills, Judy 1
st
  27

 

Noble, Jan Special Ed, Resource 32 

Nokes, Paula ELL  7 

Nolen, Jennifer K 5 

 

 

Member 

 

 

Position 

 

 

Years of Experience 

Orman, Holly 4th 1 

Parish, Patricia*  3rd
 

7
 

Person, Valarie*  Special Ed, Speech 15 

Prueitt, Candy Special Ed, Speech 20 

Qualls, Carolyn*  Special Ed, CDC 29 

Ragan, Kim* Assistant Principal 27 

Robertson, Linda*  1st  38 

Rye, Jerry P.E. 9 

Shaver, Tina K 5 

Spann, Carolyn K 33 

Storment, Rachel*  1st  9 

Thomas, Janey**  Principal 29 

Tucker, Melissa 5th 7 

Videau, Becky 3rd  27 

Wallace, Jane*  K    34 

Warren, Serena 
 
2

nd
 
 

5
 

Widener, Beverly*  ELL
 

10 

Young, Tina*   Special Ed, CDC 11 

* Masterôs degree        ** Masters degree +30 

 

Instructional Assistants 

Member  Position 

Armstrong, Monte  Title I Aide-Reading Lab 

Burch, Anita  Title I Aide-Reading Lab 

Daniel, Stephanie  Special Ed 

Epley, Deretha  Special Ed 

Erranton, Carol  Special Ed 

Green, Earlene  Special Ed 

Hagler, Debbie  Special Ed 

Henley, Mellissa  Title I Aide-K-Early Literacy 

Herbison, Teresa  Title I Aide-Reading Lab 

McMeen, Sallie  Quiet Room 

Morton, Jackie  Special Ed 

Myatt, Brenda  Special Ed 

Ritchison, Tracy  Library Aide 

Tucker, Debbie  Special Ed 

Upchurch, Pat  Special Ed 
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Cafeteria Monitors 

Christy Cunningham, Gloria Evans, Betty Groves, Janice McDonald 

Office Staff 

Member  Position 

Brake, Melba  Secretary 

Green, Stacey  Nurse 

White, Marilyn  Bookkeeper 

Womack, Jackie  Nurse 

Woodard, Karon  Nurse 

 
 

Faculty-Staff Demographics                                                                                    
 For the 2007-2008 school year, Oakmontôs faculty and staff includes a principal, 

an assistant principal, 35 regular classroom teachers, 11 special education teachers (two 

resource, three CDC, and two speech teachers), one computer lab instructor, one school 

counselor, two physical education teachers, one librarian, one music teacher, one art 

teacher, one librarian assistant, one secretary, one bookkeeper, one in-school suspension 

supervisor, 2 registered nurses, and 13 educational assistants.  Of the faculty and 

administration, 53% hold Masterôs degrees. The faculty makeup is 96% female, 3% male, 

and 1% African American.  Every teacher is teaching within his/her area/areas of 

certification.  No Child Left Behind has required that certain teaching positions be filled 

by teachers who are considered ñHighly Qualifiedò.  Any such position at Oakmont 

Elementary School is filled by a ñHighly Qualifiedò teacher.  Dickson County Schools 

attract highly qualified teachers by offering competitive salaries, benefits, support, and 

professional development opportunities.  Oakmont Elementary offers a highly qualified 

teacher-mentoring program. The work environment is positive and collaborative. 

 

School-Day Structure                           
  The day begins at Oakmont with a school daycare offered from 6:00 a.m. to 7:00 

a.m.  At 7:00 a.m., students in first through fifth grades may go to the gym for bus room 

or to the cafeteria for breakfast. The cafeteria is monitored by the assistant principal and 

one kindergarten teacher.   The bus room is monitored by the schoolôs gym teachers until 

7:45 a.m., at which time students are dismissed to their classroom teacher. Kindergarten 

and first grade students attend a seven-day rotation of library, music, art, physical 

education, guidance, and computer lab.  Students in grades two through five attend a six-

day rotation of library, music, art, and physical education twice weekly.  A guidance class 

is provided for 30 minutes every other week for these grades.  At this time, teachers are 

given a fifty-minute planning time, which allows for grade level meetings and 

conferencing with parents. In addition, all programs within the school day including ELL, 

special ed., speech, and Title I reading lab are coordinated to meet the needs of all 

students.  The school dismisses at 3:00 p.m. at which time students go to the bus room or 

Walker, Sandra  Special Ed 

Willey, Debbie  Title I Aide 
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the car rider area. These areas are maintained by our instructional assistants.  The school 

daycare is offered again from 3:00 p.m. until 6:00 p.m.  The daycare, supervised by 

certified staff, provides homework assistance and remediation with the Odyssey 

computer program. 

 

 

Community Characteristics                                                                                 
 Dickson County is considered to be a bedroom community of Nashville.  The 

2007 estimate shows the total population of Dickson County to be 46,583 people.  The 

county has around 17,995 households with an average family of 3.2 persons.  This 

includes 13,386 families with children under the age of 18. 

 The racial make-up of the community is 92% Caucasian, 4.4% African American, 

0.5% Native American, 1.7% Hispanic, and 0.4% Asian.  Religiously, there are 88 

different houses of worship and two church-affiliated private schools. 

 The community has a mixture of manufacturing/transportation, service, and retail 

businesses.  One of the largest single employers is Tennsco, a manufacturer of shelving 

and office equipment with 740 employees.  The blue-collar majority of the working 

community is reflected in the fact that 72.6% of the residents have only a high school 

diploma or GED.   The graduation rate in 2005 was 80% but increased to 84.4% in 2006.  

Consequently, only 11.3% hold a Bachelorôs degree or higher.  Unfortunately, these 

figures seem to translate into a community problem of displaying a casual attitude toward 

tardiness, attendance, and education in general.  One way to combat these issues has been 

with incentive programs for attendance, which have included trips to a local 

entertainment park and no tardy parties. These incentives have resulted in an attendance 

rate at Oakmont of 97.9%.  Because of numerous employment changes within our 

community, however, frequent transfers also negatively affect our attendance.  Oakmont 

enrolled 195 new students for the 2006-2007 school year and had 233 withdraw to attend 

other schools.  Twelve of these students enrolled and withdrew more than once. 

 Even with the difficulties of conveying the importance of attendance and learning 

in the community immediately served by Oakmont, there is evidence of active 

participation in events held at the school.  Over 100 businesses participate in school-

sponsored activities each year.  These businesses, including Oakmont parents, have the 

opportunity to be a part of such activities as the Chili Supper, Fire Safety, Animal Shelter 

Awareness, Read Across America, Summer Reading programs, nursing home visits, 

collecting box tops and soup labels for gym equipment, D.A.R.E., PTA, 4-H, Title I 

Workshops, Tutoring, Parent-Teacher conferences, and Open House. 

 

 

School Nurse 
 While learning is the primary goal of Oakmont, other needs must be met before a 

child can successfully learn.  Having mentioned how nutrition and safety are addressed, it 

is necessary to note the medical needs that many of the students at Oakmont face each 

day.  Besides the regular cuts, sore throats, headaches, and fever that most school nurses 

deal with from time to time, Oakmontôs full-time registered nurses position provides 

assistance for one insulin dependent child, 14 children who must take daily medication at 
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school, one catheterization twice a day, one tube feeding, three nebulizer treatments, 

twenty-five inhaler treatments as needed, and three seizure disorders. 

 

 

 

 

 

Student Demographics  

                                                                             

Student Body Composition 2005-2007 
 County 

Percentage 

Oakmont 

Percentage 

2005-

2006 

2006-

2007 

White 90.7 78.5 73.4 81 

African American 6.5 15.5 14.2 13 

Hispanic 2.2 5.1 8.7 8.8 

Asian 0.5 0.9 1.6 1 

Native American 0.2 0 0 0 

Economically Disadvantaged 44.6 62.3 74.8 62 

Students with Disabilities 17.1 24 23 22 

 
 The racial make-up at Oakmont Elementary during the last three-year period has 

remained the same. Oakmont has continued over the last three years to have the largest number of 

ELL elementary students in the county. In comparison to other schools in our county, we serve 

twice the percentage of this population. Not only is the Hispanic population the fastest growing 

race in Dickson County, but it also continues to increase at Oakmont. From 2005 to 2007, 

Oakmont has grown in this group from 35 to 59 students. While this group was not large enough 

to be reported as an AYP subgroup, the data indicates that our school must continue to provide as 

much assistance as possible to meet this populationôs needs. 

 Our Economically Disadvantaged group fluctuates from ranking first to second highest in 

the county. Our Students with Disabilities is another group that is the highest compared to all 

other schools in the county. This group poses serious challenges for meeting AYP accountability 

measures. Due to the large number of economically disadvantage students, our school is 

considered a school/wide Title I school. 

 The high numbers of students in each of these subgroups continue to have challenging 

effects on our schoolôs test scores and AYP status. 

 

Retention 
Retention, while not the best option in the opinion of the faculty and staff, is sometimes a 

necessity.  There were 13 students retained after the 2006-2007 school year.  A large percentage 

of that number resulted from the younger kindergarten students.  Since our school system adopted 

a modified schedule, school now starts the first of August, but the state allows children to begin 

school as long as they are five by September 30
th
.  That means our kindergarten students have 

been in school for two months before some of them have their fifth birthday.  Their lack of 

maturity often contributes to the retention rate. 

 

Discipline 
 Another area that interferes with learning is negative student behavior.  A discipline file 

is kept in the office when a child receives any of the discipline options including demerits, quiet 

room (in school suspension), Saturday school, and suspension.  The quiet room is monitored by 
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an instructional assistant, and Saturday school is monitored by teachers on extended contract.  As 

of December 2007, 10% of the student body had been involved in some kind of discipline 

referral.  This percentage translates into approximately 71 different children with office-recorded 

offenses.    When repeat offenders are included, the percentage of the student body involved in 

discipline referrals rises to 14%. Out of the 71 different children mentioned with the office 

referrals, eight had to have additional behavioral intervention.  These strategies were then 

implemented by the school counselor and the classroom teacher.   

 

Historical Background                                                                          
 Oakmont Elementary School has a long history in Dickson County.  The original 

Oakmont was built in 1913 but burned in 1947.  The second Oakmont, so to speak, was 

built in 1948 and housed grades 1-6.  By the 1960ôs, Dickson was growing so much that 

other schools were built.  During that time, Oakmont became a school for grades 1-3, 

then K-3, and finally a K-2 school.  The third school to bear the name of Oakmont 

Elementary School is the present facility, which was built in 1990.  When it opened its 

doors that year, it accommodated 600 K-6
th
 graders and had four empty classrooms.  By 

1997, however, an increased enrollment of 750 students necessitated five additional 

teaching classrooms.  Bursting at the seams, Oakmont added six new classrooms in 1998 

increasing the buildings capacity to 800+ covering pre-school through the sixth grade. 

 With the 1999-2000 school years, the entire county experienced the beginning of 

the middle school concept.  That concept took the countyôs 6
th
 graders and moved them 

with the 7
th
 and 8

th
 graders to form three middle schools.  The 9

th
 graders were then added 

back to the high school format where they had been up until 1973.  This radical change 

for the countyôs school system required a restructuring of faculty and staff members, also.  

An additional element of change was the opening of the countyôs pilot year-round 

elementary school. 

 A final major change for the county was the modified school calendar, which 

began with the 2002-2003 school years.  After being successfully piloted by the 

Discovery School, it was determined that the time was ripe to implement the modified 

school calendar throughout the county.  Now our schools have a two-week break every 

nine weeks from August until June. 

 

Health and Safety                                     
 While nutrition is one of Oakmontôs many concerns for its students, safety is 

another.  The school safety plan is in each teacherôs school handbook.  There is one 

monthly fire drill, at least three weather or natural disaster drills, and bomb threat drills.  

All students in grades K-5 participate in a fire safety program during the school year.  

Surveillance cameras have been installed at the front entrance of the school, and after 

8:00 a.m. each morning, the front entrance is the only one open to the public until 3:00 

p.m.  The school maintains a MSDS notebook detailing all toxic substances (cleaning 

fluids, etc.) which are possibly found in the building.  This file provides information 

concerning the management of toxic spills.  At this time, all Oakmont personnel have 

been trained and a procedure is in place to safely manage any contamination by blood or 

bodily fluids.  
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Programs 
     All of our programs follow the intent set forth by federal program guidelines.  All 

federal programs including Title I, IIA, IID, III, IV, and V, along with various student 

programs are consolidated and integrated into the school-wide plan.   

         

Daycare 
 The Extended Day Care Program provides safe, educationally enriching, quality 

care for young learners during the hours when there may be no adult supervision in the 

home.  The program serves approximately 65 students in after school care and 35 

students in before care.  Children have the opportunity to engage in activities, which will 

benefit them emotionally, physically, and educationally.  The program includes crafts, 

sports, games, snacks and many other creative activities.  A special time each day is 

allotted for homework and tutorial assistance if needed.  A federal grant, The 21
st
 Century 

Program, will be implemented in the spring of 2008.  It will use enrichment activities to 

benefit each childôs educational needs.  This grant is monitored by the county extension 

agent. 

 

ELL  
 The ELL program in Dickson County is a pullout program where students are 

pulled from the mainstream class schedule and served in small groups for 45 minutes. 

Since Oakmont has the largest ELL population in the county, two certified ELL teachers 

work with ELL students.  The instructors directly serve 41 students in grades K-5.  

Oakmont also has 13 Non English Language Background (NELB) students who do not 

require ELL services.  Nine students transitioned out of the ELL program in May 2007.  

They no longer receive services but can be pulled back into the program if the need 

arises. 

      Students are instructed using the Hampton-Brown Avenues series for each grade 

level.  This series targets the needs of English Language Learners in the areas of 

listening, speaking, reading, and writing English.  Students are also encouraged to 

continually read at individualized reading levels using the Accelerated Reader Program. 

 A variety of strategies are used to assist the needs of our ELL students.  The 

Rosetta Stone Program is available in the classroom and in the computer lab to assist 

ELL students with English vocabulary, word recognition, listening skills and speaking 

skills. ELL students are also served in the Reading Lab along with Native English 

Speakers as part of each grade levelôs daily schedule.  A Title I Assistant works daily 

with several ELL students in Grades 1 and 2 using the Intervention Program by Trophies. 
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Special Education 
Oakmont faculty and staff realize that not all children can learn at the same rate.  

Whenever it appears that a child is not being successful, it is necessary to determine the 

cause if possible.  Oakmont provides Special Education services in some form to 19% of 

the student population.  This can include small group instruction, inclusion, or 

consultation.  Out of the students receiving Special Education, 66% are male and 34% are 

female. Each placement focuses on offering the least restrictive environment. 

 Sometimes students do not qualify for Special Education services under the 

guidelines set forth by the state but are still not being successful.  A 504 plan can be 

implemented to provide accommodations for a student whose learning is substantially 

limited.  Before/ after school tutoring and peer tutoring are made available to the 

students, as well as computer lab tutoring. 

 Another integral part of Special Education is the Challenge Program.  This 

program is designed to challenge gifted students. Currently, there are four students 

enrolled in this program.  Each student receives two and a half hours of enrichment each 

week.  Open screening is held in the third grade based on teacher recommendation and 

the previous yearôs test scores. 

 We strictly follow state guidelines for referring students for special education 

intervention.  S-team members include the principal, school counselor, regular education 

teacher, and a special education representative.  A notebook is kept with all information 

from S-team meetings.  M-team meetings are held with designated LEA, regular 

education teacher, involved special education teachers, parents, and the interpreter of test 

results. One member of the administration is always present for S-team and M-team 

meetings. 

 

Title I -School-wide program 
 

 Title I assistants are hired to work with students in grades K-5 through the 

Reading Lab and through Kindergarten Literacy Intervention.  All programs including 

Special Ed., ELL, Speech, Reading Lab, and Kindergarten Literacy are coordinated to 

meet the needs of all students.  Many students participate in more than one of the 

programs daily to provide the additional help needed.  All programs follow federal 

guidelines, and each program description can be found in component 1a.  Students are 

eligible for the Title I program through test results, classroom performance standards and 

teacher recommendation.  Approximately 213 students benefit daily through our Title I 

Reading Lab service.  Approximately 45 students are served daily by our kindergarten 

assistant hired through Title I.  Schedules for each Title I assistant reveals that they are 

supervised by a highly qualified teacher. 

 

Title I Program Guidelines and Adherence 

 
 Oakmont Elementary qualifies as a Title I school-wide school due to the 

percentage of free and reduced lunch status of our student population.  Under the federal 

guidelines, our school has an annual parent meeting to discuss and share the school-wide 

Title I program.  Parents learn about the parent-student school compacts, which are 

developed at the yearly fall advisory meeting.  The compacts are discussed at 
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parent/teacher conferences, which are held twice a year.  Parents are also informed about 

the three workshops that will be held during the year based on parent survey results.  A 

parent involvement policy is shared at the annual meeting, which has been updated by a 

team of teachers, assistants, and parents each fall.  The Title I plan addresses the needs 

from the data. 

 

Title I Reading Lab 

 
 Our Title I Reading Lab consists of one certified teacher and three highly 

qualified paraprofessionals.  We serve every child in grades K through 5 who are at risk 

in reading.  Children spend 25-30 minutes daily in a small group setting where we can 

better meet the needs of individual students. 

 In kindergarten, we use the Saxon Phonics curriculum.  Our focus includes 

phonemic awareness, spiraling through the alphabet, sounding out words, and spelling.  

In first and second grades, we use the research-based Early Success Reading Intervention 

Program.  Day one consists of introducing a new story and writing words using sound 

boxes or letter tiles.  The second day may involve retelling the story, partner reading, 

answering questions or writing sentences. Day three introduces high-frequency words 

and higher-level thinking questions.  We use any extra time to test oral reading skills on 

previous books read.  The students read two books a week.  Students build fluency by re-

reading books daily either round robin, chorally, or with partners.  On day four, we use 

the Harcourt Reading Intervention series with second grade that reinforces the vocabulary 

from the current weekôs story in the regular classroom.  Phonemic Awareness is also 

taught with this series. 

 In grades 3 through 5, we use the Harcourt Reading Series Intervention Program.  

Day one introduces vocabulary words for the week, writing definitions, and a phonics 

lesson identifying sounds and applying the skill.  Day two consists of reading the story 

and discussing the topics ranging from the main idea, context clues, drawing conclusions, 

and summarizing.  On day three, students answer the story questions in their notebooks 

using complete sentences. Also included on this day is a review of vocabulary words and 

completion of appropriate pages in the practice book.  As time allows, we listen to each 

child read a selected passage.  We check for accuracy, fluency, expression and 

comprehension.  This is recorded in their notebooks.  Day four is devoted to a novel 

study.  Teachers read aloud to students to model good reading practices.  A section of 

their notebook is devoted to novels.  The events of each chapter are discussed and 

summarized.  The last day of each week is devoted entirely to students in grades K 

through 3 with the greatest need.  Special emphasis is given to phonemic awareness, sight 

words, and comprehension.  

 

Title I Early Literacy Assistant  

 
Our Title I Literacy Assistant is utilized in kindergarten and one first grade classroom to 

meet the needs of our student population.  Phonemic awareness and early literacy skills 

are essential for reading success.  Our assistants pull small groups of children using the 

Houghton Mifflin Early Literacy program and helps in a first grade classroom daily to 

lower student/teacher ratio during reading and math instructional times.  
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Stakeholder Communication and Involvement 

  
Community support  

for student learning 

Communication 

from administr ation 

to parents and 

community  

Communication to 

teachers 

Communication from 

teacher to parents 

Tennsco-Classroom of the 

month 

Parent team (SACS and 

SIP) 

Morning  bulletins Monday folders 

4H PTA meetings Faculty meetings Class calendars 

Dare Title I parent newsletters Grade level meetings Daily communication folder 

Fire Safety Education Title I workshops Announcements Phone calls 

Jr. Achievement Monthly newsletters Schedules Report cards 

Read Across America Communication plan   
American Heart Association Title I Parent Involvement 

Policy 
  

Dickson Co. Humane Soc. Home/school compact   
First Federal Bank ï savings 

account 

School Parent Involvement 

Plan Worksheet 
  

Poster contest (Art, 4H, & 

Fire Safety) 
   

Choral concerts    
Pep rallies    

 
Communication from 

parents to teacher 

Stakeholder 

expertise utilization 

Expectations for 

student learning 

Information about 

school and students  

Parent/teacher conferences PTA 9 week objectives sent 

home quarterly 

Cotton candy parties 

Monday folders Parent volunteers Title I parent surveys Writing Wall of Fame 

Phone calls Parent team (SACS and 

SIP) 

Student surveys BUG Club 

E-mails  Vision/purpose/beliefs 

surveys 

Honor Roll 

Open House   Student of the Week 

Scheduled meetings   Classroom of the Month 

Grade level meetings   Data section in each 

monthly newsletter 

PTA meetings   Weekly Monday folders 

containing student 

assessment 

   Cougar Cub Celebrations 
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 Oakmont Elementary school has the understanding, commitment, and support of 

all stakeholders.  Oakmont has a large number of visitors, volunteers, and supporters 

during the school year.  We encourage stakeholder attendance. We know that this support 

enhances our inviting climate and focus for continuous improvement. Through the 

utilization of all listed programs, all stakeholders are confident that our beliefs regarding 

student achievement are realized. 

 

1.3: Other Data Sources and Survey Results                                                             
Title I  Oakmont Elementary Parent Survey 

Spring 2007 
 
76 % My child did well in school this year. 

43 % My child needed extra help in reading. 

23 % My child needed extra help in math. 

53 % I was notified when my child began to have trouble with academics in school. 

64 % I was told what the school was doing to help my child and what I could do at home. 

60 % My child got the help he/she needed to be successful in reading and math. 

75 % I was invited to parent-teacher conferences. 

78 % I was invited to parent workshops and family learning activities.  

63 % I was given a copy of the Home-School Learning Agreement and asked to sign it. 

67 % I spoke with my child's teacher in person about my child's progress. 

86 % I received regular information about my child's progress. 

90 % I received regular information from my child's teacher about what my child would be studying. 

75 % I received information about what my child needed to be able to do in order to do well 

academically. 

84 % I received information about the Dickson County Title I Parent Center and its services for 

parents. 

12 % I used the Parent Center's Learning Express check out program. 

87 % I received regular news about the school and its activities. 

73 % I believe my child is well prepared to meet state standards in reading. 

70 % I believe my child is well prepared to meet state standards in math. 

51 % I believe the Accelerated Reader Program has helped my child this year. 

53 % I believe the problem solving activities in math have helped my child this year. 

36 % I believe the Compass Learning Program has helped my child this year. 

46 % I received progress reports on how my child progressed on the computer program and 

Accelerated Reader Program. 

67 % I believe the in-class help from assistants at all grade levels is a good use of Title I funds. 

60 % I believe the Reading Recovery program and extra help in reading and math provided by Title I 

hired teachers is a good use of Title I funds. 

16 % Parents wanted extra help before school. 

27 % Parents wanted extra help after school. 

31 % Parents wanted extra help during the summer. 

24 % Parents wanted math or reading academics held on Saturdays to develop higher-level skills. 

 Parent Workshops - list topics you would like covered. 

1) Responsibility  

2) Discussing sex, drugs, and gangs with children 

3) Child organizational skills 

4) Self confidence and accepting others as they are 

21 % Parents wanted family learning activities (math games or tricks to teach kids). 

  6 % Parents wanted transportation to school events. 
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Based on this survey, communication to parents regarding what their child is studying, 

how well children are performing, and services provided through the Title 1 parent center are 

strengths.  Despite information given to parents regarding services available through the Title I 

parent center, only a small percentage of parents chose to utilize these services that could be 

helpful to their child. 

 

Title I  Parent Information Form Survey 2007 

 

 The Title I facilitators will plan and organize three parent/student workshops 

based on the results of the most selected services they would like to receive.  Discipline, 

math, and reading workshops will be offered during both the day and evening at various 

times.  These workshops will be funded by Title I.  An evaluation will be filled out by the 

parents attending each workshop. Parents also voted that they would like to have learning 

materials for home, family learning nights, and childcare offered for meetings.  Evening 

workshops were most voted for by parents and Tuesday and Thursday were the days 

preferred.  

 

                                                                                                                                           

Title 1 Student Climate Survey 

 

 Student Climate surveys were given in first through fifth grades. Kindergarten 

was not included due to misconceptions in their answers. The results are stated in 

percentages under yes and no categories.  

 
Yes No  Climate Survey Questions 

56% 44% I have homework every day. 

89% 11% My parents help me learn. 

96%   4% I can use a computer at school. 

95%   5% Teachers treat me fairly. 

78% 22% Students treat me fairly. 

99%    1% Teachers help me. 

99%    1% Teachers care about me. 

94%    4% I feel safe at school. 

98%    2% I am learning a lot. 

95%    5% I enjoy learning new things. 

97%    3% My teacher is proud of my learning. 

98%    2% I am proud of myself. 
   

 

Areas of strength indicate: 

¶ Teachers help students. 

¶ Their teacher is proud of their learning. 

¶ Teachers care about students. 

¶ Students are proud of themselves. 

Areas of weakness indicate: 

¶ Having homework daily. 

¶ Students treating other students fairly. 
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To address the weaknesses, we will create a program to begin next year that will 

educate our students on bullying and how to handle unfair behavior in class, in activity 

classes, at lunch, at recess, and even on the bus. We are also implementing a homework 

plan to implement in each grade level this year.  

 

Early Success Survey Results 

 
80% Think the Early Success Program has definitely increased their childôs reading 

achievement. 

75% Think the Early Success Program has definitely increased their childôs academic ability. 

80% Think the Early Success Program has definitely improved their childôs reading grades. 

 

Student Survey Responses: Parent Survey Responses: 

¶ I liked it. ¶ Thank you for helping my child. 

¶ I can read better. ¶ Improved childôs reading. 

¶ It is fun. ¶ Good program. 

 

Based on this survey, it is evident that the majority think the Early Success 

Program has increased their childôs reading achievement, reading grades, and overall 

academic ability.  Students have enjoyed the program, and parents are thankful for the 

way it is helping their children.  

 

 

Discipline Survey Results 

 

Parents Surveyed Believed: 

Strengths 

¶ Our school provides weekly communication about each student through weekly 

folders. 

¶ Our school provides discipline information in each weekôs Monday folder. 

¶ Our parents feel that it is essential to support the disciplinary actions taken at the 

school. 

Concerns 

¶ Some parents feel that disrespectful students are a problem within the school 

environment. 

¶ Children have witnessed bullying behavior at our school. 

 
                                                                              

Teacher Concerns: 

¶ Quiet room should not be in the office. 

¶ More consistency with the clipboard system. 

¶ More consistency with discipline after the 4
th
 demerit. 

¶ Modification to current plan is needed. 

¶ School website used with email communication. 
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¶ Need a newly revised plan. 

 

Based on the survey results above and the results of our current discipline data in 1b, 

an action step will be created for discipline.  Professional development time will be used 

to create a new plan and provide training for the staff. 

 

COMPONENT 1B-ACADEMIC AND NON -ACADEMIC DATA 

ANALYSIS  
 

1.4: Variety of Academic and Non-Academic Assessment Measures 
 

Overview:  Narrative Description of the Process of Examining and Reporting 

Expected Results for Student Learning 

 

     The task for our committee was to collect and examine a wide variety of both 

academic and non-academic data.  Evidence of studentsô current levels of achievement 

was collected to identify each goal area.  Narratives for the different measures used are 

provided as well as a summary of studentsô current goals for achievement and their 

indicators. The data is examined to determine strengths and needs for all subgroups and 

the entire school for NCLB. 

I. ACADEMIC  II. NON -ACADEMIC  III. NOT APPLICABLE  

TCAP Student Attendance Dropout Rates 

TVAAS Discipline Graduation Rates 

Sub-Group Analysis Suspensions/Promotions SAT/ACT 

TCAP Writing Assessment Student Body 

Composition 

Gateways 

Brigance Test (Kindergarten)  CTE Competencies 

 

Developmental Reading 

Assessment, 1
st
 grade (DRA) 

 Six Weeksô Tests ï N/A 

 

Formative Assessments  TCAP Alt 

Report Cards   

Local System Assessments   

Star Test    

 

Academic Data 

 
 TCAP Testing Scores 

 Students in grades 3- 5 take the Tennessee Comprehensive Assessment Program 

(TCAP) achievement test each spring.  The achievement test is a timed, multiple choice, 

criterion referenced assessment that measures skills in reading, language arts, 

mathematics, science, and social studies.  Student results are reported to parents, teachers, 

and administrators to help them address the instructional needs of Tennessee students. 

 

TVAAS (Value-Added) 
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 TVAAS is a numerical measurement that indicates knowledge gained from a 

specific teacher in a specific subject.      

 

TCAP Writing Scores 

     Students are required to write a rough draft essay in response to an assigned prompt 

within thirty-five minutes.  Fifth grade students are asked to write a personal narrative.   

Brigance 

     The Brigance assessment is administered to all kindergarten students at the beginning 

and end of the school year.  This assessment allows teachers to track growth to see if 

students have mastered each of the tested skills and to determine if each child is ready for 

first grade.  These results are filed in student permanent records. 

 

DRA 

     The DRA (Directed Reading Assessment) is administered to first graders at the 

beginning and end of the school year. This assessment identifies students who are at, 

above, or below grade level in reading. It determines who receives Title I services 

through the Early Success Program.  The DRA also allows teachers to track growth and 

see if students are proficient in reading.  These results are given to parents and are kept 

on file at school. 

 

Formative Assessments 

Think Link assessments are given three times a year.  In August, the first test is 

given as a pretest for the previous grade level skills.  December and February 

assessments are performed to check skills for the current school year.  Teachers use the 

results for remedial practice, to target weaknesses, and for enrichment purposes. 

     Odessey is a computer-based program utilized school-wide. Students practice 

specific skills in math and reading. Reports are given to teachers weekly so that they may 

track mastery of skills.   

  P.A.M.S. is a math computation assessment given in second through fifth grades.  

Teachers use the results given weekly to assess which skills individuals have mastered 

and which skills need to be remediated.   

 

Accelerated Reader Program/Star Test 

The Accelerated Reader program is an individualized reading program. Students 

are tested and assigned a reading level and an individualized point goal. This data helps 

teachers monitor student progress in overall reading comprehension. 

STAR data is gathered for second through fifth grade students three times per 

year.  Administrators analyze the data with the classroom teacher to discuss data 

summaries as well as strategies to help low achieving students.  High achieving students 

may choose books above grade level to reach their zone of proximal development. This 

program is also used to monitor the amount of growth in studentsô grade equivalent 

reading scores in January and May. 

(Note:  All standardized testing results are made available to the community and all 

stakeholders on the Annual Report Card.  Additionally, we often include information for 

our parents in newsletters, progress reports, and during scheduled conferences.) 
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Report Cards 

 Report cards are sent home four times yearly to report student progress to parents.  

Students are assigned grades in all academic areas. These grades are also utilized in 

determining retention or promotion. 

 

Local System Assessments 

 Mock writing assessments are given countywide to prepare students in fifth grade 

for the state writing assessment. They are scored and checked for weaknesses and then 

used to determine each individual studentôs conceptual development, written language, 

and writing process skills.  

 

Non-Academic Data 
 

Student Attendance 

 This refers to the student attendance rate (the average number of days students 

attend school as compared to the average days the students are enrolled). 

 

Discipline 

 Students are sent to the office for infractions of school rules that require action by 

the schoolôs administration.   

  

Suspensions/Promotions 

 Suspensions refer to the number of students suspended from school due to 

inappropriate or dangerous behaviors.  Promotion information is analyzed yearly for the 

number of students promoted to the next grade and is compared with the state. 

 

Student Body Composition 

 This information reports the make-up of our student body in the various sub-

groups we serve.  

 

Non-Academic Data  
Student Attendance 2003-2006 

Year Percent in 

Attendance 

Increase/ 

Decrease 

State Goal 

2003 94.94  93.0 

2004 95.40 +.48 93.0 

2005 95.30 -.01 93.0 

2006 95.50 +.20 93.0 

2007 95.30 -.20 93.0 

 

Student attendance over the past three years at Oakmont has exceeded the state 

standard of 93% each year.  In 2003, our school attendance was 1.94% above the state 

goal. In 2004, attendance continued to increase and was 2.4% above the state goal.  In 

2005, our attendance was 2.3% above the state goal. In 2006-2007, we continue to 



 25 

improve our percentage. We feel that the incentives our school has in place to promote 

attendance are working.   

 

 

 

 

Discipline Data 

2003-2007 
Category 2003-2004 2004-2005 2005-2006 2006-2007 

Total Referrals 891 759 782 513 

Suspensions 8 4 14 16 

Demerits 329 270 141 191 

 

 

Subgroup Analysis of Students Suspended 2006-2007 
Sub-groups 2006 2007 

Total 14 16 

African American 7 6 

White 6 10 

Female 2 2 

Male 12 14 

 

 

 Although our total number of referrals has dropped significantly over the past four 

years, the staff and parents at Oakmont feel that discipline should continue to be a major 

focus.  According to the data, we have reduced the number of our students who have 

received demerits or have been suspended. Even though the total referrals seem 

astronomically high, one must consider that this represents all school infractions 

including not turning in homework.  According to the principalôs analysis of behavior, 

the reason for the high number of student referrals can be attributed in large majority to a 

lack of student responsibility and a failure to complete work.  After examining the data, 

we feel that the school-wide discipline plan has made a significant impact.  

 Through the Title I Parent Communication Survey, discipline was noted as one of 

the most significant determining factors of student success.  Both the administration and 

teachers agree that lack of consistent discipline procedures directly affects student 

learning. 

  Our current discipline data for the 2008 school year is not included in the above 

chart but is reported in 1.4 on pages 42-44. 

 

Promotions 

2005-2007 
2005 2006 2007 State Goal 

97.4% 97.9% 97.8% 97% 
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 Over the last three years, our promotion rate has remained about the same. Even 

though we are slightly higher than the state goal, we still find significant challenges in 

our kindergarten and first grade students struggling in their transition to the next grade. 

We have two primer classes this school year to help bridge the gap for some of these 

students. 

 

 

1.4:  Conclusions 
                                                                                                             

Strengths: 

     After completing the analysis of non-academic data for Oakmont, we conclude that 

both our student and teacher attendance records are strengths within our school.  The 

incentives for the student body that we have in place are effective and have a positive 

impact on our school environment. The teacher attendance reflects the commitment our 

teachers show to their studentsô learning.   

     In comparing our school to the county, we note that our promotion rates and 

suspension numbers are also very encouraging.  These rates reflect positively on our 

school environment and promote student learning. 

 

Weaknesses: 

     It is encouraging to note the improvement in our discipline with the implementation of 

the school-wide discipline program, but overall, our school still faces discipline 

challenges.  We still have many students receiving office referrals for incomplete class 

work and homework assignments.  We are currently using a school-wide homework plan 

as well as grade specific homework calendars to help students stay on track.   

    

Component 1.5-1.6: 

 

Data Collection and Analysis/Report Card and Data Analysis 
 

Academic Data 

 
Tennessee Comprehensive Assessment Program (TCAP): 

TVAAS Overview 

Report Card Data 

Tennessee Value-Added Assessment System (TVAAS) Mean Gains 

 
     This measure of state assessment indicates the gains for students from year to year.  The data 

is reported on the state report card; both positive and negative gains are shown for the last three 

years, and a letter grade is assigned in each subject in both fourth and fifth grades.  Our school 

report card TVAAS scores for Oakmont Elementary were as follows:   

                                              2005        2006            2006 Gains          2007    Current Gains 

Reading/Language                       A             A                   2.8      A               3.6 

Math                                             A             A                   3.3  A               2.7 

Science                                         A             A                   2.4       A               4.4           
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Social Studies                               A             A                   4.6     A               6.3 

 

 Initial analysis of this report card data is very encouraging.  Our school, as a whole, was 

reported as making straight Aôs on our report card all three years. In comparison to 2006, the 

gains demonstrate improvement in reading/language, science and social studies, but indicate a 

decrease in math gains over the last year. These scores are reflective of our continuous drive for 

improvement. 

 

TVAAS ï Academic Growth  

 
Fourth and Fifth Grade Value Added 2005-2007 

Fourth Grade Math Reading  Fifth Grade Math  Reading 

2005 6.8 7.3 2005 -3.7 .6 

2006 11.3 .8 2006 -1.5 1.9 

2007 7.3 5.2 2007 -4.1 5.9 

3 Year Averages 

Oakmont/State 

8.5/2.0 4.4/1.2 3 Year Averages 

Oakmont/State 

-3.1/2.0 2.8/4.7 

 
The fourth grade students showed positive value added during the three-year reporting period in 

math and reading. The scores indicate that the mean gains in these two subjects are significantly 

above the stateôs three-year average. 

 

The fifth grade students showed positive value added yearly in reading with a significant jump in 

2007. The value added gains are a great challenge for fifth grade students in math. We still are 

below the state in our reading mean gain and significantly below in math with a negative 3.1. 

 
Fourth and Fifth Grade Value Added 2005-2007 

Fourth Grade Social Studies Science  Fifth Grade Social Studies  Science 

2005 12 9.5 2005 5.7 -3.5 

2006 11.1 9.7 2006 -2.7 -2.3 

2007 14.6 15.9 2007 -2.7 -3.0 

3 Year Averages 

Oakmont/State 

12.6/4.7 11.7/3.7 3 Year 

Averages 

Oakmont/State 

0.1/2.4 -3.0/1.4 

 

The fourth grade students demonstrate significant gains in social studies, and the trend in science 

is also impressive. The fourth grade scores are far above the stateôs three-year average in science 

and social studies. 

 

The fifth grade scores show another negative trend in value added over the last three- year period. 

The three-year average is below the state in social studies and significantly below the state in 

science with a negative 3.0. 

 

Criterion Referenced Achievement Scores based on NCEôs 

CRT 2005 OES  

score/grade 

2006 OES 

score/grade 

2007 OES 

score/grade 

State Score 

2007 

State Grade 

2007 

Math 53 B 56 A 58 A 57 A 

Reading 50 C 52 B  54 B 56 B 
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We have shown continual improvement over the last few years in our achievement scores based 

on the average NCE. We are equal to or above the state with all our NCE scores except in 

reading. We are very encouraged with the positive trend in our overall academic achievement. 
 

MATH  
Student Academic Achievement Subgroup Disaggregation 

 All  White Hispanic Black ED SWD Native 

American 

LEP 

Prof. & adv. 

2007 

93 93 85 90 89 74 100 78 

Prof. & adv. 

2006 

91 93 69 91 87 77   

Prof. & adv. 

2005 

86 91  61 80 50   

Prof. & adv.    

2 yr. avg. 

92 93 77 91 88 76   

Prof. & adv.    

3 yr. avg. 

90 92  81 85 67   

State 3 yr. avg. 89 92 83 79 83 58 90 75 

 

Our overall increase in the number of students scoring in the proficient and advanced 

performance level from 2005 to 2007 is hopeful. We have also made gains in all of the 

subgroups except the Students with Disabilities group, which dropped three percent in 

2007.  We are above the state in all academic subgroups. 

 

 

 

READING  
Student Academic Achievement Subgroup Desegregation 

 All  White Hispanic Black ED SWD Native 

American 

LEP 

Prof. & adv. 

2007 

95 98 75 93 91 77 100 64 

Prof. & adv. 

2006 

86 89 65 80 80 60   

Prof. & adv. 

2005 

94 94  90 94 75   

Prof. & adv.  

2 yr. avg. 

91 94 70 87 86 69   

Prof. & adv.  

3 yr. avg. 

92 94  88 88 71   

State 

3 yr. avg. 

90 93 80 84 85 68 90 67 

 

Our reading scores improved in each subgroup, and our three-year average still remains 

over the state. We targeted our Students with Disabilities group in 2006-2007 to meet 

Social Studies 50 C  52 C 55 B 54 B 

Science 50 C 52 C 56 B 55 B 
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AYP targets and made a 17% increase with our action steps. We also made a ten percent 

or more gain in our Hispanic, Black, and Economically Disadvantaged subgroups. 

 

 

 

MATH  

2005-2007 CRT Disaggregated by Subgroup 
 

Math  CRT  

2005 

% below 

proficient 

% proficient  % advanced 

All students 14 57 29 

White 9 56 35 

Hispanic    

African American 39 52 9 

Economically 

Disadvantaged 

20 58 22 

Students with Disabilities 50 46 4 
 

In 2005, it was evident that improvement was made in all subgroups except the African American 

group.  This percentage actually increased by 21% from 2004.  Our Students with Disabilities 

subgroup still poses concern with 50% scoring below proficient. 

 

Math  CRT  

2006 

% below 

proficient  

% proficient  % advanced 

All students 9 45 46 

White 7 40 53 

Hispanic    

African American 9 76 15 

Economically 

Disadvantaged 

13 51 35 

Students with Disabilities 23 54 23 
 

In 2006, it was clear to see that we significantly lowered our percentage of students who were 

below proficient while dramatically increasing our percentage of students being advanced. This 

trend allows us to believe that the steps taken in our action plan were highly effective in math 

over the last two years. 

 

Math  CRT  

2007 

% below 

proficient  

% proficient  % advanced 

All students 7 43 50 

White 7 40 53 

Hispanic 15 52 33 

African American 10 54 36 

Economically 

Disadvantaged 

11 50 39 

Students with Disabilities 26 70 4 
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LEP 22 57 21 
 

In 2007, the percent below proficient is still problematic in our Hispanic, Students with 

Disabilities, and Limited English Proficient subgroups. We have made great gains in our 

Economically Disadvantaged and Students with Disabilities groups by moving students from the 

proficient to the advanced performance level. 

READING  

                         2005-2007 CRT Disaggregated by Subgroup 
 

Reading  CRT  

2005 

% below 

proficient  

% proficient  % advanced 

All students 6 58 36 

White 6 54 40 

Hispanic    

African American 10 74 16 

Economically Disadvantaged 6 66 28 

Students with Disabilities 25 72 3 

 

In 2005, it was evident that our efforts to improve reading scores were successful.  The only 

subgroup still needing work is our Students with Disabilities.  The overall scores demonstrated a 

significant strength in reading. 

Reading  CRT  

2006 

% below 

profic ient 

% proficient  % advanced 

All students 14 55 31 

White 11 54 35 

Hispanic    

African American 20 70 10 

Economically 

Disadvantaged 

20 58 22 

Students with Disabilities 40 48 12 

 
In 2006, it was evident that our efforts to improve reading scores were both successful and 

unsuccessful.  It looks like our African American, Economically Disadvantaged, and our Students 

with Disabilities subgroups posed challenges.  We, however, increased the number of students in 

the advanced group in two of these subgroups, which is encouraging.  Our goal will be for all 

students to meet the AYP standards in each subgroup in reading. 

 
Reading CRT  

2007 

% below 

proficient  

% proficient  % advanced 

All students 5 54 41 

White 2 52 46 

Hispanic 25 67 8 

African American 9 62 25 

Economically 

Disadvantaged 

23 73 4 

Students with Disabilities 36 64 0 
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In 2007, we still see significant challenges with our Hispanic, Economically Disadvantaged, and 

our Students with Disabilities subgroups in reading. Additionally, our Economically 

Disadvantaged and Students with Disabilities subgroups have decreased in their advanced 

placement over the three-year period. 

 

 

2005-2007 CRT Data for Grade 3 
Mathematics 

Subgroups Analyzed 

Total % 

Prof. 

2005 

Total % 

Prof. 

2006        

Total 

% Prof.  

2007       

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below  

Prof. 

2007 

Special Education 38 75 73 62 25 27 

Economically Disadvantaged 70 84 89 30 16 11 

Black 25 85 88 75 15 13 

White 86 90 93 14 10 7 

Males 73 85 93 27 15 7 

Females 88 89 93 12 11 7 

All students  *87 93  *13 7 

It is clear from the three-year analysis that our third grade students have made gains over the last three 

years. The only groups in math that cause concern are the Black and Special Education groups. The 

Economically Disadvantaged group is also close to not meeting AYP targets. 

 
Reading/Language Arts 

Subgroups Analyzed 

Total % 

Prof.        

2005 

Total % 

Prof. 

2006        

Total %  

Prof. 

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below  

Prof. 

2007 

Special Education 79 69 89 21 31 11 

Economically Disadvantaged 88 80 92 12 20 8 

Black 86 85 100 14 15 0 

White 95 88 95 5 12 5 

Males 100 80 95 0 20 5 

Females 89 89 96 11 11 4 

All students  *85 95  *15 5 

In reading, the third grade students demonstrated growth in all subgroups over the three-year period. The 

special education group is still close to the AYP target and is a significant concern. The decrease in below 

proficient students in 2007 is commendable. 

 

Social Studies 

Subgroups Analyzed 

Total % 

Prof. 

2005 

Total 

% Prof.  

2006 

Total 

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007 

Special Education 38 31 65 62 69 35 

Economically Disadvantaged 63 76 84 37 24 16 

Black 60 62 85 40 38 15 

White 83 84 90 17 16 10 

Males 38 74 89 63 26 11 

Females 76 86 90 24 14 10 

All students  81 89  19 11 

In social studies, the third grade students made significant improvement again over the three-year period by 

reducing the percentage of students below proficient in every subgroup. 

 

Science 

Subgroups Analyzed 

Total % 

Prof. 

        2005        

Total 

% Prof. 

2006        

Total %  

Prof. 

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007 

Special Education 57 63 78 43 38 22 

Economically Disadvantaged 80 80 85 20 20 15 
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Black 81 62 90 19 38 10 

White 88 90 91 12 10 9 

Males 88 90 91 13 10 9 

Females 85 82 91 15 18 9 

All students  86 88  14 12 

In science, all third grade groups made improvement from 2006-2007. We are very encouraged by our 

decrease of students in the below proficient performance level in all of our subgroups. 

2005-2007 CRT Data for Grade 4 
Mathematics 

Subgroups Analyzed 

Total 

%Prof. 

2005 

Total 

% Prof.  

2006 

Total 

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below  

Prof. 

2007 

Special Education 71 46 71 29 54 29 

Economically Disadvantaged 83 85 89 17 15 11 

Black 87 89 86 13 11 14 

White 90 88 94 10 12 6 

Males 87 83 93 13 17 7 

Females 86 94 94 14 6 6 

All students  88 93  12 7 

Our fourth grade students have made gains to decrease the percentage of below proficient in all groups 

except black students. The special education and black students will still be targeted. 

 

Reading/Language Arts 

Subgroups Analyzed 

Total 

%Prof.  

2005 

Total 

% Prof.  

2006 

Total 

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below  

Prof. 

2007 

Special Education 53 46 81 47 54 19 

Economically Disadvantaged 85 87 88 15 13 12 

Black 80 89 90 20 11 10 

White 91 88 93 9 12 7 

Males 88 83 91 12 17 9 

Females 92 92 93 8 8 7 

All students  87 92  13 8 

Again, our fourth grade students made gains in reducing the percentage below proficient in all subgroups 

especially in the special education group. We still, however, need to target this group for AYP.  

 

Social Studies 

Subgroups Analyzed 

Total 

%Prof.  

2005 

Total 

% Prof.  

2006        

Total 

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007  

Special Education 65 38 65 35 62 35 

Economically Disadvantaged 81 79 86 19 21 14 

Black 87 67 79 13 33 21 

White 89 85 91 11 15 9 

Males 94 78 91 6 22 9 

Females 84 90 89 16 10 11 

All students  84 90  16  

 Our fourth grade social studies scores indicated a decrease in the below proficient group in 2007. The three 

subgroups that we will still focus on will be special education, economically disadvantaged, and black 

students. 

       
Science 

Subgroups Analyzed 

Total  

%Prof.  

2005 

Total 

% Prof.  

2006 

Total 

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007 

Special Education 71 62 69 29 38 31 

Economically Disadvantaged 80 88 90 20 12 10 

Black 67 78 81 33 22 19 
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White 92 89 93 8 11 7 

Males 92 89 92 8 11 8 

Females 84 90 92 16 10 8 

All students  89 92  11 8 

In science, our fourth grade students had higher proficiency percentages than in 2006. The special 

education and black subgroups are still of great concern for this subject. 

         

2005-2007 CRT Data for Grade 5 
Mathematics 

Subgroups Analyzed 

Total  

%Prof.  

2005 

Total 

% Prof. 

2006 

Total 

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007 

Special Education 64 89 61 36 11 39 

Economically Disadvantaged 93 93 93 7 7 7 

Black 79 93 85 21 7 15 

White 97 99 94 3 1 6 

Males 93 96 93 7 4 7 

Females 93 96 95 7 4 5 

All students  96 94  4 6 

Fifth grade had challenges in reducing the number of student below proficient in 2007. It will be an area for 

restructuring and improvement. 

 
Reading/Language Arts 

Subgroups Analyzed 

Total 

%Prof.        

2005 

Total 

%Prof.  

2006 

Total  

% Prof.  

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007 

Special Education 79 61 85 21 39 15 

Economically Disadvantaged 93 83 96 7 17 4 

Black 84 79 88 13 27 12 

White 97 93 98 3 7 2 

Males 89 90 97 77 10 3 

Females 100 88 97 0 12 3 

All students  89 97  11 3 

It is very impressive to see the growth in the below proficient group in 2007 for reading in 5
th
 grade. We 

made significant improvement in all subgroups, and all percentages are low for AYP targets. 

 

Social Studies 

Subgroups Analyzed 

Total 

%Prof.  

2005 

Total 

%Prof.  

2006 

Total  

%Prof.  

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below  

Prof. 

2007 

Special Education 64 50 45 36 50 55 

Economically Disadvantaged 85 71 80 15 29 20 

Black 68 60 68 32 50 32 

White 93 83 86 7 17 14 

Males 87 82 83 13 18 17 

Females 89 78 87 11 22 13 

All students  80 85  20 15 

The social studies scores in 2007 in each subgroup for fifth grade are alarmingly high especially in the 

special education, economically disadvantaged, and the black subgroups.  

 
Science 

Subgroups Analyzed 

Total 

%Prof.  

2005 

Total 

% Prof.  

2006 

Total 

%Prof. 

2007 

Below 

Prof. 

2005 

Below 

Prof. 

2006 

Below 

Prof. 

2007 

Special Education 50 67 68 50 33 33 

Economically Disadvantaged 70 79 87 30 21 13 

Black 58 67 79 42 33 21 
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White 81 91 92 19 9 8 

Males 89 89 91 11 11 9 

Females 63 94 91 37 16 9 

All students  86 91  14 9 

Our fifth grade science scores have improved over the last three year period with each subgroup having 

lowered its percentage of students in the below proficient performance group. 
  

Reading/Language Arts 

2005 - 2007 TVAAS School Report 

TCAP Criterion Referenced Test Data 
 

Estimated School Mean NCE Gain 

Grade: 4 5 Mean NCE Gain  

State 
2005 NCE Gain 7.3  0.6 2.2 

2006 NCE Gain 0.8 1.9 0.2 

2007 NCE Gain 5.2 5.9  

3 Year AVG 4.4 0.3 1.1 

 

The fourth grade students performed significantly well with the mean NCE gain greater 

than the growth standard consecutively for the three years. 

 

Fifth grade students were below the growth standard slightly but are continuing to make 

yearly gains in this subject. Their 2006 gain was above the state.  

 

Our fourth and fifth grade scores combined showed a growth standard that was higher 

than the stateôs growth standard in reading/language arts every year. 

 

 

Math 

2005 - 2007 TVAAS School Report 

TCAP Criterion Referenced Test Data 
 

Estimated School Mean NCE Gain 

Grade: 4 5 Mean NCE Gain 

State  
2005 NCE Gain 6.8 -3.7 0.2 

2006 NCE gain 11.7 -1.8 3.2 

2007 NCE Gain 6.8 -4.1 -0.4 

3 Year AVG 8.5 -3.1 0.7 

 

In math, our fourth grade students were equal to or greater than the growth standard for 

the years 2004-2007.  These scores reflected an average of over seven points above the 

stateôs three-year average.   
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The fifth grade studentsô TVAAS math scores were discouraging with our students 

performing at least two standard errors below the estimated mean for the years 2005-

2007.  In 2006 and 2007, our fifth grade scores were well below the state gain. 

  

For our fourth and fifth grade students combined, our math scores are still higher than the 

stateôs mean gains each year as well as the stateôs three-year average. 

 

 

Science 

2005 - 2007 TVAAS School Report 

TCAP Criterion Referenced Test Data 
 

Estimated School Mean NCE Gain 

Grade: 4 5 Mean NCE Gain  

State 
2005 NCE Gain 9.5 -3.5 0.4 

2006 NCE Gain 9.7 -2.3 1.2 

2007 NCE Gain 15.9 -3.0 3.9 

3 Year AVG 11.7 -3.0 1.8 

 
Our fourth grade students performed well above the mean gain in science for all three years with 

a three-year average above the state by almost seven points. 

 

The fifth grade students were below the growth standard by at least two standard errors in the 

three year average NCE gain with a -2.6 score. 

 

The fourth and fifth grade scores combined in science showed that our students performed over 

the stateôs three-year gain. 

 

Social Studies 

2005 - 2007 TVAAS School Report 

TCAP Criterion Referenced Test Data 

 
Estimated School Mean NCE Gain 

Grade: 4 5 Mean NCE Gain  

State 
2005 NCE Gain 12.0 5.7 5.3 

2006 NCE Gain 11.1 -2.7 0.7 

2007 NCE Gain 14.6 -2.7 2.4 

3 Year AVG 12.6 0.1 2.8 

 

 

Our fourth grade students again performed positively every year in social studies.  In 

2005 and 2006, these students excelled with a positive TVAAS score of more than 11. 

 

Our fifth grade students, however, had negative TVAAS scores in 2006 and are 

significantly below the stateôs three-year average. 
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The three-year mean gain for fourth and fifth grade students was above the growth 

standard in social studies by 1.1 points. 

 

 

 

 

 

2005-2006 Performance Summary Report  
 

 

Grade 3 

Year 2005 2006 2007 2005 2006 2007 2005 2006 2007 2005 2006 2007 

Adv 34 29 44 26 38 48 15 28 30 13 24 25 

Prof 58 36 54 54 49 40 69 58 57 58 57 64 

Below 9 15 2 20 13 12 15 14 13 29 19 11 

 

In third grade, we have made significant improvements in reading over the three year 

period not only by reducing our below proficient group but also by increasing our 

advanced group. In math and science, we additionally made some improvements, and we 

are slowly moving in a positive direction. In social studies, we again reduced our below 

proficient group but still need to focus on moving students to the advanced performance 

level. 

 

 

 

Grade 4 

Year 2005 2006 2007 2005 2006 2007 2005 2006 2007 2005 2006 2007 

Adv 44 36 51 44 47 57 27 31 63 31 26 53 

Prof 46 47 42 43 37 40 61 53 33 58 53 44 

Below 10 12 7 10 11 4 12 10 4 11 15 4 

 

In fourth grade, we again made significant gains not only in reading but also in math, 

science, and social studies as well. It is encouraging to see the tremendous improvements 

within each performance level for every subject. 

 

 

 

Grade 5 

Reading Math Science Social Studies 

Reading Math Science Social Studies 

Reading Math Science Social Studies 
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Year 2005 2006 2007 2005 2006 2007 2005 2006 2007 2005 2006 2007 

Adv 34 33 44 28 42 45 17 17 28 24 18 16 

Prof 61 56 56 65 54 48 59 69 63 64 62 63 

Below 5 11 0     7 4 7 24 14 9 12 20 21 

 

In fifth grade, we made great gains in reading but minimal gains in math and social 

studies. We actually increased our number of students below proficient in 2007 in both 

subjects. Our science scores, however, show improvement over the three-year period. 

TVAAS QUI NTILES  
 

4
th

 Grade Quintile Analysis 
 

Quintile 1 2 3 4 5 

Reading 3.0 0.3 6.4 4.2 1.0 

Math - 12.0 13.4 3.2 -0.5 

Science -  13.1 18.2 24.4 

Social Studies - 17.5 18.3 14.7 9.1 

 

Our fourth grade analysis demonstrates growth in every quintile and subject except math 

in quintile five. It is impressive to look at the significant growth of each of the 

performance levels in all subjects. 

 

5
th

 Grade Quintile Analysis 
 

Quintile 1 2 3 4 5 

Reading 11.8 13.1 4.4 5.0 -1.5 

Math -1.2 0.6 -4.4 -6.0 -8.3 

Science 3.6 0.7 -3.0 -2.7 -7.5 

Social Studies 8.4 -0.4 -7.1 -3.2 -8.3 

 

It is clear that the fifth grade is having difficulty making gains within each quintile. 

Reading, math, science and social studies demonstrate significant challenges in quintiles 

three through five. We are, however, making gains in fifth grade with students in all 

subjects in quintile one and reading and science in quintile two. 

 

TCAP Writing Assessment Data 
 

Year                     Score 5                Score 6                  Competency Percentage 

2003-2004                19                       14                                 69.82 

2004-2005                23                       10                                 69.23 

2005-2006                15                         3                                 66.02 

2006-2007                11                         0                                 87.50 

 

The writing assessment component of the TCAP is administered to our 5th grade students 

each February.  The number of students scoring a five or six has decreased over the last 
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three years. In 2006, our average score of 3.9 was equal to our average in 2005. On the 

state report card, we received a grade of B. The state had an average score of 4.1.  Our 

2007 scores indicate a great improvement in our competency percentage, and our new 

average is 4.0. The state report card assigned a grade of A for this yearôs writing 

assessment scores for Oakmont. 

 

 
 

Kindergarten Brigance Scores 

 
Year Avg. 

Score 

Percent 

Proficient 

Score 

1-25 

Score 

26-64 

Scores 

65-100 

Lowest 

Scores 

ELL Avg.  

Score 

2005 55.3 12 12 55 35 1 31.2 

2006 63 35 10 60 52 6 31.36 

2007 64.4 45 3 42 45 1 41.5 

 

From 2005 to 2007, we have made some gains in the percent of students who are proficient on the 

kindergarten entrance exam known as the Brigance. With the large majority of our students 

entering without adequate skills for kindergarten, we found a need for intervention. During the 

spring registration period, we gave each parent a packet, which contained activities that would 

facilitate readiness skills to enter school. From the data, one can see that we gained ten percent 

proficiency last year, but we still have the lowest rate of proficiency for our entire county. This 

data is reflective of the population that we serve. Many of our economically disadvantaged 

students do not get early intervention from their homes or through a preschool program. We also 

have conducted an analysis with our students comparing boys to girls and found that there is little 

difference between the two student subgroups.  As with other test data, our Hispanic and Special 

Education students performed lower than the other subgroups. Preschool and early childhood 

programs are invited each spring to tour our school to facilitate easy transitioning. A registration 

packet has been created for registering students, which focuses on readiness skills that the parents 

may use to work with their child during the summer before school begins. 

 

2005-2007 DRA Assessment Data 
                             A-2 Below Proficient       3-6 Proficient                7 and up Above Proficient 

Reading 

Level 

A 1 2 3 4  6 7-

10 

10-

15 

16-

20 

21-

25 

26-

30 

31-

35 

2005  3 64 40 4  2 3 10 1    

2006 13 14 55 27 8  2 1     1 

2007 4 7 43 38 15  5 4 1 1 1  1 

 

¶ DRA is an assessment that is given at the beginning of the first grade year to determine 

each studentôs reading level.   

¶ In 2005, 77 out of 130 (59%) Oakmont students scored below the adequate reading level. 

In Dickson County, 28% were below the expected progress level.  

¶ In 2006, 68% were below proficient, and the county average was 33% below the target 

score. 

¶ In 2007, only 45% of our students were below proficient. 
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Conclusions: The target score for the fall DRA is level 3-6. In 2006, 68% of our entering first 

graders were below that target but only 43% were below target in 2007. After turning in our 

scores to the director of elementary education, we were able to see how our school compared to 

those in the county. The county has a wide range of scores, but we found that our school had the 

lowest DRA scores. With this knowledge, we know that we face serious challenges with catching 

students up. One of the main determining factors is the lack of knowledge and skills students 

have entering kindergarten. With our particular population, our literacy focus continues 

to be our main objective.  

Sub Group Analysis 

 

Special Ed 
¶ SWD group only had 68% proficient in science.  Fifth grade had 10% in 

advanced.  All other subgroups out performed the group.  

¶ SWD subgroup for school has increased from 2005-2007 by 27% going from 50 ï 

74% in 2007.  This still makes for concern with the targets in 2008 being 86%. 

¶ Math and reading had more % advanced in fifth grade. 

¶ Fifth grade math had 39% below proficient, which is a great concern for AYP.  

¶ Fifth grade social studies had only 45% proficient and 5% advanced.  The 55% 

below proficient is not acceptable and must be addressed. 

¶ Fourth grade science and social studies are of concern with 31% and 35% below 

proficient. 

¶ Fourth grade math has 29% below while reading has 19%.  

¶ The percentage of students in the fourth grade in the SWD group was at or above 

12%. 

¶ Third grade science is a significant concern with 35% below proficient for Special 

Ed. students, but there were 26% advanced in that subject.  

¶ Third grade math and science are similar with 73% and 78% proficient.  

¶ Math was a strength for third graders with 33% in the advanced performance 

level.  

¶ Reading was the greatest strength with this subgroup having 89% proficient.  

 

Economically Disadvantaged 

 
¶ Fifth grade science had 87% proficient.  

¶ The school achievement for ED students went from 80-87 from 2006 ï 2007 in 

math.  We are only slightly above the new AYP target for this group.  

¶ Fourth grade demonstrated an outstanding performance with 90% proficient in 

science and 41% advanced in science.   

¶ Third grade had an average performance in social studies, reading and math with 

78%, 82% and 82% proficient respectively.  

¶ Fifth grade had great success with this group with all subjects above 86%.   

¶ Fifth grade proficiency was significant with 93% in math and 96% in reading.  

Each subject also had high numbers of advanced achievers with 44% in math and 

37% in reading.  
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Hispanic 
 

¶ Math increased from 69% to 85% proficient and advanced. (2006 ï 2007)  

¶ Reading increased from 65% to 75% proficient and advanced. (2006-2007) 

¶ No other data was available.  

 

Females 

 
¶ Fifth grade girls had the same level of proficiency as boys in science with 91%. 

¶ Fifth grade science had 39% advanced.  

¶ Fifth grade had 57% in math and 59% in reading advanced.  

¶ Fifth grade had high percentages of proficient with 97% in reading, 95% in math, 

and 87% in social studies. 

¶ Fourth grade girls scored well with high percentages of advanced students in 

science, reading, and math with all above 41%.  Fourth grade girls scored 89% or 

above proficient in all subgroups.  

¶ Third grade girls performed very well in all subjects with scores from 90% to 

96% proficient.  

¶ Girls were very strong in third grade with high levels of students performing at 

the advanced level.  

 

Males 

 
¶ Males in fifth grade science had 91% proficient, which is equal to the females. 

¶ Fifth grade science had 44% advanced.  

¶ Third grade males performed well with 89-95% proficient in all subjects.  

¶ Third grade boys had 40% or more perform advanced in all subgroups.   

¶ Third grade boys had 57% perform advanced in math.  

¶ Fourth grade boys were about equal with girls in all subjects.  They had very high 

levels of advanced students for every subject area.   

¶ All fourth grade boys were over 91% proficient in each area. 

 

 

African American  
 

¶ Math scores remained consistent at 90% proficient and advanced. 

¶ Reading increased 80% to 93% (2006-2007) proficient and advanced.  

¶ Third grade increased from 25% to 88% proficient over the three-year span. 

(2005-2007)  

¶ Third grade reading increased from 85% to 100% (2006-2007).  

¶ Fourth grade math remained consistently proficient with 86% in 2007. 

¶ Fourth grade reading remained consistent with 90% in 2007.  
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¶ Fifth grade math increased significantly in 2006 from 79% - 93%, with a slight 

decrease in 2007 to 85%. 

¶ Fifth grade reading showed an overall increase in proficient from 84% in 2005 to 

88% in 2007.  

 

 

 

 

1.4: Narrative Synthesis of Data 2007  
 

Strengths: 

 
¶ Student attendance is still above the state goal. 

¶ Fewer behavioral referrals were written in 2007. 

¶ The promotion rate is above the state goal.  

¶ Oakmont made straight Aôs based on our TVAAS mean gains in 2005-2007. 

¶ The 2007 TVAAS mean gains indicate improvement in math, reading, science 

and social studies. 

¶ All of our CRT scores are equal or above the stateôs. 

¶ Fourth grade reading and math value added 3-year average is significantly above 

the state.  

¶ Fourth grade social studies and science value added 3-year average is way above 

the state. 

¶ NCE scores have increased in all subjects from 2005-2007. 

¶ Oakmont increased the number of students who scored proficient and advanced in 

math in all subgroups except SWD and Black groups in 2007.  

¶ 2007 scores indicate improvement in every subgroup in math and reading for 

students scoring proficient or advanced.  

¶ Oakmontôs 3-year average is above the state in math and reading.  

¶ Third grade CRT data indicates excellent performance in reading with 95% and 

math with 93% proficient for all students. 

¶ Fourth grade CRT data indicates excellent performance with 90% or greater for 

all students in all subjects for 2007.  

¶ Fifth grade CRT data indicates excellent performance in math, reading, and 

science with scores of 94%, 97% and 91% respectively for all students in 2007. 

¶ Third grade increased their percentage performing advanced in 2007 in every 

subject while reducing the percentage below proficient.  

¶ Fourth grade increased their percentage performing advanced in 2007 in every 

subject while reducing the percentage below proficient.   

¶ Fifth grade increased their percentage performing advanced in 2007 in reading, 

math and science.  

¶ Fourth grade shows an overall positive growth in quintile analysis.  

¶ 2007 TCAP Writing Assessment shows a 27% competency improvement with a 

state report card grade of an A.  



 42 

 

 

 

 

 

 

 

 

 

Challenges: 

 
¶ The number of suspensions and demerits increased in 2007. 

¶ 2008 current discipline data shows a dramatic increase with 15 suspensions 

and 96 demerits reported from August to February. 

¶ TVAAS data indicates a decrease in mean gains from 2006-2007 in math from 

a 3.3 to a 2.7. 

¶ Fifth grade TVAAS gains are below the state in reading and math for our 3-

year average. 

¶ Fifth grade TVAAS gains are well below the stateôs 3-year average in science 

and social studies.  

¶ Criterion Reference NCE score in reading is below the stateôs by 2 points.  

¶ SWD and Black subgroups had a slight decrease in studentsô performance in 
math for 2007. 

¶ SWD, Hispanic, and LEP subgroups must be targeted for AYP with 15% or 

more in each below proficient. 

¶ Hispanic, ED, and SWD subgroups must be targeted for AYP since their 

scores were 23% or more in each below proficient. 

¶ Third grade CRT data indicates a need for improvement in SWD, ED and 

Black subgroups in math, social studies, and science. 

¶ Fourth grade CRT data for social studies indicates a need for improvement in 

SWD, ED and Black subgroups for all subjects.  

¶ Fifth grade CRT data for social studies indicates a weakness in all subgroups 

for 2007. 

¶ Fifth grade SWD, ED, and Black subgroups must be targeted for AYP in 

math, social studies, and science.  

¶ Fifth grade social studies and math had an increase in below proficiency in 

2007. 

¶ Fifth grade must focus on making quintile gains in math, science, and social 

studies. 

¶ Fifth grade will focus on increasing the number of students scoring a 6 on the 

TCAP Writing Assessment.  

¶ Only 45% of students entering Kindergarten were proficient.  

¶ 45% of our first grade students are below proficient on the DRA.  Our scores 

are the lowest in the county.  
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1.4: Narrative Conclusions of All Data 

 
 Based on our 2007 data analysis update, it is encouraging to know that we did make great 

progress in reading and math by increasing the number of students proficient or advanced in third, 

fourth, and fifth grades.  Oakmont made all Aôs on the state report card based on mean gains and 

scored an A and B in math, reading, social studies, and science based on performance. We ranked 

high in the county and were above the state in almost all categories. Due to our status of being a 

school-wide Title 1 school and for the purpose of meeting the ñNo Child Left Behindò 

requirements, we have synthesized and prioritized our information in the following manner. 

 First, our major concern and challenge continues to be in the area of reading/ language 

arts.  Although improvement has been made, we must continue with effective action steps so that 

Oakmont students can perform with greater success and consistency. We were encouraged by the 

significant improvement in proficiency in 2007. We saw a decline in all subgroups in 2006 at 

each grade level but were especially concerned about our Students with Disabilities, Black, and 

ED, which continue to have the highest percentages not proficient.  Another concern in reading 

was evident in first grade. A need for building reading skills is evident due to the scores from the 

Developmental Reading Assessment.  It is also quite evident that literacy skills need to be 

targeted even at the Kindergarten level due to the large number of students scoring below average 

on the Brigance.  We are trying to ñcatch upò throughout the remainder of the elementary school 

years. Oakmont has enrolled a large number of Hispanic students and since we have a large 

number of students in this subgroup, a continued push in reading and literacy will help this group 

as well.   

 According to the data, another major focus for our SIP goals will need to be in 

mathematics, specifically with our smaller subgroups. Some subgroups fell below the NCLB 

requirement for proficiency. We also see a consistent trend in negative TVAAS scores for our 

fifth grade students over the last three years, which will be addressed in our Action Plan.  While 

we know these groups are small, the decline in these groups demands priority intervention. We 

will also address the Hispanic subgroup in both mathematics and reading. Even though this group 

was not reported this year for accountability purposes, we know that we will be held accountable 

in the future and want to begin to focus on this subgroup for maximized learning. 

 Another challenge that presented itself in every subject was our Students with Disabilities 

Subgroup. This subgroupôs proficiency was the contributor to our target status in 2005. Even 

though this group has shown gains over the last few years, our reading and math scores were not 

up to AYP targets last year.  In third, fourth, and fifth grades, our focus must be on building 

reading and math proficiency in this subgroup. 

The last challenge is that our current discipline data for 2007-2008 reflects more student 

referrals, demerits, and suspensions than ever before. We have had many new students move into 

our school that have behavioral issues.  We are working diligently on creating behavior plans and 

making classroom, lunchroom, and procedural modifications to reduce discipline issues.  We will 
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have to modify our current school-wide discipline plan to accommodate the changing student 

population at Oakmont.  

 In conclusion, our new goals and action steps will support the synthesis of data as 

explained above.  Our Title 1 guidelines encourage us to focus on the core academic areas. We 

strongly feel that our data also supports this premise.  Our prioritized list of targets for the 

upcoming school year is on the following page.   

 

 

 

 

1.5: Prioritized List of Targets 

 
1. Continue to build a strong school-wide literacy program to improve reading in all 

students at every grade level. 

 

2. Target all student subgroups in math to improve proficiency and maintain positive 

value added gains. 

 

3. Target the Students with Disabilities subgroup in all subject areas to perform at a 

higher proficiency rate. 

 

4. Create a more unified school-wide discipline plan to reduce the number of 

referrals, demerits, and suspensions.  
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COMPONENT 2: BELIEFS, MISSION AND SHARED VISION  

MOTTO: At Oakmont, I know I can learn! 
 

BELIEFS:    We believe:                 Actions that support our beliefs: 
Student learning is our main priority. Lesson plans are aligned with the state standards. SPIôs are noted in lesson plans. 

All students are entitled to a quality education 

no matter their place in society or ethnic 

background. 

A variety of assessments are used to measure student learning including the 

analysis of students in each subgroup. 

Our school policies provide a safe learning 

environment, which promotes social and 

academic development. 

Our school has A Safe School Status (NCLB), a school-wide discipline plan, 

strict sign-in and sign-out procedure for all visitors, closed circuit 

camera/monitoring hallways, and all faculty and staff are trained in Peaceable 

Schools bullying prevention strategies. 

Clear goals and expectations for student 

learning communicated by our educators will 

result in high achievement. 

Weekly use of state blueprints in planning, assessment scores, and previous 

yearôs scores are used to guide instruction. Think-Link tests are used as a 

diagnostic tool along with the Compass, A.R., and Star programs. 

All educational decisions are based on data 

and researched-based information 

All teachers and stakeholders are involved in the school improvement process. 

All goals and action steps are based on our most current data and research. 

All actions taken at this school revolve around 

student achievement and attaining our goals. 

Professional development and staff time is allocated to focus on meeting the 

needs of all students through research-based instructional strategies and the 

development of an action plan shared by all. 

Clear goals and high expectations for student 

learning will result in high achievement. 

Weekly use of state blueprints in planning, assessment scores, and previous 

yearôs scores are used to guide instruction. Think-Link tests are used as a 

diagnostic tool along with the Compass, A.R. and Star programs. 

Teachers, staff, administrators, families, 

students, and community members share the 

responsibility for creating and maintaining an 

environment for excellence in learning. 

Our learning environment is maintained by Home-School Learning Compacts, 

routine use of parent surveys, Title I Parent Involvement Program, parent-teacher 

conferences, parent involvement, grade level parent meeting at the beginning of 

the year, weekly progress reports and newsletters, parent volunteers, and grade 

level meetings to collaborate on best instructional strategies. 

Students learn and achieve in different ways 

and should be provided with various methods 

of instruction. 

Our instructional methods include guided reading strategies at each grade level, 

differentiated instruction, use of manipulatives, school-wide use of the 

Accelerated Reader Program, all teachers trained in brain-based teaching 

strategies to meet diverse needs. Think-Link/Compass is used as diagnostic tools 

to guide instruction, and the Reading lab is also utilized to enrich instruction. 

Students are provided with various 

opportunities to demonstrate their abilities. 

Student abilities are demonstrated by project-based assessments, hands-on 

learning activities, routine use of brain-based strategies, formative assessments 

(mock-writing assessments, Think-Link, P.A.M.S.), Poster contests, and Cougar 

Cub Celebrations. 

Students should understand the rights and 

responsibilities of being a good citizen. 

Our procedures include clear behavioral expectations with contracts that are 

signed by students, parents, and teachers, a school wide discipline program with 

clear, predictable, and developmentally appropriate consequences, and Character 

Counts taught by the school counselor. 
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Our school is committed to the improvement 

of student achievement. 

We closely examine test score data, discipline referral data, and school surveys 

to assess our strengths and weaknesses yearly. 

Parent and community involvement is a 

priority at our school. 

Our school promotes this by having frequent community visitors, an actual 

branch of First Federal Bank, curriculum connections to future careers, 

D.A.R.E., a Fire safety program,  SIP committee participation for all 

stakeholders, and  school-home communication procedures that are defined in 

component one. We also take advantage of the Big Brothers and Big Sisters 

mentoring program.  

Proficient or advanced readers are more 

successful in all subject areas. 

We promote the building of literacy skills by having a school-wide A.R. 

program, having students read at the top of their reading level for maximum 

improvement, including problem solving in math that strengthens reading for 

information, and having remediation for below proficient readers through 

tutoring and Title I reading lab services. 

MISSION STATEMENT:  

 

Our schoolôs sole purpose, in partnership with all 

stakeholders, is to guarantee that all students  

master state and national standards while facilitating strategies  

for success in their social and academic endeavors. 

 

SHARED VISION STATEMENT  

 

Quality learning for all students will be guaranteed through: 

 

¶ Continual communication will ensure collaboration and focus for all staff and stakeholders. 

¶ Students will meet or exceed state grade level expectations in reading by the end of third grade. 

¶ All students will receive data-driven and researched ïbased quality instruction. 

¶ All  students will be prepared for middle school with proficient or advanced scores in reading and 

math by 5
th
 grade. 

¶ All students will be able to write proficiently or above by 5
th
 grade based on the Tennessee Writing 

Assessment. 

¶ All students will be provided additional services and resources to attain proficiency in math and 

reading. 

¶ Continuous improvement goals will reflect our current data, instruction, and curriculum analysis. 

¶ All students will be furnished with a variety of instructional interventions in reading to ensure that 

they are on grade level by the end of grade three. 
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COLLABORATIVE PROCESS:  

During the 2007-2008 school year, a representative committee of members met and discussed the current 

mission statement and school beliefs in accordance with the new rubric and guide provided by the 

Tennessee School Improvement commissioner. A determination had to made as to whether or not our 

mission and beliefs still reflect our core values as a learning community. The mission statement was 

examined and changed to be more measurable. An overwhelming majority of the faculty, staff and 

parents voted to accept the revised statement. After a review and survey were conducted, we reviewed our 

mission and beliefs and decided to add a list of actions that support our beliefs. Again, stakeholders were 

in agreement with these statements. 

ALIGNMENT TO DICKSON COUNTY PLAN:  

To create our vision, mission, and beliefs, we carefully studied the five-year plan created by Dickson 

County. We felt strongly that our ideals were congruent with those of our district. 

 

SCHOOL MOT TO: 

We created a school motto that students recite daily to promote a positive attitude toward learning. Our 

motto is displayed on the walls throughout the school and is an integral part of all we do. 
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Current Curricular 

Practices 

Use of Standards 

based Curriculum 

in All Classrooms 

Curriculum 

Mapping 

Literacy 

Curriculum  

aligned to state 

standard with 

research-based 

activities used 

Math Curriculum 

aligned to state 

standard with 

research-based 

activities used 

Support system in 

place to enhance 

curriculum 

development 

School communicates 

shared vision to 

stakeholder groups of 

what students will 

know and are able to 

do  

Monitoring / 

Observations to 

Enhance Curriculum 

Decisions 

 

Evidence of Practice 

(State in definitive 

tangible terms) 

 

*State standards 

& Blueprint 

Learning 

incorporated in 

all classrooms 

*Teaching and 

learning materials 

aligned with state 

standards and are 

shared by staff  

*Objectives   

posted in 

classroom & 

listed in lesson 

plans 

*In -services for 

using Blueprint 

for Learning 

*Maps used to 

address skills 

and content in 

a timeline of 

instruction for 

all grades to 

avoid 

redundancy 

and gaps in 

learning 

throughout the 

year 

*Maps 

prioritized and 

remapped for 

updates each 

year 

*Curriculum 

guide for 

grades K-5 

created by 

vertical 

planning teams 

*Daily lesson plans 

with documented 

Blueprint Learning 

objectives (state 

standards) 

*Reading series 

correlated with 

state standards 

*District-wide 

implementation of 

Harcourt Reading 

Series 

*Daily lesson plans 

with documented 

with state 

standards 

*Math series is 

correlated with 

state standards 

*District-wide 

implementation of 

Houghton Mifflin 

Math 

*Highly qualified 

special education 

teachers and 

enrichment teachers 

*Tutoring for 

remediation  

*Highly effective 

school counselor and 

media specialist 

*Adequate media 

materials 

*ELL, & Early 

Success Program 

(for all students in 

grade 1 and 2 not on 

grade level) 

*Gifted/Challenge 

Program 

*Saxon Phonics 

*Title I  Program 

*Vertical teams for 

curriculum mapping 

*Curriculum maps 

*Newsletters each 

month 

*OES articles in the 

Dickson Herald 

*School Policy in 

student handbook 

*SIP stakeholder 

involvement 

*Parent/ Teacher 

Conferences 

*Written 

Communication 

*9 week objectives 

posted in the classroom 

and sent home 

*School Survey sent 

home to parents yearly 

*Evaluations are used 

by the administration 

(formal and walk-

through) to monitor 

curriculum 

implementation and 

development 

*Mentor teachers 

assigned to new 

teachers 

*Lesson plans are 

reviewed weekly by 

principal 

*Analysis of all testing 

data yearly 

*Title 1grade level 

meetings used to 

discuss curriculum 

practices 

Is the current 

practice research-

based? 

 

Yes/TN state 

website 

Yes/TPA 

conference 

Yes/Harcourt Yes/Houghton 

Mifflin  

Yes/Marzano/Title 1 

Federal guidelines 

Yes/Title 1 parent 

involvement guidelines 

Yes/TN state website 

Has the current 

practice been 

effective or 

ineffective? 

 

Effective 

 

Effective 

 

Effective 

 

Effective 

 

Effective 

 

Effective 

 

Effective 

Part 1:  CURRICULAR PRACTICES  

Template 3.1 a:  Curricular Practices 
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What data source(s) 

do you have that 

support your 

answer?  (Identify all 

applicable sources) 

 

 

 

 

 

*TCAP 

*AYP report 

*TVAAS  

*State Writing 

Assessment 

*State Report 

Card 

*SIP   

*Think Link 

*STAR 

*DRA Testing 

*State Report 

Card 

*TCAP 

Writing 

Assessment 

*TCAP results 

*Lesson plan 

objectives 

*SIP 

*County Reading 

Specialist, Evonne 

Dunn 

*Weekly 

comprehension test 

*Unit tests 

*Theme tests 

*Textbooks 

provided to all 

students 

*9 week grades and 

progress reports 

*Yearly pre-post 

tests for Early 

Success Students 

*ELDA Testing 

*Chapter Tests 

*Unit Tests 

*Textbooks 

provided to all 

students 

*9 week grades 

*Progress reports 

*Lesson plans 

demonstrates re-

teaching and 

spiraling of 

curriculum 

*Research-based 

strategies  

*Think Link 

*TCAP scores 

*PAMS 

*AYP  

*DRA 

*STAR 

*Think Link 

*Motto posted in halls 

and cafeteria 

*Beliefs, mission, 

vision, and motto in 

handbook and monthly 

newsletter 

*Motto recited  daily 

by students 

*Teacher evaluations 

*Lesson plans 

documented  

*100% highly 

qualified 

*Walk through 

evaluations 

demonstrate 

strengths in curriculum 

implementation 

Evidence of 

effectiveness or 

ineffectiveness 

(State in terms of 

quantifiable 

improvements) 

 

*AYP met in 

2006-2007 

*Straight Aôs on 

state report card 3 

years in a row 

(TVASS) 

*66 .02% to 

87.50% 

proficiency in 

writing from 

2006-2007 

*SACS review: 

Governance and 

Leadership  

ñHighly 

Functionalò 

*NCE scores 

growth in 

gains: 

+5 Math 

+4 Reading 

+5 Social         

     Studies 

+6 Science 

from 2005-

2007 

* Think Link and 

STAR 

demonstrates 80% 

or more student 

growth 

* DRA-68% to 

45% below 

proficient from 

2006-2007 

*TCAP Reading 86 

to 95% Proficient 

or Advanced from 

2006-2007 

 

*TCAP Math 91-

93% Proficient or 

Advanced from 

2006-2007 

*Use of teachers for 

tutoring 

*Tutoring results 

*Comparison of 

DRA scores in Early 

Success 

*DRA scores from 

2007 show 80% on 

grade level in grade 

2 from Title 1 

services 

* AYP met in all 

standard subgroups 

*Parent-teacher 

compacts reviewed at 

Title 1 annual meeting 

*186 parents present 

*100% compacts 

returned  

*Parent surveys 

demonstrate an 

understanding of our 

school vision, mission, 

and beliefs, 98 % 

agreement from survey 

*Increased 

communication among 

stakeholders, sign in 

sheets and STAR 

program 

*SACS standard 1 

Vision/Purpose 

ñoperationalò 

*Alignment of 

curriculum in all 

classrooms 

documented in lesson 

plans and through 

observations 

*Summative student 

assessment data 

*Teacher Effect 

TVAAS data is 

positive in grades 3-5 

* SACS standard 2 

Governance and 

Leadership ñHighly 

Functionalò 

Part 1:  CURRICULAR PRACTICES  

Template 3.1 a:  Curricular Practices 
 



 50 

Evidence of 

equitable school 

support for this 

practice 

 

*Teacher access 

to Blueprint for 

Learning 

*Access to state 

website for 

standards 

*Hands-on 

learning, 

differential 

teaching ideas 

incorporated 

daily 

*Training 

provided in the 

use of standards 

*Curriculum 

maps 

distributed to 

all students & 

parents each 9 

weeks 

*Positive 

teacher 

collaboration 

across grade 

levels 

*Lesson plans 

required by 

principal 

*Parent/Teacher 

Conferences 

*Collaboration 

among teachers 

*Communication 

with parents 

*Cougar Cub 

Celebration 

Assembly (parents 

are invited for 

student successes 

each 9 weeks) 

*Teacher support 

in creating, 

grading, and 

analyzing 

benchmark 

materials 

*Lesson plans 

show reteaching 

and reviewing to 

improve student 

learning 

*Cougar Cub 

Celebration 

Assembly  

*Meetings with 

teachers for student 

placement in these 

programs 

*Title 1 meetings to 

monitor student 

progress 

*Walk through and 

formal evaluations 

in all intervention 

classrooms 

*Positive school 

survey regarding 

effectiveness 

*Tennsco participation 

*TVASS scores 

increased 

*State mandated 

observations and 

immediate feedback to 

teachers 

*Positive teacher  

morale and survey 

results 

Next Step (changes 

or continuations) 

 

*Continuous 

professional 

development 

*Increased 

teacher input 

through surveys 

on what is 

needed 

*Continue to 

improve 

strategies to stay 

aligned to 

standards and 

improve student 

performance 

*Continue 

mapping; 

include mid 9 

weeks data to 

parents 

*Continue 

collaboration 

among 

teachers & 

grade levels 

*Continue 

vertical 

planning 

*Continue to use 

diagnostic 

information (such 

as TCAP and 

Think Link) to 

make instructional 

decisions 

*Focus on all 

student needs; 

proficiency for 

AYP in reading   

*Continue to use 

diagnostic 

information (such 

as TCAP and 

Think Link) to 

make instructional 

decisions 

*Focus on all 

student needs; 

proficiency for 

AYP in math  

*Continue to add 

more 

comprehension 

questions to adopted 

Reading Series 

*Continue all avenues 

of communication to 

stakeholders 

*Keep parents 

informed about 

student learning 

*Improve the use of 

positive notes and 

rewards to parents 

*Continue to update 

and improve the 

school website 

*Achieve expectations 

of State Department 

concerning teacher 

observations 

*Continue to facilitate 

an open door policy of 

communication 

Part 1:  CURRICULAR PRACTICES  

Template 3.1 a:  Curricular Practices 
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Template 3.1.b:  Curriculum Gap Analysis 
 

Curriculum Gap Analysis 

ñWhat isò The Current Use of: Time, Money, Personnel, and Other Resources? 

 

¶  

¶  

¶  

¶  

¶  

¶  

¶  

 

Money 

o Dickson County Board of Education / State of Tennessee Funds: 

Á $200.00 per classroom ($100.00 to be spent at the discretion of 

theteacher and $100.00 to be authorized by the administration) 

Á $25.00 per child on free / reduced lunch 

Á School fee money collected for classroom supplies 

Á Most teacher, administrative, Special Ed, clerical salaries and 

benefits 

Á In-service training 

Á Utilities 

Á Building maintenance 

Á Paper products 

Á Textbooks 

Á Career ladder teacher to offer tutoring 

o Grant Money Funds: 

Á Reading Readiness program along with books and puppets 

Á Big Book sets with cassettes 

Á Reading lab leveled books from the Early Success Program 

o Title I Funds: 

Á 3 teachersô salaries 

Á 4 full time educational assistants 

Á 2 parent involvement facilitators 

Á 3 parent involvement workshops 

Á Computer Lab site license and service 

Á Reading Lab materials 

Á Saxon Phonics program for grades K-2 

Á Saxon Math program for grades 1-2 

o Title V Funds: 

Á Classroom computers and audio visual equipment for teachers 

check out through the library 

Á Think-Link Tests 

o P.T.A. Funds: 

Á Ribbons for our Cougar Cub Celebration 

Time: The alignment of standards to the curriculum has saved much time for 

teachers.  Curriculum maps are sent home to parents at the beginning of every 9 

weeks.  They communicate what skills are being covered.  On professional days 

and during planning time, teachers spend much time in collaboration. 

Professional development time is used for vertical planning and for going over 

state bluebook standards.  Weekly lesson plan review time is utilized by the 

administration. 

Money: 

o Dickson County Board of Education / State of Tennessee Funds: 

Á Professional development for curriculum training 

Á Textbooks 

Á Textbook training for newly adopted series 

o Grant Money Funds: 

Á Reading Readiness program along with books and puppets 

Á Big Book sets with cassettes 

Á Reading lab leveled books from the Early Success 

Program 

o Title I Funds: 

Á Computer Lab site license and service 

Á Reading Lab materials 

Á Saxon Phonics program for grades K-2 

Á Saxon Math program for grades 1-2 

o Title II Funds:  

Á What Works in SchoolsðProfessional Development 

video series 

Á What Works in Schoolsðbooks for all staff members 

o Title III Funds: 

Á English/Language AcquisitionðParent liaison 

Á Professional Development for ELL teachers 

o Title V Funds: 

Á Classroom computers and audio visual equipment for 

teachers to check out through the library 

o P.T.A. Funds: 

Á Weekly Reader (Kindergarten and Primer) 

Á Opera performance 

Á Word Problems Made Easy booklets 

o School Fundraisers: 

Á Classroom curriculum needs 

Á School curriculum expenses 

Á School curriculum needs as addressed through grade-level 

meetings 

o Corporate Donations Funds: 

Á Tennsco, our community partner, provides money for our 

honor roll incentives along with Classroom of the Month. 
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. 

 

ñWhat Ought to BeòðHow Should We Be Using Our:  Time, Money, Personnel, and 

Other Resources? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Personnel: Teacher / pupil ration meets state requirements. K-5 has 5 full 

time paraprofessionals that assist with the students. 

 

Time: Teacher collaboration should include more time to correlate our 

objectives to the curriculum, assessing student performance, and determine 

effectiveness of remediation. Summer professional development time could be 

 Used for more in-depth curriculum training by the district. 

 
Money: The SAC evaluation team suggested that OES needed more 

computers/technology.   

 

 

Personnel: More teachers are wanted to reduce class size further.  This would 

allow more one-on-one time between students and teachers.  As recommended 

by SACS, and as funding become available, a curriculum coordinator will be 

hired to support each of our specific challenges. 
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Template 3.1.c:  Curricular 4 Summary Questions 
 

Curriculum Summary Questions 

What are our major strengths and how do we know? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What are our major challenges and how do we know?   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

How will we address our challenges? 

 

 

 

 

 

 

 

 

 

  
 

¶ Use of standards based curriculum in all classrooms. 

o All teachers are supplied with a Blueprint Learning standards book 

and are expected to incorporate all standards in their lesson plans 

weekly. 

o Teaching and learning materials are aligned with state standards and 

shared by the staff. 

¶ Monitoring to Enhance Curriculum Decisions 

o Principal and Assistant Principal monitor teachers through walk-

through and state mandated evaluations. 

o Lesson plans are turned in weekly and reviewed by the 

administration. 

o Mentor teachers are assigned to all new teachers. 

 

¶ Special EducationðAYP concern, Lack of curriculum support, curriculum 

prioritizing and yields of focus for content mastery from the district and 

school specialist are in need. 

o Children are coming to school unprepared and over 60% yearly are 

not able to pass minimum standards on the Brigance test.  Curriculum 

design and report card skills do not always allow all students a 

successful transition to first grade. 

¶ LiteracyðBrigance Testing (Kindergarten) & DRA (First Grade) 

¶ Mathðvalue added (5
th
 grade)  

¶ Lack of curriculum prioritizing for TN state standards does not allow 

mastery of all tested skills.  Too many skills are in the 5
th
 grade curriculum 

to allow for adequate mastery learning. 

 

¶ Special EducationðWe will use Think Link and Ladders to Success (as 

supplemental curriculum) to prepare them for TCAP. They will also work on 

vertical planning for this special group of students to ensure mastery of basic 

skills for academic growth. 

¶ Literacyðuninterrupted time, (90 minutes) is set aside for Literacy 

instruction each day.  The newly adopted Reading Series has been correlated 

to state standards. 

¶ Mathð5
th
 grade has modified groups and curriculum practices to meet the 

needs of each specific group. 
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Current Instructional  

Practices 

Instruction is 

aligned to state 

standards 

Data driven 

instructional 

decision- 

making 

Differentiated 

instruction 

utilized in all 

classrooms 

Instructional practices modified 

and differentiated for 

intervention programs 

Professional 

development time 

utilized for 

instructional 

practices geared 

toward action plan 

Collaboration time for 

instructional effectiveness 

decision ï making 

 

Evidence of Practice 

(State in definitive 

tangible terms) 

 

* Daily 

implementation 

of standards 

 * Evidence in 

lesson plans 

using blue book 

number  

* Curriculum 

maps and 

benchmarks 

* Teachers 

discuss 9 week 

objectives, 

pacing of blue 

book objectives, 

and other 

concerns 

* Lesson plans 

are generated 

through 

observations 

of student 

performance 

both orally and 

with written 

assessment   

* State testing 

data and bench 

mark testing as 

well as Think 

Link data also 

drives lesson 

plan objectives  

* Staff 

development 

plans and dates 

* Professional 

materials 

purchased: 

*What Works in 

the Classroom, 

*Fred Jones 

discipline 

training, 

*Knox County 

presented  

training with 

math and reading 

strategies from 

resource book 

* Teachers go to 

additional 

training during 

school year and 

summer 

 

Reading Lab/ K intervention.  

* Running records 

* Differentiated reading 

instruction 

* Countdown Coach 

* Early Success 

* Saxon Phonics 

* Novel Studies 

* Trophies Reading Series 

Special Ed 

* Saxon Math 

* Herman Reading 

* Tutor 

* Ladders to success 

* Edmark ï Reading / Spelling  

* Old reading basal series 

* Edmark Social Studies  

* Saxon Phonics 

ELL 

* Avenues 

* Sight word readers 

* Oxford picture dictionaries 

* AR Program 

* Conversational modes 

* Letter a week study 

* Hampton Bonn 

* Staff development 

plans 

* Yearly updates to 

data, action steps and 

instructional 

practices 

* Lesson plans and 

surveys monitor 

instructional plans 

for SIP 

* Monthly Title I 

meetings  

* Grade level meetings  

* Faculty meetings  

* Common grade level 

planning time 

* Grade level planning 

sheets on file 

Is the current practice 

research-based? 

Yes/TN state 

bluebook 

Yes/Marzano Yes/Marzano  Yes/Research from Early 

Success/Herman/Edmark/ 

Avenues 

Yes/Marzano Yes/Educational 

Leadership Magazine 

Part II: INSTRUCTIONAL PRACTICES  
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Is it a principle & 

practice of high-

performing schools? 

Yes 

 

Yes Yes Yes  Yes Yes 

Has the current practice 

been effective or 

ineffective? 

Effective Effective 

 

Effective Effective Effective Effective 

What data source(s) do 

you have that support 

your answer?  (Identify 

all applicable sources) 

 

 

 

 

 

* Use of blue 

book standards 

to complete and 

implement 

instruction 

* Use of 

formative 

assessments in 

each classroom 

* Observations 

on student 

progress and 

performance  

* Classroom 

observations 

* Component 

3 of SACS 

* Instruction 

aligned with 

standards  

* Curriculum 

as well as state 

and federal 

guidelines  

*SACS 

Review 

* Lesson plans 

* Formal and 

informal 

evaluations 

* Grade level 

meeting minutes  

* Focused 

evaluations for 

teachers 

 

* Lesson plans  

* Formal and informal 

evaluations 

* IEPôs 

* Program descriptions 

* Title I Federal guidelines 

*TCAP scores 

*Assessment data 

* Professional 

development minutes 

* Teacher comments 

* Lesson plans 

* Grade level meeting 

minutes 

* Master Schedule 

* SIP Committee meeting 

minutes 

* Staff development 

meetings minutes 

* Title 1 files 

 
Evidence of 

effectiveness or 

ineffectiveness (State in 

terms of quantifiable 

improvements) 

 

* State report 

card, all Aôs 

* Think Link 

meeting minutes 

on file, 

*TCAP Reading 

9% gain 

Math 2% gain  

 

*SACS 

Standard 3 

Teaching and 

Learning 

ñOperationalò  

*SACS 

Standard 4 

documenting 

and using   

results 

ñOperationalò 

* Achievement 

levels increased 

 Subgroup gains: 

*Black 80-93% 

P/A Reading in 

2007 

*Ed 80-91% P/A 

Reading in 2007 

*All students 2% 

gain in 

proficiency in 

2007 

 

* TCAP Scores 

* Students going on consult from 

programs 

* STAR scores show growth and 

improvement  in 90% of  Special 

Ed, ELL and Title 1 populations 

TCAP scores 2006-2007 

*ELL 65 to 75% P/A 

 *SWD 60 to 77% P/A 

*Students meeting annual IEP 

goals   

* Increased 

knowledge stated by 

staff from surveys 

* Increased student 

performance based 

on action step 

implementation and 

meeting all three SIP 

goals in 2007 

*Professional 

development surveys 

show 85% are happy 

with professional 

opportunities 

 

* Increased collaboration 

and team planning 

* SIP Improvement 

surveys demonstrate 

support 

*SACS standard 7 

Continuous Improvement 

ñOperationalò 

Part II: INSTRUCTIONAL PRACTICES  
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Evidence of equitable 

school support for this 

practice 

 

*I mplemented in 

all classrooms 

and monitored 

by 

administration 

*Implemented 

in all 

classrooms 

*Purchase of 

books, videos 

and staff 

development 

funds 

documentation 

* Meeting with teachers 

* Coordination of schedules to 

serve all students in need 

 

* Professional 

development sign in 

sheets 

* Component 

committee sign in 

sheets 

*School wide schedules 

prove efficiency 

 

 

Next Step (changes or 

continuations) 

 

Continue Continue *Continue with 

book studies and 

best practice 

development  

*Teachers share 

new learning 

collaboratively  

*Continue to serve students with 

intervention  

*Collaborate with teachers for 

specific needs 

*Continue to update 

action plan with an 

emphasis on best 

practices 

*Continue to promote 

collaboration to create a 

learning communities 

among the staff  

Part II: INSTRUCTIONAL PRACTICES  

Template 3.2.a:  Instructional Practices 
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Template 3.2.b:  Instructional Gap Analysis 
 

Instructional Gap Analysis 

ñWhat isò The Current Use of: Time, Money, Personnel, and Other Resources? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TimeðCollaborative grade level meetings are held to discuss assessment, 

instructional pacing, and data results.  Language Arts blocks allow for optimum 

instructional time.  After-school tutoring provides opportunities for extra help. 

Dedicated staff and extra personnel spend time and resources to enhance student 

learning.  Stakeholders, such as parent volunteers and educational assistants 

support staff on a variety of tasks freeing teachers to tend to instructional needs.  

Educational assistants are used to free teachers from non-teaching duties such as 

car duty/bus duty, and preparing for state assessments.  This allows the teaching 

staff to concentrate on teaching, monitoring student achievement, and preparing 

instruction. 

Money: 

o Dickson County Board of Education / State of Tennessee Funds: 

Á $200.00 per classroom ($100.00 to be spent at the discretion 

of the teacher and $100.00 to be authorized by the 

administration) 

Á $25.00 per child on free/reduced lunch 

Á Textbooks 

Á School fee money collected for classroom supplies  

Á Most teacher, administrative, Special Ed, clerical salaries, 

and benefits 

Á Professional development for Bluebook for Learning and 

adopted textbook 

Á Textbooks 

Á Career ladder teacher to offer tutoring 

Á Hampton Brown Avenues series for ELL 

o Grant Money Funds: 

Á Reading Readiness program along with books and puppets 

Á Big Book sets with cassettes 

Á Reading lab leveled books from the Early Success Program 

o Title I Part A Funds: 

Á 3 teacherôs salaries 

Á 4 full-time educational assistants 

Á 2 parent involvement facilitators 

Á 3 parent involvement workshops  

Á Computer Lab site license and service 

Á Reading Lab materials 

Á Saxon Phonics program for grades K-2 

Á Saxon Math program for grades 1-2 

Á Think-Link Tests 
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ñWhat Ought to BeòðHow Should We Be Using Our:  Time, Money, Personnel, and 

Other Resources? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

o P.T.A. Funds: 

Á Ribbons for our Cougar Cub Celebration  

Á Weekly Reader (Kindergarten and Primer) 

Á Opera performance 

Á Audio/Visual Projector 

Á Computer 

Á Word Problems Made Easy booklets 

o Title II Funds 

Á What Works in the Classroom 

Á Knox County presented training with math and reading 

strategies from resource book 

Á Fred Jones discipline training   

o Title III Funds 

Á 7 graduate level ELL endorsement courses 

Á ELL consumables 

o Title V Funds: 

Á Classroom computers and audio visual equipment for 

teachers to check out through the library 

Á Think Link Test 

o School Fundraisers: 

Á Classroom instructional needs 

Á School instructional expenses 

o Grant from Community Education Foundation: 

Á Novel Studies 

o Corporate Donations Funds: 

Á Tennsco, our community partner, provides money for our                              

honor roll incentives along with Classroom of the Month 

 

                                                                                                                          

Time-Less paperwork would free teachers to teach, plan, process professional 

development knowledge, and prepare for school and students.   

 
Money-More money should be allocated for additional teachers to do after- 

school tutoring.  Summer school needs to be funded for those students in need. 

Personnel-More teachers need to be hired to reduce class size in k-2.  A 

curriculum coordinator could help with instruction development as 

recommended by SACS. 

Other resources- A portable computer lab station would allow all students the 

hands-on opportunity to advance their technology skills and could be used as a 

very valuable instructional tool. 
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Template 3.3.c:  Instruction Summary Questions 
 

Instruction Summary Questions 

What are our major strengths and how do we know? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What are our major challenges and how do we know?  (These should be stated as 

curricular practice challenges identified in the templates above that could be a cause of 

the prioritized needs identified in Component 1.) 

 

 

 

 

 

 

 

 

 

 

 

 

 

How will we address our challenges? 

 

 

 

 

 

 

 

 

 

 

 

Regular grade level meetings are utilized to share instructional teaching strategies, 

materials, and to review/discuss assessment data.  Teachers utilize differentiated 

instructional strategies readily in the building.  A wide variety of instructional 

practices and techniques are used in special education, regular education, and pull- 

out programs that meet the individual needs of our students.  Our staff shares their 

instructional expertise with other teachers in the building. 

¶ Special Education: Special Education teachers use a variety of instructional 

approaches and their instructional assistants to provide individualized and 

appropriate instruction. 

¶ Literacy: More training should have been provided for the newly adopted 

reading series where instructional practices could be the focus.   

¶ Math: A more streamline strategy approach such as the Stanford model or 

the Singapore model with planning time for implementation would be 

beneficial. 

 

¶ Special Education: Varying levels create challenges in creative instructional 

goals, activities, and assessments to meet the needs of the entire group.  

Many students who struggle with attention difficulties do not always get 

consistent treatment.  

¶ Literacy: Children enroll in kindergarten without a solid background.  We 

have over 60% of our students below proficient in kindergarten and first 

grade.  A variety of instructional techniques and time are needed to get them 

up to grade level expectations.   

¶ Math: Several of our teachers have attended this workshop entitled making 

the grade overcoming the weaknesses grades 3-8. 
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Current 

Assessment 

Practices 

Variety of 

support 

assessments 

to support 

student 

achievements 

through 

Special Ed 

and Reading 

Lab 

Numerous Formative 

assessments used for 

ongoing assessment 

of progress 

Summative 

Assessments 

used for 

evaluation and 

decision making 

Technical support 

used to enhance 

student learning and 

monitor progress 

Subgroup analysis 

based on all 

assessments to 

drive SIP goals and 

instructional 

decisions 

Feedback/communication 

to students and other 

stakeholders used to 

enhance student 

performance 

TVASS staff 

development is 

provided to 

increase staff 

knowledge 

 

Evidence of 

Practice (State 

in definitive 

tangible terms) 

 

Resource  

* Brigance  

* Dash II 

* Language 

and Speech 

* CEIF ï III  

* TAPS ï III  

* CEIF ï 

preschool 

 * WAT  

Reading Lab  

* Early 

Success 

* Emerging      

literacy 

survey 

* Qualitative  

* Reading 

* Inventory II 

* STAR 

* Running 

Records 

ELL 

* Elda 

*Avenues 

Unit Tests 

* Weekly Pamôs 

* Harcourt 

* Reading Series 

Weekly 

comprehension 

vocabulary 

assessments and unit 

tests.   

* Think Link 3 times 

a year  

* STAR test 3 times a 

year 

* Mock writing 

assessments 

* Brigance 

* DRA pre/post 

test 

* TVAAS  

* TCAP/CRT 

results 

* Title 1 

Stakeholder 

Surveys 

* TCAP Writing 

Test 

* TCAP Quintile 

Analysis 

* NCLB Report 

* School Climate  

* Professional 

Development 

Surveys Yearly 

* State Report 

Card 

 

* AR Reports 

* STAR growth 

reports 

* Think Link teacher 

made practice tests 

* Compass learning 

program 

* Rosetta Stone 

* Internet4classrooms 

 

* Brigance 

* DRA 

* Think Link 

* TCAP/CRT 

* TVASS 

* State Report Card 

* In depth 

subgroup analysis 

is completed yearly 

to analyze 

weaknesses and to 

address AYP   

*All deficiencies 

are reported in the 

action plan of the 

SIP 

* Immediate student 

feedback on work, 

quizzes, and tests 

* Use of Scan Tron 

machine to aid in 

immediate grading  

*  Weekly reports sent to 

parents 

* Mid nine week progress 

reports 

* Monthly Newsletters 

update parents, which 

includes grade specific 

studies and assessments 

* Newsletters include SIP 

news, PTA news, testing 

data, SACS updates, 

involvement 

opportunities, upcoming 

assessments and yearly 

SIP goal updates 

* Surveys sent to parents 

and community members 

regarding school and its 

programs  

Staff 

development 

plans: Mike 

Winstead 

Part III ASSESSMENT PRACTICES 

Template 3.3a Assessment Practices 
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Is the current 

practice 

research-

based? 

Yes/Specific 

research for 

each 

assessment 

practice is on 

file for Title 1 

Yes/Specific research 

for each assessment 

practice is on file for 

Title 1 

Yes/Specific 

research for each 

assessment 

practice is on file 

for Title 1 

Yes/Specific research 

for each assessment 

practice is on file for 

Title 1 

Yes/ Mike 

Winstead training 

materials 

Yes/ Title 1 Handbook Yes/ Mike 

Winstead 

training 

materials 

Is it a principle 

& practice of 

high-

performing 

schools? 

Yes Yes Yes Yes Yes Yes Yes 

Has the current 

practice been 

effective or 

ineffective? 

Effective Effective Effective Effective Effective Effective Effective 

What data 

source(s) do 

you have that 

support your 

answer?  

(Identify all 

applicable 

sources) 

 

 

 

 

 

*  S-Team 

Minutes 

* M -Team 

Minutes 

* Student 

IEPôs 

* Permanent 

Records 

* Student File 

 

 

 

* Student Grades 

* Computer Scores 

* Growth Reports 

* Writing Portfolios 

 

 

* Permanent 

Records 

* Title 1 files 

* TCAP 

Notebook 

* SIP Plan 

* Parent 

Development 

Plan 

* State Web Site 

 

* Computer Lab 

lesson plans and 

schedules 

* School Reports  

* Think Link site 

* Compass Test  

reports 

* Star / AR Test 

reports 

*TCAP results 

* Action Steps 

* Data Analysis is 

SIP 

* State Web Site 

*Think Link results 

*Subgroup 

disaggregation 

 

* Newsletter on file 

* Monday Folders 

* Classroom Newsletters 

* Title 1 files 

*Survey Results 

 

Agenda 

handouts 

based on staff 

development 

surveys  

 

Part III ASSESSMENT PRACTICES 

Template 3.3a Assessment Practices 
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Evidence of 

effectiveness 

or 

ineffectiveness 

(State in terms 

of quantifiable 

improvements) 

 

* Pre/post 

assessment 

results  

TVASS 3yr. 

avg. 

*  reading 8.5, 

*math 2.0 

Value Added 

Scores 

* Straight Aôs 

2007  

* IEP annual 

goals being 

met 

*TCAP results 

* Think Link 

demonstrates growth 

* (TCAP) Writing  

Assessment data 66% 

to 85% proficient 

* PAMS tracking 

sheet 

*SACS standard 4- 

Documenting and 

Using Results 

ñoperationalò 

* Pre/Post test  

results 

* Grade level 

meeting minutes 

* Professional 

development  

meet SIP goals 

*SACS standard 

7- Commitment 

to continuous 

improvement 

 ñ operationalò 

 

* ELDA- 11 students 

tested out in 2007 

* NCLB Off Target 

list 

*STAR Growth 

Report- 95% growth 

rate 

* Data analysis for 

3 year period in all 

subgroups have 

shown 

improvement 

Reading: 

SWD- 60-70% P/A  

Black- 80-93% P/A 

White- 89-98% 

P/A 

ED-80-91% P/A 

Hisp. 65-75% P/A 

Growth from 2006 

to 2007 

* Report cards 

* Survey results and 

parent comments  

* Parent team meeting 

minutes 

* SIP Plan meeting goals 

yearly 

* Advisory / Spring Title 

I meeting minutes  

* Teacher 

understanding 

at grade level 

meeting and 

SIP is evident  

* TVASS 

scores All Aôs 

in 2007 

 

 

Evidence of 

equitable 

school support 

for this 

practice 

 

* SWD 

increased 

scores  

* Lesson 

plans 

* Meeting 

minutes 

*ELL -ELDA 

increased 

scores 

* Lesson Plans 

* Administration 

planning 

* Assistants facilitate 

in remediation 

* Minutes from 

meetings 

 

* Faculty 

meeting minutes 

agendas 

* Professional 

development 

agenda 

* Parental 

involvement in 

decision making 

* All students 

participate in 

programs 

* Students are 

assigned to 

intervention 

programs and 

tutoring 

* Scheduling for 

pull out doesnôt 

interfere with 

regular class 

schedules 

* Increased parental 

involvement  

* Positive survey results 

* Grade level 

meetings  

*SIP 

components 

teams 

* TVASS  

* Staff 

development 

surveys  

*Sign in sheets 

 

Next Step 

(changes or 

continuations) 

 

Continue Continue Continue Continue Continue Continue Continue 

Part III ASSESSMENT PRACTICES 

Template 3.3a Assessment Practices 
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Template 3.3.b:  Assessment Gap Analysis 
 

Assessment Gap Analysis 

ñWhat isò The Current Use of: Time, Money, Personnel, and Other Resources? 

¶  

¶  

¶  

¶  

¶  

¶  

¶  

 

Á Money 

 

 

 

 

 

 

. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Time: There are specific times designated each year for formative assessments.  

There is release time provided by the Title I assistants for some assessment 

administration.  Grade level planning time is used to discuss results and to plan 

appropriate interventions.  Professional development time is used yearly to share 

assessment results with staff, which focuses on academic targets and new action 

steps. 

Money: 

o Dickson County Board of Education / State of Tennessee Funds: 

Á Think Link 

Á TCAP 

Á ELDA 

Á DRA 

Á Brigance 

Á STAR site license 

Á AR site license 

Á Compass 

o Grant Money Funds: 

Á Reading Readiness program along with books and puppets 

Á Big Book sets with cassettes 

Á Reading lab leveled books from the Early Success 

Program 

o Title I Funds: 

Á Surveys 

Á Scantron Machine 

Á 4 full-time educational assistants to assist in assessment 

preparation and administration 

o Title V Funds: 

Á Librarian trained in AR and STAR 

Á TVAAS ï Professional Development with Mike Winstead 

Á Think-Link Tests 

o P.T.A. Funds: 

Á Think Link Assessment (1
st
 Grade) 

Á Lights Retention Scale Program 

 

 

 

PersonnelðTeacher / pupil ratio meets state requirements. K-5 has 5 full- 

time paraprofessionals that assist with the students in assessment 

administration, remediation, and proctoring. 
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ñWhat Ought to BeòðHow Should We Be Using Our:  Time, Money, Personnel, and 

Other Resources? 

 

 

 

 

 

 

 

 

 

 

 

 

Template 3.3.c:  Assessment Summary Questions 
 

Curriculum Summary Questions 

What are our major strengths and how do we know? 

 

 

 

 

 

 

 

 

 

What are our major challenges and how do we know?  
 

 

 

 

 

 

 

 

How will we address our challenges? 

 
 

 

 

 

Time: More collaborative time is needed with grade level teams and our 

administration to analyze assessment, plan for remediation, and target specific 

weaknesses. 

 Money: A more suitable assessment like DIBELS would be a better 

assessment and could be used as a comparative growth model for every child 

in grades K, 1, and 2. 

 
Personnel: More teachers to lower class size to better remediate students in 

non-mastered skills are needed. 

 

¶ Based on an  in-depth analysis, the following strengths were identified: 

o Straight Aôs based on TVAAS gains for the last 3 years 

o TVAAS mean gains in every subject 

o NCE scores improved over last 3 years in every subject. 

o 3
rd

, 4
th
, and 5

th
 grade students have shown improvement in percent 

proficient or advanced. 

o 27% competency improvement on state writing test. 

 

¶ Special Education: Even though not enough students qualify for a subgroup, 

AYP standards are not being met in this group.  

¶ Literacy: DRA tests show 45% of 1
st
 grade students are below proficient. 

¶ Think Link : Assessment data indicates weakness with proficiency levels for 

special education students. 

¶ Math: TVAAS indicates negative value-added in 5
th
 grade. 

 

¶ TCAP Coach books have been purchased to reinforce testing skills for 

reading and math. 

¶ Kindergarten packets are sent home to help parents prepare students to enter 

kindergarten. 

¶ Countdown Coach books and Ladder books were purchased to help special 

education students prepare for tests. 

¶ A variety of assessments are used to gain information about student 

performance and grouping. 

¶ The Think Link website is used to create practice tests to support 

assessments. 

 

 



 65 

Current Organizational 

Practices 

ELL, Special 

ED.  504, Alt. 

school,  

&gifted 

programs 

coordinated 

 

School wide 

discipline plan is 

in place 

 

Parent/Community 

Involvement is a 

priority 

 

Professional development 

is organized to maximize 

teacher effectiveness 

 

Attendance 

incentives 

are used to 

surpass state 

goals 

 

Protected learning time 

for the instruction of 

reading and math 

 

Class size reduction& 

school check in 

receptionist 

 

Evidence of Practice 

(State in definitive 

tangible terms) 

 

 

*S-teams and  

M-teams are 

used along 

with a variety 

of assessments 

to determine 

eligibility for 

above 

programs 

*Files are kept 

on every 

student who 

has been 

assessed 

 

 

*Discipline plans 

sent to parents 

by all teachers in 

August 

*A school-wide 

discipline plan 

used for 

cohesiveness of 

all staff 

*Clipboard 

system used to 

unify discipline 

in activity 

classes 

*Quiet room 

assistant 

*Saturday school 

offered once a 

month 

 

*3 parent 

workshops held 

each year based on 

survey results 

*Parents attend 

open house, PTA 

meetings, and 

Cougar Cub 

celebrations 

*Parent/community 

teams involvement 

for SIP and SACS 

 

*5 in-service (2 paid 

days) 

 *Teacher chosen 

professional development 

is encouraged and paid 

for by the school or 

through Title funds 

*Resource center for 

teacher with check-out 

material in computer lab 

*Grade level meetings 

regarding What Works in 

the Classroom   

*Future growth plans 

linked to professional 

development 

opportunities 

 

*No tardy 

party 

*Tennsco 

money for 

classroom 

of the 

month  

 

*Special services 

consult with regular 

teachers for scheduling 

*Master schedule 

provides 2 large 

learning blocks per day  

 

*Additional Teachers 

and assistants were 

hired to reduce class 

size, to help during 

literacy block 

*County wide literacy 

coordinator to assist in 

training  

Is the current practice 

research-based? 

 

Yes/Federal 

programs 

research 

 

Yes 

 

Yes/Title 1 

Handbook 

 

Yes/Marzano  

 

Yes 

 

Yes/Marzano 

 

Yes/Small Class size 

promotes better readers  

Is it a principle & 

practice of high-

performing schools? 

 

Yes 

 

 

Yes 

 

Yes 

 

Yes  

 

Yes 

 

Yes 

 

Yes 

Part IV: ORGANIZATIONAL PRACTICES  
Template 3.4.a:  Organization Practices 
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Evidence of 

effectiveness or 

ineffectiveness (State in 

terms of quantifiable 

improvements) 

 

*Improvement 

of TCAP 2006 

to 2007 

Reading scores  

SWD-60-77%  

Hisp- 65-75% 

* KTEA, and 

ELDA show 

an increase 

proficiency  in 

both groups-11 

students 

testing out in 

2007 

*Increase 

number of all 

types of office 

referrals 

currently 

*Greater than 16 

suspension in 

Jan. 2008 

compared to total 

for 2007 

*Increase number 

of parent 

participation for 

school functions  

*Sign in sheets-

100% 

*More parent 

volunteers on star 

sign in report from 

2006-2007 

*Formal and walk 

through observations 

document effectiveness 

*Future growth plans 

focus on instructional 

development 

*Professional 

development 

opportunities 

demonstrate 

improvement in teaching 

strategies 

*Attendance 

data has 

improved 

over the last 

3 years and 

is above the 

state goal, 

Oakmont is 

2.3 over the 

state goal of 

93 

 

*Parents are stopped in 

front lobby to prevent 

interruptions 

*All announcements 

are made at 8:00 a.m. 

daily 

*  School wide 

announcements are 

made only in case of 

emergency 

*Means gains 2006-

2007 

Reading 2.8-3.6 

Science 2.4-4.4 

S.S.  4.6-6.3 

 

*Fewer interruptions 

reported to the 

administration by the 

teachers 

*DRA 68% to 45% not 

proficient from 2006-

2007 

 

 

Evidence of equitable 

school support for this 

practice 

 

*S-team and 

M-team 

meetings, 

collaboration 

with regular, 

special, and 

ELL teachers 

for scheduling 

and enhancing 

curriculum 

*All teachers 

participate in 

planning and 

implementing of 

this plan 

*New plan is on 

agenda for 

summer 2008 

professional 

development  

*All parents are 

encouraged to 

attend 

*Monthly 

newsletters sent out 

to parents and 

community 

members  

*Collaboration and 

release days are given by 

principal to encourage 

teachers to participate in 

professional development 

opportunities 

*Presentation to the 

faculty is required after 

going to professional 

development opportunity 

*Parent 

support and 

volunteers  

*District 

wide 

attendance 

program  

*Schedule is presented 

to staff during summer 

in-service  

*A djustments are then 

made accordingly  

*All teacher follow 

safety procedures as 

outlined in the crisis 

plan 

*Teachers utilize the 

literacy coordinator for 

help and support in 

reading instruction 

 

 
 

Next Step (changes or 

continuations) 

 

Continue *Continue Fred 

Jones series 

*  Revise school 

wide plan 

*Continue to 

improve 

parent/community 

involvement  

Continue Continue Continue Continue  

Part IV: ORGANIZATIONAL PRACTICES  
Template 3.4.a:  Organization Practices 
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Template 3.4.b:  Organization Gap Analysis 
 

Organization Gap Analysis 

ñWhat isò The Current Use of: Time, Money, Personnel, and Other Resources? 

¶  

¶  

¶  

¶  

¶  

¶  

¶  

 

 

 

Á $200.00 per classroom ($100.00 to be spent at the discretion of  

teacher and $100.00 to be authorized by the administration) 

Á $25.00 per child on free / reduced lunch 

Á School fee money collected for classroom supplies 

Á Most teacher, administrative, Special Ed, clerical salaries and 

benefits 

Á In-service training 

Á Utilities 

Á Building maintanence 

Á Paper products 

Á Textbooks 

Á Career ladder teacher to offer tutoring 

 

Á Reading Readiness program along with books and puppets 

Á Big Book sets with cassettes 

 

Other Resources:  Substitute teachers are hired through Holland Employment 

Agency and attend training yearly.  The special education program, which serves 

over 125 students, is an asset to this school with a variety of options to meet 

diverse needs.  Our school is the only school with a full time reading lab staffed 

with one teacher and three educational assistants who serve over two hundred 

students daily. A detailed teacher handbook is a useful resource for all school 

personnel. The ELL program serves over sixty students at our school with both a 

full and part-time teacher during 30 minute scheduled learning blocks. In 

addition, parent participation is high due to the open atmosphere. These valuable 

human resources are utilized for fundraising, tutoring, classroom assistance, 

participation on SIP/SACS teams, and helping to meet student needs. 

. 
 

 

 

Time: We are proud of the organizational practices in place at Oakmont 

Elementary School.  Regular education teaching teams have common planning 

times whenever possible to improve collaboration. Lesson plans are submitted 

weekly for review by the principal.  Teaching time has improved with little or no 

interruptions throughout the school day.  Teachers respond to changes in the 

schedule easily and adjust their instruction.  The administration relays vital 

information through a morning bulletin, which decreases the time spent in 

faculty meetings after school. Regular, activity, and special education teachers 

all work together to plan schedules of time for student intervention that best suits 

the needs of our teachers and students. 

 
Money: 

o Dickson County Board of Education / State of Tennessee Funds: 
Á Funded based on student enrollment 

Á $25.99 per child on free/reduced lunch 

Á Transportation for students with special needs 

Á 1 full and part-time teacher position in ELL  

Á 7 special education teachers 

Á 9 special education assistants 

Á 1 vision teacher- 5 days a week part-time 

Á 1 Occupational Therapy teacher 

Á 1 Certified Occupational Therapy Assistant 

Á 1 Physical Therapist 
o Title II Funds:  

Á Professional development funds provided for individual 

specialty areas teachers and staff in Special Education, Nurses, 

ELL, Guidance, P.E., Art, and Music 

. 

 

 

 

 

Personnel: Some teachers work on extended contracts before and after school to 

tutor students in need.  Oakmont Elementary School feels all teachers contribute 

to the organizational forum in our school.  Stakeholders agree the school is a 

safe and orderly facility. Committees are utilized to allow for equal sharing of 

duties and responsibilities.  
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ñWhat Ought to BeòðHow Should We Be Using Our:  Time, Money, Personnel, and 

Other Resources? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Time: Addition paperwork and requirements for SACS and SIP is a very time 

consuming process that affects the organizational effectiveness of our school. 

These processes could be synthesized and valuable instructional time would be 

saved.  

Money: Money should be allocated to lower kindergarten class size. Two 

computer labs and an increased library size would better suit the needs of our 

school, which were recommended by SACS. 

 

Personnel: The administration, teacher, and staff are committed to continuous 

improvement focused on developing an organized and safe school. A detailed 

safety crisis plan is in place that each teacher has been trained to follow. A 

safety committee meets regularly to make adjustments and ensure that the best 

possible procedures are in place in case of any emergency situation. 
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Template 3.4.c:  Organization Summary Questions 
 

Organization Summary Questions 

What are our major strengths and how do we know? 

 

 

 

 

 

 

 

 

 

 

 

 

What are our major challenges and how do we know?   
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How will we address our challenges? 

 

 

 

 

 

 

 

  

Our school has a clear mission and goals that provide us with a common purpose 

and sense of directions as surveyed in 2007. Our school researches and uses data to 

make informed decisions. The parents of our school express confidence in the 

teaching staff at Oakmont Elementary School. The staff feels working conditions 

and relationships are positive and focus toward the betterment of our students. The 

administration provides adequate support to the teaching staff. The organization of 

our school contributes to all of the successes. We focus simply on the students and 

base decision-making on their needs. Our goal is to use simple organizational 

formulas that facilitate routines for the staff and students for minimizing disruptions 

while maximizing learning. 

¶ Special Education: Time is always a key factor in meeting IEP and 

instructional needs of this group. Trying to attain mastery of basic and grade 

level standards requires extra time for these students. Varying abilities within 

each class period also create difficulties in formulating and using 

instructional plans. 

¶ Literacy:  Personnel and time are again challenges. Pullout and schedules 

often interfere with classroom instruction. Having the opportunity to attend 

Reading Lab is another organizational challenge. Varying abilities in each 

grade level creates instructional and planning difficulties. Kindergarten 

enrollment has been high for two years, and the option to reduce class size 

has not been available to us due to district funding. 

¶ Math:  Organization for self- contained classes has been a huge obstacle in 

the last few years. Current value added scores indicate that proficiency 

groups are not making gains.  

¶ Special Education: We will continue to try and maximize optimal delivery 

for this special group and include Writerôs Workshop for these students 

within the regular blocks of language time.  

¶ Literacy:  90 minutes is set aside for Literacy instruction each day.  The 

newly adopted reading series has been correlated to state standards. ELL will 

continue to be a priority, and we will need to keep our part-time teacher to 

meet the needs of this group. Our kindergarten assistant will continue to be 

utilized to enhance the learning of kindergarten and a few first grade and 

ELL students. 

¶ Math: 5
th
 grade has modified groups and curriculum practices to meet the 

needs of each specific group. 
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GOAL 1 ï Action Plan Development 

Template 4.1 ï (Rubric Indicator 4.1)                                                                    READING                                                                             Next Revision Date: September 2009  

Goal 
By the end of the academic year, 85% of the students in all subgroups identified by the 
district (ELL, students with disabilities, and African America) will be at the proficient level or 
above in Reading/Language/Writing Composite. 

Which need(s) does this goal address? 
Continue to build a strong school-wide literacy program to improve reading in all students at 
every grade level based on the needs of Brigance, DRA testing, and subgroup deficiencies. 

How is this goal linked to the systemôs 
five-year plan? 

In Reading/Language Arts across the grades, African American, ELL, and SWD failed to 
meet AYP through the status method.  Criterion Reference NCE score in reading is below 
the stateôs by two points. 

ACTION STEPS ï Template 4.2 ï  
(Rubric Indicator 4.2) 

IMPLEMENTATION PLAN ï Template 4.3 ï (Rubric Indicator 4.3) 

 Timeline 
Person(s) 

Responsible 
Required 

Resources 
Projected Cost(s) & 

Funding Sources 
Evaluation 
Strategy 

Projected 
Performance Results/Outcomes 

Action Step 

All Kindergarten through fifth grade 
students will have weekly access to 
the Compass Odyssey program in the 
computer lab. 

Weekly, 
August 
2008ï 

May 2009 
 

Computer 
Lab Teacher 

Computer lab 
teacher, 

professional 
development 
for computer 
lab instructor 

on the 
Compass 
System 

Professional 
development paid 

by district 

Printable daily 
student 

performance 
records 

Students will show progress via 
the reports on achievement in 

reading, and teachers will check 
reports.  Students will take preï

test and post-test to monitor 
progress. 

Action Step 

Teachers will continue to enroll 
students who are at risk into the 
school centered Reading Lab for 
services. 

Daily, 
August 
2008 to 

May 2013 

Shilynn 
McRae-

Reading Lab 
instructor 

and 3 
educational 
assistants 

Classroom and 
books 

*$100 classroom 
funds for student 

supplies and 
folders 

*1 teacher and 3 
assistants ï paid by 

Title I 

Teachers meet 
monthly to 

discuss student 
performance 

Students will have running 
records, oral reading checks, and 

notebooks showing their 
progress and STAR testing will 
also be evaluated for growth.  

Kindergarten will have a folder to 
monitor progress. 

Action Step Teachers will supplement with the 
Saxon Phonics Program. 

Aug 2008 
to May 

2008 and 
ongoing 

Shilynn 
McRae-

Reading Lab 
instructor 

Saxon Phonics 
program 

Approximately 
$3,500 Title I funds 

Studentsô reading 
grades, spelling 

grades and 
Saxon Phonics 
assessments 

Students will show improvement 
on the Saxon assessments 

provided in kits. 
 

Action Step 

 
Teachers will incorporate the AR 
program and require students to take 
at least one test a week in their ZPD 
level and pass with a score of 80%. 

Fall 2008 
to Spring 

2013 

Mrs. 
Horsley- 
Librarian 

New AR books 
and tests 

Money from the 
board office - $10 
per students and 
Book Fair Money 

STAR tests show 
growth 

Studentsô ZPD will increase 
throughout the year.  The growth 

report should indicate at least 
one year of growth. 
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  Timeline 
Person(s) 

Responsible 
Required 

Resources 
Projected Cost(s) & 

Funding Sources 
Evaluation 
Strategy 

Projected 
Performance Results/Outcomes 

Action Step 
The kindergarten assistant will work 
with all K students to build phonemic 
awareness and reading skills. 

Sept.  
2008- May 

2009 

Shilynn 
McRae-

Reading Lab 
instructor 

Training for  K 
assistant, 
Phonemic 
awareness 

program 

$14,000 for position 
funded through 

Title I 

Classroom 
teachers meet 
daily with the 
assistant to 

monitor  
studentsô 

performance 

The students will be successful 
in transition to 1

st
 grade, and 

their DRA score will be at least a 
3. 

Action Step 

Teachers will use Think Link scores 
to identify which skills to re-teach in 
reading and language. 

Oct. 2008,  
Dec. 

2008, and 
March 
2009 

Mrs. Ragan- 
assistant 
principal 

and 
Mrs. McRae-
reading lab 
instructor 

Professional 
Development 

training in 
Think Link 
grades 2-5, 

printable 
reports and 

practice tests 

*Approximately 
$1,500 a year for 

the first grade test-
PTA funded 

*Title V funds for 
professional 

development for 
training 

Think Link Data 

Students will show progress on 
the Think Link exams given 

throughout the year.  Proficient 
or Advanced will be the goal for 
each child.  Extra lessons and 

practice tests will be monitored in 
the computer lab and by 

classroom teachers. 

Action Step 

Teachers will review curriculum 
requirements for each grade level 
according to the Tennessee 
Framework. 

August 
2008- May 

2009 

Thomas/ 
Ragan 

*TN blue book 
for each staff 

member 
*professional 
development 

time for review 

No additional cost  
expected 

Lesson plans 
checked, weekly 

assessments, 
TCAP scores,  

Think Link , and 
Odyssey 

Students will be able to meet the 
AYP proficiency levels for the 

state tested curriculum. 
 

Action Step 

The school will rehire an additional 
teacher to lower class size and help 
with reading instruction for our ELL 
students. 

July 2008 
Thomas/ 
Ragan 

New teacher 
training and 
mentoring 
program 

$45,000 
BEP 2.0 academic 

achievement 
money 

The principal, 
assistant 

principal and 
mentors will 
monitor the 
teacher and 
assist her as 

needed 

We will look closely at the value-
added scores in reading for our 
ELL students as well as all other 
students to see if the class size 

made an impact on student 
achievement. 

Action Step 

Teachers will use a 90-minute school 
wide literacy block to build literacy 
skills or TCAP reading test practice 
each morning. 

August 
2008- May 

2013 

Thomas/ 
Ragan 

TCAP coach 
materials 

No additional cost  
expected 

Lesson plans 
and walk through 
evaluations will 

be used to 
monitor the use 
of literacy block 

TCAP, DRA, and Think Link 
reading scores will be used to 

evaluate early growth and 
efficiency. 

Action Step 

The school will create and regularly 
update a reading link on its web site 
to increase stakeholder 
communication and involvement.  
This link will provide access to grade 
level and school wide literacy goals, 
and reading tips. 

August 
2008, and 
updated 

each nine-
week 
period 

Sally 
McMeen 

Wed-site 
training 

Training money 

Surveys will be 
sent home to 
evaluate the 
linkôs 

effectiveness 

We will see increased parent 
participation and knowledge of 

literacy goals. 



 72 

 

GOAL 2 ï Action Plan Development 

Template 4.1 ï (Rubric Indicator 4.1)                                                        MATHEMATICS                                                                     Next Revision Date: September 2009               

Goal 
By the end of the academic year, 90% of students in all sub-groups will be at the 
proficient level or above in the math composite. 

Which need(s) does this Goal address? 
Target all student subgroups in math to improve proficiency and maintain positive value-
added gains, based on the needs of a negative 3-year trend in 5th grade math and 
specific subgroup weaknesses. 

How is this goal linked to the systemôs five-
year plan? 

TVAAS 2006-2007 data indicates a decrease in mean gains in math from a 3.3 to a 2.7. 

ACTION STEPS ï Template 4.2 ï  
(Rubric Indicator 4.2) 

IMPLEMENTATION PLAN ï Template 4.3 ï (Rubric Indicator 4.3) 

 Timeline 
Person(s) 

Responsible 
Required 

Resources 

Projected Cost(s) 
& Funding 
Sources 

Evaluation 
Strategy 

Projected 
Performance 

Results/Outcomes 

Action Step 

The teachers will conduct weekly basic 
math drills to facilitate and evaluate 
instructional strategies and growth seen in 
studentsô math skills. 

August 
2008 ï 

May 2009 

Grade level lead 
teachers 

Basic skill 
resources in use 
in the classrooms 

(i.e. 100 multi. 
facts, division 

facts, 
subtraction, 

addition, etc.) 

No additional 
cost required 

Timed classroom 
assessments & 
improved TCAP 

scores 

Student computation 
scores on TCAP will 
improve from 3

rd
 - 4

th
 

and 4
th
 ï 5

th
 grades. 

Action Step 

The school will provide after school 
tutoring targeted to our subgroups to 
improve TCAP test scores. 

August 
2008 ï 

May 2009 

Mrs. Thomas, 
Mrs. Ragan, 

Grade level chair 
teachers 

Career ladder 
teachers, 
Compass 
Odyssey, 

Houghton Mifflin 
ñReteachingò 

Career Ladder 
salaries 

(Extended 
contract) - TN 
state funded 

Improved TCAP 
scores  

Students who attend 
tutoring will have 

positive value-added 
gains in math. 

Action Step 
The teachers will use the Intervention 
series in the Harcourt Math series to 
improve student performance in math. 

August 
2008 ï 

May 2013 

Mrs. Thomas, 
Mrs. Ragan, 

Grade level chair 
chairs 

Houghton Mifflin 
ñInterventionò 

CDROM 

No additional 
cost required 

Improved 
classroom 

assessments and 
TCAP test scores 

Reteaching strategies 
will improve targeted 
performance in math 

skills. 

Action Step 

The teachers will review curriculum 
requirements for each grade level in order 
to assess student achievement toward the 
curriculum. 

August 
2008 ï 

May 2009 

Grade level lead 
teachers, and 
Mrs. Thomas 

A Blueprint For 
Learning: A 

Teacherôs Guide 
to the TN 

Curriculum 

Cost of books- 
board funded 

Meeting 
curriculum goals 

through 
classroom and 

TCAP 
assessments 

Students will be 
knowledgeable of 

standards to be tested. 
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  Timeline 
Person(s) 

Responsible 
Required 

Resources 

Projected Cost(s) 
& Funding 
Sources 

Evaluation 
Strategy 

Projected 
Performance 

Results/Outcomes 

Action Step 

The teachers will assign timed tests/drills 
as homework to improve student 
proficiency and accuracy with math basic 
skills. 

August 
2008  - 

May 2009 

Grade level lead 
teachers 

Teacher 
resources 

Individual 
materials 

purchased by 
teachers 

Improved 
Classroom & 

TCAP 
assessments 

Math computation 
demonstrates 

proficiency 
improvement. 

Action Step 

The teachers will effectively use Think 
Link scores to identify which math skills to 
re-teach in the classroom in order to 
improve student performance. 

August 
2008 ï 

May 2009 

Grade level lead 
teachers,  and 

Mrs. Ragan 

Computer 
Lab/Printer, 

Think Link test 
score results & 

Think Link site is 
available to 

parents 

Think Link tests 
(grades 2-5) are 
paid by board of 

education,   
(grade 1)  paid 
with PTA funds 

Improved Think 
Link test scores 
given throughout 

the year 

Students will have 
improved math 

proficiency on TCAP. 

Action Step 
The teachers will use the Compass 
Odyssey website to monitor and assess 
studentsô proficiency of tested math skills. 

August 
2008 ï 

May 2013 

Mrs. Thomas & 
Computer Lab 

teacher 

*Odyssey 
Website and data 

from reports / 
assessments  

*Computer Lab- 
professional 
development 

training 

Site license paid 
by board of 
education 

Improved 
performance on 

Compass 
Odyssey reports 
& assessments 

given throughout 
the year 

Students will gain 
mastery of math skills 

through use of the 
program.  Post- Test 

results will show gains. 

 
 
 

Action Step 

 
 
The fifth grade teachers will modify 
classes to meet the needs of individual 
studentôs math levels to address the need 
for positive yearly math gains in TVASS. 

 
 

August 
2008- 

May 2009 

 
 
 

Mrs. Thomas 

Facilitation from 
Knox County 
Math Coach 

during 
professional 
development 

time 

 
 
 

$600 training 

 
 

Nine week post-
test to modify 

grouping 

 
 

Positive value-added 
scores in math for all 

quintile levels are 
evident. 

 
Action Step 

 
Training will be utilized from Mike 
Rutherford TVAAS information. 

 
July 2007 

 
Shilynn McRae 

 
Projector for 
presentation 

$1,000 Title I 
staff 

development 
funds. 

 
2008 TVAAS 

scores 

Studentsô value-added 
scores will be positive 
in grades 3, 4, & 5 in 

math. 

 
 

Action Step 

The school will create and regularly 
update a math link on its web site to 
increase stakeholder communication and 
involvement.  This link will provide access 
to grade level and school wide math goals 
and benchmarks. 

August 
2008, and 
updated 

each nine-
week 

period. 

Sallie McMeen Web-site training Training money 

 
Surveys sent 

home to evaluate 
the linkôs 

effectiveness 

 
We will see increased 

parent participation and 
knowledge of math 

benchmarks. 
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GOAL 3 ï Action Plan Development 

Template 4.1 ï (Rubric Indicator 4.1)                                      Students With Disabilities                                                      Next Revise Date: September 2009    

Goal 
By the end of the academic year, at least 75% of Students With Disabilities will perform at 
proficient in 3rd, 4th and 5th grades in reading and math. 

Which need(s) does this Goal address? 
Target the Students with Disabilities subgroup in all subject areas to perform at a higher 
proficiency rate based on the need to meet AYP targets in 3rd, 4th, and 5th grades in 
reading and math. 

How is this goal linked to the systemôs five-
year plan? 

NCLB subgroups of students with disabilities did not meet AYP standards in reading and 
math. 

ACTION STEPS ï Template 4.2 ï  
(Rubric Indicator 4.2) 

IMPLEMENTATION PLAN ï Template 4.3 ï (Rubric Indicator 4.3) 

 Timeline 
Person(s) 

Responsible 
Required 

Resources 

Projected 
Cost(s) & 
Funding 
Sources 

Evaluation Strategy 
Projected 

Performance 
Results/Outcomes 

Action Step 

The 5
th

 grade teachers will teach Writerôs 
Workshop to all students with disabilities 
to ensure appropriate instruction on their 
level. 

August 
2008 to 

May 2013 

Ellen Haugh 
ï Special 

Ed. teacher 

Writing prompt, 
team planning, 
and workshop 

goals 

No additional 
cost is 

expected 

*Studentsô scores will be 
evaluated after state scoring 

*Short term assessments 
will be the studentsô writing 
samples that the teachers 
will score and discuss with 

each student 

Special Education 
students will be 
proficient on TN 

Writing 
Assessment. 

Action Step 

The Title I reading teacher will provide 
reading lab services to all students in 
grades K-5 who are able to come to 
reading lab for extra help including 
students with disabilities. 

August 
2008 to 

May 2013 

Shilynn 
McRae 

Early Success 
Program, Saxon 

Phonics, and 
novels 

Grant funds for 
extra Early 
Success 

materials, 
Title I funds for 

Phonics 
material 

*Each student will have a 
folder or notebook with 
assessments from the 

program inside 
* Regular meetings will be 
held with the teachers to 
discuss student progress 

Studentsô Star 
Scores will improve 

from various 
intervention 

services. 

Action Step 

Special Ed. Teachers will use Think Link 
in their classrooms to monitor mastery of 
skills. 

August 
2008 to 

May 2009 

Carolyn 
Qualls- 

Special Ed. 
Chair 

Computers and 
Website 

No extra cost 
is expected 

Over the 3 test Think Link 
period, improvement is 

shown 

SWD will be 
proficient in reading 
and math on TCAP 

test. 

Action Step 

The classroom and special education 
teachers will use the inclusion model to 
offer in class instruction and remediation 
for students with disabilities.  

August 
2008 to 

May 2013 

Jan Noble 
K-3 grades, 
Ellen Haugh 

4 and 5 
grades. 

Resource and 
classroom 

teachers and 
common 
planning 

No extra cost 
is expected 

TCAP scores and DRA 
scores will be used to 

monitor yearly progress of 
these students with 

disabilities 

SWD showed gains 
on the KTEA Test 
at the end of the 

year. 
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  Timeline 
Person(s) 

Responsible 
Required 

Resources 

Projected 
Cost(s) & 
Funding 
Sources 

Evaluation Strategy 
Projected 

Performance 
Results/Outcomes 

Action Step 

The resource teachers will offer 
specialized programs as a different 
approach to learning in the special 
education classrooms. 

August 
2008 to 

May 2009 

Thomas- 
principal 

Ed Mark 
Reading, 

Saxon Phonics, 
Math, and 

Herman Reading 

Special Ed. 
Funding 

purchases all 
supplies yearly 

End of the year 
assessments such as the 
Kauffman Achievement 

Test, DRA test, and TCAP 
scores 

Gains on 
achievement test 
scores related to 

specialized 
instruction and 

curriculum. 

Action Step 

The resource teachers will offer TCAP 
Coach Series designed for special 
education students to build skills by 
gradually building reading level of text. 

August 
2008 to 

May 2013 

Thomas- 
principal 

Ladder to 
Success, 

Tutors Coach 
Series, 

TCAP Coach 
Science and 

Social Studies 

Title I funds 
purchase 
materials 

End of the year 
assessments such as the 

Coffman Achievement Test, 
DRA test, and TCAP scores 

Students will gain 
test-taking 

strategies and 
improve 

achievement. 

Action Step 

Classroom teachers will offer 
individualized help in the classroom based 
on the modifications from each childôs IEP 
meeting, 

August 
2008 to 

May 2011 

Special 
Education 

Department 

I.E.P. for each 
child in Special 

Education 

No additional 
cost is 

expected 

*Special Education 
Department will make sure 
the teacher is aware of the 

modifications for the 
classroom before school 

begins 
* Each teacher is required to 

follow these plans strictly 

Students will have 
ample opportunities 

for success with 
such modifications. 

Action Step 

Special Education will assess individual 
students yearly to create IEPôs to meet 
their specific needs.  Parents will be 
encouraged to come to IEP meetings. 

1 year 
after IEP 
initiation 

date 

Special 
Education 

Department 
Testing materials 

Special 
Education 

department 
funds testing 

materials 

Testing is used to determine 
hours of qualification in 

Special Education program 

Special Education 
students will make 
appropriate gains 
yearly based on 

their annual goals. 

Action Step 
Create curriculum prioritization for each 
grade through vertical teams 

Summer 
2008 

Ellen Haugh 

Vertical team 
made of one 
member per 

grade level.  TN 
Framework 

No additional 
cost is 

expected 

Track Special Ed. studentsô 
percent of mastery.  

Compare from 2008 to 2009 

Special Ed. 
students should 
increase their 

levels of proficiency 
in the core 

academic subjects 
of reading and 

math. 
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 GOAL 4 ï Action Plan Development 

Template 4.1 ï (Rubric Indicator 4.1)                                                               DISCIPLINE                                                                             Next Revision Date: September 2009  

Goal The percentage of students suspended will be reduced by 10% yearly. 

Which need(s) does this goal address? 
Create a more unified school-wide discipline plan to reduce the number of referrals, 
demerits, and suspensions based on the need to decrease the number of behavioral 
interruptions and maximize instruction time in the classroom. 

How is this goal linked to the systemôs five-
year plan? 

The 2008 current discipline data shows a dramatic increase in suspensions, demerits, 
and referrals compared to the last 3 yearôs analysis. 

ACTION STEPS ï Template 4.2 ï  
(Rubric Indicator 4.2) 

IMPLEMENTATION PLAN ï Template 4.3 ï (Rubric Indicator 4.3) 

 Timeline 
Person(s) 

Responsible 
Required 

Resources 
Projected Cost(s) & 

Funding Sources 
Evaluation 
Strategy 

Projected 
Performance 

Results/Outcomes 

Action Step 
The teachers will modify the current school 
wide discipline plan into grade level groups 
K-1, 2-3, and 4-5. 

Present to 
August 
2008 

Thomas/ 
Ragan 

No additional 
resources 
required 

No additional cost 
is expected 

Written plans 
submitted by 
each group 

The teachers will be more 
unified in discipline 

strategies. 

Action Step 
The teachers will create a discipline 
committee comprised of 1 teacher from each 
subgroup and 2 activity teachers. 

August 
2008 

Thomas/ 
Ragan 

No additional 
resources 
required 

No additional cost 
is expected 

A school-wide 
plan to meet the 

needs of all 
levels is adopted 

The committee will 
provide a sounding board 
for discipline issues and 

monitor teacher 
participation. 

Action Step 
All teachers will participate in the school 
wide discipline plan. 

August 
2008 to 

May 2009 

Discipline 
committee 

No additional 
resources 
required 

No additional cost 
is expected 

Teacher 
conversations 

Studentsô behavior will be 
tracked everywhere in the 

school. 

Action Step 
The school will designate a self-contained 
ISS room with a monitor. 

August 
2008 

Thomas and 
Discipline 
Committee 

Classroom and 
Assistant 

*No additional cost 
is expected 

*Monitor already 
hired 

Discipline Data 
Reduced number of 

discipline referrals to the 
quiet room. 

Action Step 

The school counselor will lead small group 
counseling, as her schedule allows, for the 
students accused of bullying to provide 
socially appropriate interaction skills. 

August 
2008 to 

May 2009 
Becky Cline 

Parent 
Involvement 

Packets 

Preparation costs 
of the packet 

Bullying surveys 
and Discipline 

Data 

There is less bullying 
among students. 

Action Step 
All teachers will attend professional 
development  by Fred Jones that focuses on 
discipline 

Summer 
2007 & 
2008 

Thomas/ 
Ragan 

TV, videos, 
professional 
development 

time 

$500.00 for videos- 
general funds 

Professional 
development 
sign-in sheets 

Teacher observation will 
demonstrate use of Fred 
Jonesô techniques. 
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  Timeline 
Person(s) 

Responsible 
Required 

Resources 
Projected Cost(s) & 

Funding Sources 
Evaluation 
Strategy 

Projected 
Performance 

Results/Outcomes 

Action Step 
The teachers will introduce a school wide 
reward system for desired behavior 

August 
2008 to 

May 2009 

Discipline 
Committee 

Various 
Rewards 

Not to exceed 
$750.00 yearly ï 

PTA/General 
Funds 

Decreased 
number of 
discipline 
referrals 

Students and teachers will 
have positive avenues for 

managing behavior. 

Action Step 
The school will send home parent surveys to 
collect parent opinions on various discipline 
concerns at OES 

January & 
February  

2008 
May 2008 

Shilynn 
McRae 

Paper and 
copy machine 

No additional cost 
is expected 

Tally and score 
results, store in 

Reading Lab 

Evaluate the effectiveness 
of yearly discipline plan.  
The results of the first 
survey are included in 

Component 1. 
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COMPONENT 5-THE SCHOOL IMPROVEMENT PLAN AND 

PROCESS EVALUATION 

 

5.1: Process Evaluation 

Evidence of Alignment of Data and Goals 

Evidence is shown in assessments administered throughout the year.  A few examples are 

TCAP, Think Link, and DRA.  These assessments reflect deficiencies in subject areas, 

subgroups, and quintile levels of our students. Component 1 was completed first, and the data 

was shared with the entire faculty. The Leadership Chair met with the component 4 team to 

coordinate the writing of the action steps. Surveys were used to enhance our understanding of 

our discipline before that action step was addressed. As the action steps were written, they 

were shared and discussed with the leadership team.  

 

 

Evidence of Communication with All Stakeholders 

Stakeholders are encouraged to engage in dialogue relevant to strengths and needs of the 

school during Title 1 annual meetings and parent team meetings.  In addition, School 

Improvement Plan committees include a wide variety of stakeholders interested in our school.  

Our School Improvement Plan information was included monthly in the school newsletters. 

Stakeholder input is evident through the use of a variety of surveys, which are given 

throughout the year. Involved SIP stakeholders are invited to discuss Action Steps.  The 

SACS parent team was also actively involved throughout the process while developing our 

plan.  The meeting minutes are on file.  NCLB concerns are discussed during parent and 

faculty meetings where possible solutions are generated. 

 

 

 

 

Evidence of Collaborative Process 

The leadership chair created component notes along with an explanation of the guide and 

rubric for the initial meeting. These meetings were based on the technical assistance and 

consultation provided by a trainer from the state department, which was made available to all 

schools within the district at a local meeting.  Each committee was met with individually, and 

assistance was provided as needed.  All participants were actively involved during the 

completion of each component.  Consensus was reached before submitting recommendations 

to the Core Leadership Team.  Committee meetings were scheduled on an ñas neededò basis.  

Agendas, sign-in sheets, and minutes provide evidence that the Core Leadership Team and 

Committee meetings were utilized for collaboration.  Participants meet every May with our 

stakeholders. The SIP is updated in October based on data obtained throughout the year.  

Participants also looked at the Action Steps in May for discussion and implementation plans.  

All teachers follow the action steps and lesson plans are checked for adherence.  Parents and 

community members are assigned to each component for the writing and updating of the plan.  
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Evidence of Alignment of Beliefs, Shared Vision, and Mission with Goals 

Surveys are used to gain feedback from all stakeholders regarding beliefs, visions, and 

mission statements.  After the surveys are tabulated, the leadership team and component 2 

discuss the results and begin to make necessary modifications. Our beliefs, shared vision, and 

mission statements drive our actions and goals at Oakmont. Each component focuses on 

working toward common goals by aligning the goals with those statements. In addition, our 

school created actions that support each of our beliefs. Those actions are the core of our 

programs and practices. The final results are shared with all stakeholders through newsletters, 

monthly meetings, and the SIP meeting in May. 

 

 

Evidence of Alignment of Action Steps with Curriculum, Instruction, Assessment, and 

Organization 

Action steps are created on the evaluation of our data and our analysis of the curriculum, 

instruction, assessment, and organization practices we currently utilize.  It is evident that each 

area had specific weaknesses, and attention to these weaknesses will be outlined in the action 

steps and incorporated into our professional development plans. Our data analysis is also tied 

closely to our analysis of each of these practices, and the determination of our overall 

weaknesses will be incorporated into our action steps. 

 

 

Suggestions for the Process 

A website will be used to articulate the ongoing planning processes, and updated SIP.  A link 

on the school webpage will allow parents to make suggestions and express concerns after 

reviewing the entire plan.  Survey results will be displayed on the website, as well as our 

monthly newsletters.  To further improve our planning process, we will continue to 

communicate the schoolôs mission, vision, and beliefs and the current levels of student 

achievement with all stakeholders. We have an action step for each of our goals that will link 

parents with information in our schoolôs four areas in need of improvement. The leadership 

team and committees will continue to consult the leadership chair for concerns, explanations, 

and necessary changes.  

 

 

Evidence of Collaborative Process 

Through the Title I federal program, mini surveys are sent out to get feedback on school 

effectiveness and to gather community needs to meet studentsô weaknesses.  A SACS parent 

team is in place that meets regularly to discuss school data, action steps, survey results, and 

future school plans for improvement. 
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5.2: Implementation Evaluation 

 
Evidence of Implementation 

Progress on the schoolôs action plans is reported at regular Core Leadership Team meetings, 

and the results of formative assessments are discussed.  Initiatives are reviewed and updated 

as needed.  Communication of timelines, requirements, and changes are evident in minutes 

and agendas of meetings with the staff and stakeholders. The Leadership Team members will 

meet three times a year to review the implementation of action steps, state test results, 

formative assessment results, and overall progress toward meeting our SIP goals.  We use a 

professional development day in the summer to discuss and update the SIP for the upcoming 

year.  All teachers have a copy of the SIP plan, and each action step is discussed at length.  

Lesson plans, walk through, and formal observations are used to monitor action step 

implementation.  Surveys are given two times a year to keep all teachers on target regarding 

action steps and to gather feedback. 

 

 

Evidence of the Use of Data 

We use data to see where we are now and what can be done to improve.  Our data is analyzed 

yearly in all grades to guide instructional and curriculum decisions.  Formative assessments 

are used throughout the year to analyze effectiveness.  In addition, analysis of instructional, 

curriculum, assessment, and organizational practices are used as part of the data.  Summative 

data is used to determine effectiveness of these practices and to drive our new action steps.  

Formative and summative assessments will be used to create yearly goals.  The Leadership 

Team will also create staff development plans and curriculum alignment needs based on all of 

the results. 
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5.3: Monitoring and Adjusting Evaluation  

 
Evidence of Monitoring Dates 

The leadership team will meet with all teachers in May, July, and January to sustain updates, 

changes, and implementation of the plan as stated earlier.  The plan is updated each year and 

new goals are created to meet the needs of specific subgroups, value-added weaknesses and 

AYP requirements for proficiency. The leadership chair coordinated times and locations for 

the meetings with the principal. Through grade level meetings and the SIP implementation 

surveys administered two times a year, the leadership team will monitor plan implementation.  

 

Evidence of a Process for Monitoring Plan 

The leadership team will be responsible for collecting and analyzing formative assessment 

three times a year in order to make modifications and adjustments to instructional practices.  

Action step changes are made after a full year of data is analyzed.  Those changes are 

presented in the professional development meeting in July.  Our summative assessment data is 

utilized to make conclusions about the merits of our practices and whether we should retain, 

modify, or eliminate specific elements. The plan will be monitored by taking our goals and 

deciding if we met the benchmarks set out in components 4. If not, additional steps or 

modifications will be considered and implemented to attain our goals.  

 

Evidence of Process for Adjusting Plan 

The process is led by our school Leadership Team that meets regularly to discuss adjustments 

to the plan.  Stakeholder perception data, teacher surveys, and student surveys are all used in 

this process as well.  Each summer, as the data arrives, the Leadership Team begins analyzing 

the effectiveness of the action steps, curriculum, instruction assessment, and organizational 

effectiveness.  The result of this analysis is shared with stakeholders and all staff during 

professional development time.  Adjustments and modifications are made to address new 

challenges that we face.  All staff members participate and implement the adjustments while 

administration and SIP implementation surveys monitor participation. 

 

Evidence of Plan for Communication to All Stakeholders 

Parents are encouraged and invited to attend parent meetings where dialogue is encouraged 

for School Improvement ideas.  Agendas for such meetings included likes, dislikes, future 

plans, Tennessee report card/test results, and changes needed to address concerns.  A parent 

communication plan is in place that is strictly followed to ensure involvement.  Each 

component includes a variety of stakeholders to share in the process of creating and updating 

the plan.  Yearly goals are shared with all stakeholders through newsletters. We print the data 

results in regard to our School Improvement goals from the previous year and present any 

modifications or changes.  Surveys to the staff and stakeholders, parent team meetings, grade 

level meetings, lesson plans, and staff evaluations are all used to continually gain information 

for our School Improvement efforts. 

 

 


